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Personal Characteristics . Y~hour
.11, Assertiveness Quotient Questionaire o - % hour
12. Assertive Responses %. | ‘ ’ }/hour
13. Assertive Discrimination Exercise 1 hour
. i 2. Attentiveness_ R |
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N Gse with small .groups of counse]ors, teache:7 and career

o igecific staff deveIOpment _program m?terials and activities ¢

' -

‘js based upon a a;‘ticu]ar‘aspect of a comprehensive career

. ‘. N " . ! . : B v‘, CoL __. ™ ‘
" This training manual is,one part in a set of instructional

materials deve]oped td facilitate the efforts of Georgia f"

educators in the planning and imp]ementation of comprehensive

career guidance ﬁrograms._ The manual is similar in format to v

other materfals in the series ““The materials “dre desighed for )

deveJopment specﬁa]iség who are interested &§n improving ‘their
career’ guidance competencies. Each unit . of traininq matergals

guidance system.j~Through this systematic approach the need for

Y
n be detérn1ned and documented A < S

Related matérﬁa]s produced by’/he Peorgia Career. 'Guidanck-
Project inc]ude audio cassette reﬁordings, transparencieg*\a

sound/slide series a needs assessment instrument charts, ahd

varfous otheresupporgimaterials. : l; % ) _
STAFF DEVELOPMENI NORK$HOP MATERIALS. - . ~ N
Y, . . 4
. . ; - . 4 '

»
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v o " The goqls of any one’ a a can bé’best understood in the contegt L
. of the compietezlist of go identified in the, comprehensive needs
. assessment study. The f of this training manual is on the ?
~-development of staff cgmbetencies. in the area of "The Educational

Environment” (note én€losed box). . , . .
. INTERPERSONAL * HUMAN RELATIONS RELATING WITH . 'SELF’ ( 3
" .y.» EFFECTIVENESS SKILLS .. -SIGNIFICA,T OTHERS VALIDA ION
« * . Trust and - Family Reiation- Confidence )
o Coe T - Intimacy ;- ' sNips :
% " b . . .
L " Expres$dve and . Peer Relationships J‘Independence
" e Asserti(e Skiiis - B i s :
s . . . : .
y /, #7 Wffillation,and  Teacher/Adults Identity .
. a Acceptance .- Relationships S
,\ © WORK-AND. . DAILY\LI)IIN’G\ | EMPLO'iABIL'ITY | WORK AND LEISURE
A LIFE SKILLé o ~ - ENVIRONNENTS
4 . R . _ -
_ , Consumer Skills Employment Prepara- Work Expectations
o : o7 - tion Skiiis - and Responsibiliti
- Civic.and L Job -Seeking " Recreation and
Commupity ' Skinls. ., Leisure Interests
T € . Respansibilities | - - ,
’ - L . Y v’ i ', \ ) . . . - ¢ ' )
. ,> - . Home, and Family. / OccUpationaZ/' "~ Work World
J o - Resporisihilities -Educationa Structures o
. . Know1ledge S 7 2
+ » » . . - . . é
" LIFE CAREER. PLAN(ING SKILLS ,*  [EDUCATIONAL] - SELF .
P}ANNIT;IG ) . _ ‘/‘ ENVIR”NMENT 9;.,,-\" UNDERSTANDIN(‘
- af)' ', ‘ . Dec1sion7Makinq ) Study/Learninq l, Seif Appraisai
o . Skilfs 7 skiflsa L Tskms /
’ : . . . c / . Pd
S Vaiues’Ciaﬁﬁfi-‘ Participation/ . Abiiitjes and
. cation-and " ‘Involvement - . Competency« '
Develépment v Skiiis A Deveiopment
| ~ . Goal Settinq . Basic Academic . Personal’ m',
W © .+ Responsibilities - Skills . Development
' \ : 7 1 ‘ : Responsibility
‘ . / N © \
S ’ . S "y ' ' ’ ,'F/'/a
- 7 . ) o
~ 1\ - . 3}- X\
\ . L IR . IR /
. - ) . ) (¥ / . ) )
- w s ' v
,\\ " 1(') (\/" ~ 3 ' - '/)
‘ ; - ~ 7 ’ v .
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. Staff Deve_lo.pment Péckaye

{fidentifle¢ this process-outcome

'The manual and accompanying materials were written to assist

ota¥ career guidance teams in their efforts to improve the

7
L

- . -, ~
e : e
v

/ This training.manual on "Educational Environment" was

déveloped forruse ‘as supporf material fér a staff" which

s’ a priority need e

1 - _
.

. quality and qdantity«of their proqrams. A"basic/assumption &

-and experiential modes to encourage maximum involvement of

participants, Small group experiences are a part of the special_

?
underlyinq the development of these materials is that all of
us benefit from periodic renewal

o

The content of. this manual is .presented in both didactic

attention given to the’ development of competencies for a team -/

" approach to’ inplengntation of career, quidance Pqurams._ : \
The outline :I the manual fbliows the bpsic learning
/

medel--ﬁrom attitude development to knowledq? vauistion or.

(= w

renewal, to technical and skill’ development and/or‘improvement

and tien, tofdevelppment of inplementation strategies and,plans.

»
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- From a mu]titude of facts and ffgures concgpts and goals, the\
: students are exbected to process the infonﬁetion ‘relevant th: them

~empioyEd by children in Jearninq to process and sort infonmation is

* past, most readily asspciate included parents, s1biings, and

:,students ghunteachers.

I. INTRODYCTION -

A. P‘rEface . e T . ’ / .: ‘\ £ .‘ s '. >

. : ﬂ ’ . » ; >

" The educationa]'environment’in whhch the children of our-own .

Ny : 1

society are 1nvoived§ﬁs essentiaily an elaborate information system.
&

and app]y'to their 11ves the know]edge gained Nhi]e the students
are barraged with increases in 1nformation, sources of informationv
and information based choices, they are/offered fewer opportunities

\
for deve]oping persona] skllls\}hzé faci]itate the processing of '
this information. Forﬂéxampie, ‘one of the methods most freq\entiy

association with adu]ts. The adu]ts with whom a child cou1d in the
teachers. Toda/rstudents have less contact with p;rents and sib-
“iivgs than ever before because speciaiized role functions frequently
take family members away,from.the home The sch’ois, too, have
devel. ~ed into larger, more specia]ized units that at best do 1itt1e~
to’ encourag stab]ishment of s1gnif1cant reiationships between /
Y ' oo
Agﬁua] experience in the world of work also offered youth ’
opportunities to deve]op 1nfonnation proce951ng skills in the past

where there were once positions that provided on-the- job training

&~

and experience for students, there is now a‘tendency‘for;sociEty

F&océaa
inform

) ¥ T

\ e TP
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to 1so1a§e studentS‘from the world of work and confirie them to

<« the schools. A younq person 1s no 1onger welcome in the bus1ness

4

wok]d w1tﬁ0ut at 1east a high schoo] 1oma, while the majority of

t%e jobs prov1d1ng m1dd]e~end upper'le/el pay scales. requ1re post-

. Higﬂ'scgool t?aining, efther from vocational techn1ca1,schools or

colleges. . This expansion of the educational requirements for
L . .

employment has pohtributed greatly to the'isolation of the student

' from the rest of society Ur1e Bronfenbrenner (1972) describes the

‘ 'effect of pract1ces which promote segrega*ion between youth and

s+

2dults. According to Bronfenbrenner, a child psychologist. ch11:ren'

‘fevelop ability and identity through association with others. When.

denied such association, th- chilq,develops, isolated from the very
individuals who provide social reference, in an exp[oitive and
impoverisned world, _ l
‘ Thus students f%nd themselves in a diiemhd; They are exposed
to an environment which provides'@axﬁmumgalﬁﬁlities of-infoﬁnation
and at the same time eliminates traditidﬁai methods of processing
that infonnaoﬁon. Ylhere then do students find quidance in estab-
lishing oersona1‘priorities? How do they'devolop strategies and
skills which willCPid in the sorting of 1nforﬁation and sources?
This x;gining pockage addresses itself to the student skills
that faci]itate.more productive processing of informotion/data by
learners. Particular attentfon is oaid to impfoving study and

learning skills, particip:j;on and involvement skills ahd basic

academic skills, These are broad groupings of skills most often

»

s

Dilemma:
lack of
processaing
skills
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reported to be of critical interéstito students. in fheir‘pgr§uit

of successful learning, and these are fhe three major skill
groupings designated by the Gaorgia Career Guiaance Project as
components of the Educational Enviropment. (See data from needs
assessment phase of the Georgia Career Guidance Project, 1975).

More attentibn will be pa%d to these skills areas in the orientation
and training sections of this-packagé,

The recommended strategy or vehicle for organizing activitiés
designed to help students improve tﬁéir educational skills takes
the form of an "Educational Development Center." The Center is
defined as an area for organized fuactions that may be providgd in
a given 10fation or in seve-al 1okations by a-number of people

‘a team, The Center's functions may be adopted in

serving as
entirety or in part as deemed appropriafe to'spec1f1c school and
student needs and resources. Bronfenbrenner (1972) supports the
devg]opment of such é center when he suggests, as a solution to }he
problem of student alienation, that "a setting in whith young and
old can just sit and talk" among ofher’things we need to provide.
This trainihg packace begins with an introductjon/which

prpvides rationale for the packare, reviews the needs assessment
items direct}y related to this manual, and c]arffies the position

this manual holds in the total Career Guidance model. The orien-

tation serves to (1) develop an awareness of the skills objectives

b, |

Eduecational
Developmen
Center

for workshop participants, (2) develop an awareness of the speciftcﬁ1

student needs identified as components of the "educational

3

1
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environment " (3) create an attitude toward learning that is -
propased as a requ1s1te for participant skills deve1opment, (4)
\demonstrate the Educat1ona1 Development Center concept and the ‘ e
teacher/student interaction advocated for, the Center, (5) acquaint
team part1c1pants with the total training package for the
Educat1ona1 Deve]opment Center, and (6) acquaint team members with 1
educational experiences that are considered models for ehe develop-
ment of additional learning experiences by team members.

The training section consists of both experientia]'eﬁﬂ didactic
exercises designed fo prSmote teem member awareness and éki]]e in
the functions that may be included in a Educational Development

Center. Finally, thetorganization and development of the Center is

approached through experential exercises.

James S. Coleman, a professor of social relations at Johns
~ .
Hopkins University, suggests in his article, "The Children Have £
\
Outgrown the Schools," that new electronic methods of communication
such as television have created an information-rich, action-poor
environment, and that increased pluralism in sourceé of information- ‘
‘ ) : Influence
“has created a child's world shaged by media rather than family or | of media

school. Because the child's productive actfvities are no longer
useful to the family, .the schoo1ﬁhas become a central focus in the
child's life. Yet Coleman suggests that school systems must adapt
to meet the increased needs of the students, and that this adantion

should require schools to focus on those activities which in the

a past have largely been accdmplished outside of the schools. Such

-
4.

(-.
A




adapgationsféall for reorganization of the schools into a

productive community setting which would prepare the young for- ‘

adult roles in the larger, general community. In sumary, Coleman

calls for a concept of action-rich, continuous education to better A

train an individual to‘cope with a continﬁa]]y changing world. -

A



Activity I N
Furpose: To fg%#litate dn open learning enyironment by introducing

]

;

) particinants to one another.
Yo

11 The following'e;ercise is desighed to help you get_aéquaihted'

with other members of the workshop. You may find that it also

helps\you to know yourself a little better.

. a

Choose a piece of colored construction paﬁ%r—-yodr
preferred color--and maaic markers, Urite your . -
name--as you wi to be called hy team members--

one side ifi the middle. Embellish your name
with flowers, art work, etc. as vou wish. ”

ip right corner: .complete this sentence: "In
my essional role, the thino I do best is
\ ‘ - - .

3. Top left cBrner: complete this sentence: "In
my professional role, the thinqg I would like to
do or “improve my ahility in

CY

: 4; Nt bottom of namé tag: complete sentence:
3 "School is a place where

Around namp:  Make one word &tatements,LalT’ -
B ending in "ine" describino the five things you
\ - ' like to do hest--not restricted to thinas

R i related to vorl:, (For example, ‘dan¢ing,"
"laughing," N

[S2 T
.

n
\

6. Silentlv greet other'feam members and read each
other nare taas (millina). (5 minutes)
e




7. Choose: one other team member; Sit down. together
and verbally share name tags. (Why did you put

the things on your name tag that you chose to
1nc1ude?§ (3-5 minutes) :

bl

8. Choose one other ieam member (atin dyads )--
‘ repeat. = (3<5 minutes)

#

i

Now, that your teachef has called time complete step 9

- and after everyone has done so, share the sentences

with the rest of the gﬁoub if you wish,

9," On¢back of name tag: complete sentence: "I
e learned that I ‘ :
, f,{QS minutes)

i - Stk g v

>

. .
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‘ I. INTRODUCTION .

L

'A. Preface -
‘ Throughout this tra1n1ng package it will be necessary for

you to have access to-a supp]y -of newsprint (approx1mate1y 2' by 3' )
or any other inexpensive paper, magic markers, tape and a wr1t1ng

. surface for a11‘part1cipahts. Be sure torbecome.fan111ar with this
entire paékage before using it in a workshop, -or training group.

Prior to the wohﬂghop provide.prospecticé barticipants a

copy of'an arttcle re]ating to the‘Educational Environment

¥
Educationa1 journals are a good source articles of this type.
e /Ask them to read the article beforeJthe workshop and to bring it
- With ther to the first sess1o;$at which time they w111 be held

¥ £

accountah]e for the content. The article will be the main focus -
of Activity 4. ” | | |

. You may wish to etart the workshop by handing 9ut the page
from the participant's manual describing Activijty 1--The Name Tag
exercise. Then,tonce,the initial activity isycompleted, you
might present the 1ntroductofy confent pages as a way of prov{qing
a central focas for the wgrkshop.'.At this time, 1t would be
approprjate to mention that pages cohtaining all cf‘the content
‘and aetivities will he dtstribdted throaghout the workshop for

future use by the participant as a handbook or manual.

4
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- ¥
Activity 1 "
Name tag exercise ' \
Purpbse: (1) to establish a comfortable, open~1eérnihg environment.
. (as’a Career- Guidance Center in a school should have)
‘and to bLi]dvrappprt among team membédrs as a basis

-«

raining segsion.

{2) to break down barriers which may exist and‘facjlitafe
full sharing and participafion.

(3) to model theé process advoéated for the ﬁ#@;

Guidance_ Center.

You she .d bFepare team members for this trainA: The stage
_ should be set so members won't be threatened. They should feel "

forced but helped to feel comfortable by exnloring and wbrking

N

through sources of discorfort. You.might also-heTp,teaqugagers
: process what they are learnina about themselves, how they share
with others, and how they react to others. At this“point the

objective of processing is self-awvareness. At other points in the

£ -

training, the leader may reprocess these exercises to show team

merbers how to use them with students ahd_school’staff.

.

Materials needed: Maqgic markers, colored construction papers,
N : .
masking or scoteh tape br straight pins.

J : foy active,"shéred learhiﬂg\for the duration of this - .

E

L

[XY
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- . ' ‘ - Iw-
If participants seem to experience difficulty fillind .in their

name taas, you may he1p,them along by fi11ing oﬂf one for ' youy-

5 self wQﬂ1ei£ge participants fill theirs out. e

Y
S N o
L, . A ;

[

_\Note thal ’u wi11'need to pr e pieges of cqnstruction paper
to sérvé‘as the namewtags. You might want to cut the pieces. in ot
such ﬂmﬁgy that tﬁ%;ghré a little larger than the or&inary name

. 1.té§:'i 'f§’éx&}q1§ehéﬁéﬁihfhe'con&ucted in a loose manner without ' o
too much\siguctﬁre. An‘option to step§ 7 and 8 wvould be to Ha3h

,  participant

/ B /

~remain standina.

~
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MActivity 2

urpgse: To compare your recollections of the past with

the present. ‘ /

. .
Astivity: Your workshop 1eader‘wi]1 ask you several
» | 'quéstiogs_fpncerninq‘your eﬁbi:?nment when
you were yolng, You shoulg think abqut
, ‘. . cach question'as‘it_is asked, but make no?y
oral or written response UQfer, you will
have a chance to share vou® thoughts w1th

the groun.
w

p
\
5\ ) T, !
. ]
. v ’.,,
/ ‘; - .v .
7"5\" N\ '
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Aruitoxt provided by Eic:
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' ,f/’, 3 Activitx 2
a,/”‘ ‘L Y <

Say to the qroup

MEN
cr
” L4

" Take a Few momsg;§~§€ q]low yourse]f to reexperience what
¥

i
se your eyes and jﬂst imaq1ne your-

Pl
your environment*ya5411ke when you. were &,child.  You _may %7

find it easier to cl

se]f as q ch11d. : : . s z,

i ~ T . \a
4 o ) ' #

}Can_>§h recall: / u
»
- sungE¢d1nqs of your chlldﬁbd/ '

A .- yaur
L e your town or city - /
. your neiqhborhood A

Did Vou have- g'a '

... @ radi ‘ : ‘
o ... a teléVision - ' s
vy« @ theater in.town .-
(if 0, can you recall
any movies vou Ssaw)

g

.».. and magazines
, ... and newspapers ~ v
[ ... Was there a local 1ibrany .
«++ @ School library. v
... Can you remember a teacher
‘ ... did your mother work ! .
... how did you travel L
... what did your schooY 1ook 11ke
... what did you study

O s oL
“tlow, come back.from your childhood recoltections and
) , N i
think ahout thzce same items today--hr have they

.
chanced? o

la¥)
Co

-/

ome as-a child . [/j

. how about books i K ot

.

v

>
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~Ms an or’tion, you may wish to forcan the discussi{gnﬂ, -

’A'fter aﬂoa-rinf”f'five mnutes of recol]ectmn 1nrwh1ch >

vou may Vant to softly ask the qlmstmns Labove. lead

a aroup d1scussion comparmn the rast and the l’fESPnt
‘{ —~——
This 1s a less structurpd more personal a@goach to
\ \ ‘
the ‘ﬁame purpose noted in thé’hext activit\/\ :
. . §

[}

-

at this point and incorporate the contﬁnt into the

arnun dq scussion in the next act1v1aﬂ

"t
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Yo e - ' ' '
’ ) . . N, , . ', r . .
. B S oo ) Do N "o ‘
“ - vy 2 . . /,\. ) 3 r i . . .
SoTen T T, © - Activity 3. : ,f\\ybﬁ, . : -
N . X ’\ . . . .

& A . . . 7
v : S ot ) y ,/‘/’ ’ : '
Purpose: To further spécify.the di#%grences i -the‘past*andi S0
i -, o "'\\x'\i : o N\ ° ) ? : . N
R ‘present environment.* " ... . f A
- R . ‘ ! . . ) ; » , . o , ] .
. L R e b “ Yo, - , . .
. . Instructions: “low.you will have an oppbrtunityhto tést some of  |. AN
& L . " . o . : ) v '\ . ..
e ?Q\ _ the.assumptions presented in<the Treface by X 5
- . . . s S ' - "
~ : LS > f !
. o ) considerinﬁléhe chances which you have personall f "
o, . e > i , . <
‘ ,noticéA in several e]gpents of society. Discuss a$ ‘)-
. . C/ J / ] -~ N
o " a aroup several of the folloirina items, noting a)

.el 4 the characteristics of the item,asﬂig is related -

. = to your life when you were a child, and b) char-
- o “acteristics of the itei as it relates to your life | . *- .
L. ' ¢ A oL -~

 todav. ’ | -\ | C
- K 4‘ ’ J . QF“\ < . \‘,__;

71 mifsic ' . )
- ( 2. redia '
. : -y ~. television c. newspaper
§ . : /
J h. radio d. manazines <
/ -
3.. paperbacks ; ~
o ' ' - D T 3 N
- 4. wvomen workina oytside the hpre,
- , » ’ o . . <\ @ : ’
« T. transnortation i
! —
SO . .
SN < . a. airnlane €. bus
3 : oL |
o PRV A
. car/ F. Frajn
| - )
r VA, medicine i
| ¢ - .
\ , ..
7e . - o i '
&9 .
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Aruitoxt provided by Eic:
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o

7i xpo]itic§

8. school E‘hﬂiinqé :

. school curriculum
17, litraries
1. >Farilye Tife

, )
17, r:ﬁaurahts
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fhe purpose oﬂfthis»a tivity is to cadse'pert1c1pant5'to

becnme aware of the plura11sm of 1nfbrmat1on and 1nfbrmat1on

s&urcgs which. has been stead11y 1ncreas1nq over time, By

1ng paet1c1pants to examlsz;ﬂveral 1tens wh1ch relate
to t 1r own lives, it is hoped ;E;f\stev w111 persona11ze

"the need to. ré%?qan1ze our school to better meet the needs

of the studen'gs.,:_;""f o

PR

3

'_:1. Peqin this act1v1ty hy q1v1nq an example of what

typé of d1scussion is required. for-1nstance.

yop‘m1ght beq1n vith ‘an obvious compar1son of the

_effeqf.telev1ston"hed}on yodr life as a child and -
s' e?fect-todayk(eonsiderinh the éva11ebf11ty

of television sets; tlge izezt watch1nq, types -of

proqrams availahle, etc. e

2. _Folfowidguthe example, encourdqe‘a1l participants
to share‘the1rvfeelinqs on et least one ftem. A1l

N dtems listed need ot be discussed and itens not
listed may bhe added. _ .

\y«,—'-

3. After 10 or.15 ninutes of interaction, mal'e a list
- on nevsprint of the items discussed for the w@nle
to qroun to see. Then asl: the participants to
indicate 1~ the character1st1cs’of each item dis-

cussed vere significantly hetter then or nov.
| L-6

)~y

N T

T

6
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[
N SAMPLE CHART | )
‘ . ) R ' &,
TTET _BETTER THEW _ BETTER NOW_ 5
LIBRARIES 7. .
RADID . 22 : 9
. Q ] ’
' 4.- Plov a few minutes for discussion and reaction
) to the results of the chart but .discourace arguhents‘
& " or discussion of who'is right and who is onngru
“. . . .. . v. : - 1 . . - .

_The boiht\to emhhasize whenevef'pqssibje is the impaé?
of ipforﬁation pfuralism--the multitudes of media readily
available.v‘Ypu might need to cdntaiﬁ.theltendency_efuthe.
droup_to;discuss the relaéiye value of certain changes.

tiove the group toward concluding that students often need

help more in the processina of information than infacquiring ,

"{nformation, as in the past. !

-

e
7

L7
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' Activitz 4

A packet on the subject of Edﬁcational Environments

most certa1n1y discuss, at some time, the suoject of testing

as well as study skills that can be effect1ve1y used in

prepar1ng fé//;ests, Pr1or to this workshop Yyou were given

a reading.a stgnment. The Teader will now give fdrther‘

v

instructions'for review of the reading.

-~




- .‘A . r N ’ .A.l

s Ask member§ to review the reading:aésignmeﬁt-which’you gave
- them prior to coﬁing»to fhe.SessiOn. The reading and review

should serve a dual pdrposé: Pl)_brovide an actual situafioﬁ to

explore tgfm members learning;hqbits. and 2)'to provide good

| 1hformatiqﬁ relevant toﬁthe fraiﬁing package:and useful to

members . ' S A
' In making the assignment to réyiewi}be~handqut. remain.
int ionaliy vagué. bu; tehL:participgﬁts they will at this .
time e held responsible for the 1nformat10n'1n the reading
assignment. If you are asked about a test, simply mention
that an*evéluation will be used. Be prepared to handle
. resentment or resistance toward tgétipg;ﬂyvou might‘wanffto
neje aloud how students must feellin similar situations.
In actualipy. when fhey ¢omp1eté fhe feQiew expecting a test,

JYou will tellithem there will be no test. 'Then} ask partici-.

pants to discuss the following: éﬁ‘ e -

* s

1. What were your feelings when you were told

there-would be no test? '

2. How did you feel about the content of the .

reading assignment? Was it important to

you or did it seem inappropriate? '
How did your feelings affect your commit-

ment to doing a good job on the assignment? -

Generate a 1ist of the study skills you used’

- in préparing for the'test. -~ .

- Generate a master list of all Skills used.
(As a leader you will-record the master 1ist’
on the chalkboard or newsprint.)

6. OGenerate a!list of affective responses to

‘ this exercise (i.e., resistance; anger;

anxfous responses, etc.). ™

.
)




\.; S Wrap-up Experiences

‘Generate a 1ist (perhaps by brainstohhiné) of the
factors -that affect stvdent "learning” and emphasize
that doing so should be sted on ieaﬁ membef_experif \

~ences. Possible findihgs:' 1) team mgmbers,-like'
students, gétvbored too; 2) it's more than intelli-
ST wﬁiwﬁ;,Ugence”thagadeteﬁmiﬁ;;jﬁbﬁngupersbn'studies and'learnsﬁ
| ‘Again you might stress thdé workshop participants’ .
reacﬁ}ons probahly resgmbléjkhat students feel in

similar situations.
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Actjvity.5

QVT"P'urpose: Define qualifications r‘equ%r?ed to teach ’s'tudy/ |

learning skills,

InstructionS: AKnerson hired for the purpose of helping

2.
3.

students develop study/]earning skills

must have certain qua11f1catiohs.
Ld ) .

o E]

Determine the qualifications you think a person

who works with students on study/]éqrning skills |

must have.

”r1te a c]ass1f1ed }p to gecruit this nerson,

Discuss your #d with the total qroup

4 \

}
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‘- Activity 5
v . S . Yx" ' : . s ¢
] . » --;_; ) . } ) s _
. This activity inspires participants to think abtout.
;’-qd‘alkifications- necess'ary'to hel'p students 5&eve op study/
~“learning skills, Later in the workshop yog may want .

participants to write a new ad, compare it with the

7/ .
e f1rst ad ;and determine LP’ they would quany for the " \(
job as they de:cribe it, You may wish to have eachL
member write an;d or break up the qroup 1nto smaH
“task forces. = . , |
. /
F v
/ .
Vi i-']o .

> °
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B.. drientation

-

!

‘a-

The orientation is a presentatﬂon and conteptuaiization

of design and approach in the workshop. You may wish to use

this section as assigned reading outside of time set for |
L team training. You may choose to discuss briefly the con-
‘ cept of an qucationa] Deve]opment Center. but in the
‘training sections that follew you will find. attention to
each of the Center functions inc]uding organijzation,
“How you present the remainder nf this orientation
section is "p to you. Choose the mode (individﬁ%T“
reading. outSide*assiqnment. leader comments, group

" +

. discussion, etc ) or modes most cquortabie for you.'

®
-
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’ ‘ B. Orientation = . . ~ : = '

) é
/ Orientation is 2 critica] first step in the train!nq processy ' )

. 2
;because it oviGes the foundation for the team members and the
. \

trainer on which “the ‘tota? tradn.i.pq experiences wiﬂ be buﬂt. ,

e

To a 1aroe extent the success and stabi]ity of the,tota]

/) experience is dependent on this function. As a person who wil]
—ultimateiy be training others, it is 1nportant that you recoqnize |
the role of orientation in traininq experiences you design. _ 5‘4
ﬂrientation has three major objectives* '

1. To,generate your awareness ~0f the stands you are wiliing

or not ui]]ing to take on important value issies that impact the

whole area of "study/]earnino skills." ‘hen-this awareness is

not a part of tra1n1nq, we often ?o not, understand our own V&Zue‘iasuea
receptiveness.and res'rs/’nces -to issue,\ that are- raised or skills ‘
that are 1ntroduced later in traininq. Mso, at some point when 7
ve return to put}our training into prac F e, we may find ourselves
¥ _ in a situatioh whichwrequires us to take a position. If we have
0 not fu;Jy-explored’our personal,feeijnqs and values, and have not .o n
~ learned to do so, we may feel cenfused and stuck--ullub]e to take
needed action. o |

2. To model the Educational Development Center concept and

Modeling the
Center

N g ] . » (\‘
| the teacher/student interaction advocated for the oenter.~ The concept

/\ . L 2

way in which traininan experiences are s

the igtégaction here between learner

uctured and processedf\

3 A\
d trainer, and thqg

'g responsibility given to you as a "learnex" are meant to mode]

Q ( /’L“ ]3




Y | . e - - &\ > + L
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) thE\structuring. proeggping. 1nteractf§%’and Tearner responsibf]ity

‘ .
e that shou]d occur in the Center. g | ¢ T

- | ' - |y
. 3. To acqyaint.the team with the total 1earningApackage for

the Educatiéna] DeveIOpment Center. An overview of the total = - o -

package will qive you a framework for connectinq the d'lfferent ' Pvemew of

ackage
V- ,pieces of training as they occur,= packag

The.sk1lls to be developed n thiiérraininq package respdnd .

directly to needs idéntified by students in three baspgsarea5°

'

' Study/Learn1nq Sk111s Part1c1pation/Involvement\\¥11]s and

t : v
‘é\kic Academic . Sk11ls. A ‘““4’ ‘o . ) 5-~§’
P - Students identified the,following specific needs: f .//;)H -
dg? -~Te learn how .to >Xpress my fee11ngs better. "\“\\; (A
, --To be more effective in speal1nq in class and .
- . in other groups. .- T B
: --To improve my listening skills, . ’
. . --To improve my awareness of current events IdS
P social problems. ‘
--To improve my test takiwmg skills. ' A
--To develop learning habits and skills that I
can use thr;fghout 1ife. oo . :
--To improve ability to get the most out of : . o
; my study time, ,
///”/ -~To use my time more effectively. A
1e idea for an Educational Development Center grew directly - :

A

- out of the student'expressed needs. The Center need hot be -an

organization of comorehens1ve serv1ces in. study/]earn1ng skills . |Student
| Needs .
for students coord1nateq£5y a staff. A gpec1f1c staff for such Assessment,

. { a Center is not necessary. In most casgs, services may be -

provided and a real spirit of team work exists. This trainihg

package intends to provide Guidance Team members with the skil]s'

- necessary to orcanize and deliver the functions thgt are a part

\\_\'J\( . ] 4 h ’ ,
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. Of a gomprehensive Ecncational ‘Dawelopment Center.

/?he fuhctions of t‘ng Educatioqal Deveiopment Center fall

g qeneraHy into two c*teadries' direct services to students and
_L

v

the indi rec_.serw ce needed tOjnake the ;direct services possibie
or more ef?ectwe. A'Ithqugh t

e functfons are described separately, |
"§ \ it is impor‘tant for the G dance Team member to appreciate their
interdependence ,,and their ccmniementarv nature. To demonstrate

this, th nter concept is vi- \@Hv represented as a ci v%\ie.a

func ons q}e orqamzed accordino to the Career f‘u%dance .

e Praces,smode'l“'-" g 8

/

—

e
Y
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. CAREER GUIDANCE PROCESSES MODEL:.

14 . 2 ?

o T EDUCATIONAL DEVELOPMENT CENTER FUNCTIONS. ™

\On-Ca11/Re§ponsive Services ‘Indfvid 1 Devé]o ment
) ' _ o, . RespoE£1b113ty v

Problem Solving ' Iutorino :

‘Assessment : o ' Educationa] P]anning

.; : | - -, N R ?j \ ‘ ”i
'M-_ ‘ S . . )

3‘; - > ¢ g \‘\”
;_‘____*,,.x Curriéu]um-Based Content & System Support Services !
> Strateg1es ; D o i -~ ‘
' ¢
Interaction and Learn1nq SP;J]S i Center Orgapizat1on/0evelopment e
. Infusion , o Staff Development ' 4é,
)note-tak1nq T - . Fac111ty Deve]opment i )

effective reading ]
Mini-codrse or Special
Acti“ties
~ time uti ut1]1zat1on
test tal1nq .
- understanding irections
attentiveness * :
assertiveness
listening S
" speaking
partigipating

. Environmental Appraisal

A
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Purpose:

¢

_and positive educatfonal env1ronment N L

Iﬂstruct1on5'

Activitv'6

2 . \"

To recognize the 1mportance of creat1nq a prpductive N

L1sted below are several areas (1ntéresﬁs and
concerns) that may He a focus vil tﬁﬁ our schools.

Rank order (or p1ace 1nto pr1or1ty%1eveTs htqh

H

medwum, low) each oa these sed on hpw you see

them emphas1zed present]y 1n~your scﬁool. . A

[
i

!
\

- e
I“« o~ LY «

',Study skills Taboratorv
Effective readinn
Interpersonal skilrd
Tutor1a1 services - , !
ITraditional ceup seTipqg
*eac trad1xﬂpna curricujum areas
Superv fna lunch room :

n-service training

nnovative curriculum .t

Aearning skills such as note tak1nq
“\or test-taking_ - (
e orientad sports

Extracurricular clubs and nrqganizations
~.. Student's exoress1ve sk1l1s--speakﬂn&
etc.

'leeds assessment - <L

- v
7 P - s
‘\ . Pa— Y
- . E
. . .
. T - ! . .o
~ . :
S
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N “Activi K -
)/ ’ " . ‘ h ce .
4~vx&_'\_ ‘ When participants have rank Qrdered the 11st you 31qht
. ask them to also note and order any agias of focus not/found -
on the list Youc.fellqj- ’\Ecussion should focus one - L
PN T, 4hat have you found’to he the\strongest SRR PUARN
o 4emphas1< in yqur school? o /’?x . ’ P o,
3 1T-'¢‘.' 4 .
2. If the areas\éeysred in this packet are - p A .
. ‘ ' K3 : ‘ R
"« Tlow priority can you foresee ways to ////// = ' _
. - chan é'this? - ' . ’ - Lo o
’ - | \ ‘ | A ‘ ’ '. %. ‘ 4_
R 3. How i$ success in the classroom related I
i : \ L X ) : S E
y ‘to areas covered in this packet? 4 \

. . S '_’ '
~* You may Vant toVSpend a few minutes discussina the-

¢ . ‘
3 1mpact of our pr1or1t1es on the educational environment, By - ’
. o . .
a”0W1 ng students to becone more *successfq}« Yearners we can e

1ncrea e the positive and productive atmosphere of the educational

" environment. , ;

. < o
-1 \
< )‘l - 4
40
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> Center deve]opnent is the funct1on described Tast because it responds

N

ERIC

Aruitoxt provided by Eic:

t ;0 L

The desian and funct1ons of an [ducational Nevelopment
Center are presented here in an order rnost usefu] for center
implementation. Beginnina with assessment,. the first step in any
program, ve move to a discussion of direct services in the school
and fina]ly to the support services needed to complete the center.
to all of the other funct1ons by trainina staff to provide the
functions. 'nderstanding the basic concept and skills for each
function will better enable you to direct further center develop-
ment, ﬁfter or1eatar1ﬁn is ccmp]ete - your train1nn expgrience
for each center Function will follow the same logical ocopr, SO

that ynu may apnreciaté,the ’nferdnpendonco'ot the functions and

~r

may build on the - content and skillg Ctvc.oppd”1n precedinn activi-

-

t#es. The last tra1n1nq exner1ence will nive vou an opportunity
! ~a‘!‘

to put the tofal cnnter concent thether anain {after loakihg at

the separate p1ecef)D to consider vavs -to orqani:e the center, and .

to Toot for resources in your scheni setting. In short, the total

.. P L ‘.,L .
training orovided din vy nackage will nroares, in the following

fashiva:

—

Arienation (vou are Sere aould o fa qrve ven
ar antroduction o tne ceniorp concept and an
werview of Lhe iota! Rraininn Sxperiyonco
IT.  ‘rainino in fonter fu“(rinn3-~tq Give you

the interdepandonee ANONG Loenter funeiions

TIT. 0%qanizais v oo vive o an Dpeoetbani ty
te oraani-o the fotal proigre farovour
school setting and to malc immediate niane
For imnTementive 5 ofmite; aracran an N

ovn S chonld

[BX

re N

™oundoers tanding nf Dach reptor fanc Lvan and I

s
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The speéifie functions of the center are urief1y out11ned 5
here to provide)an overview of the main fnca] points to be covered
in 1ater sections of this manual, |

| Assessment is the first step and is a means of ég&ininq .
present needs or deficiencies as well as strenqths and resources.

As descr1bed earlier, students' needs in this area tend to cluster

around such broad constructs as Part1c1pat1ve/Invo]vement Skills,

and Study/Life Long Learninq Skills. The assessment task involves

the identification (1) of basic problems, (2) of possible causes,
and 33) potential solutions. The intervention strategies of the
center’staff are derived from dbroblém"‘analysis, for individuals".
as well as qroups.' The assessment function most likely will tend
to identify and work with specific prob]ems'which individual
students are confrontina. 0Nne such area is that of achievement
problems or studj/learn1nn d1ff1cu1t1es

The "rea] prob]e;“ may not necessar11v be the student's
prob]em a]one There are at least three basic root causes for
specific "study/learning problems." One may he the teacher's
styl © If the teacher is doina an inadequate job, probably many

of the students vili experience difficultv.” In most cases, w

however, the ieacher is competent, and this problem may simply

reflect a conflict in the particular style of "teaching" and
the student s stvle of "lewnina," Another source of difficulty

may be the tool utilized tc measure the student's "learning. Some
hi .

-students learn well, hut do not take tests well ‘Other students

respond differently to various types of tests. A third source of

19




| prohlens may in fact be a resu1t of the student s poor stuJ;
hab1ts. At any rate, the ?unction of- assessment is to determine to N
what.extent the Eause of the “prob]em" has roots in the above
seurces and to identify alternative 5ntervention Strateq%es.

Iutorﬁan-;s individua]_1nstnu¢tion¢*tntense“coachinq,‘sk111
budeinq, or remedial work for students'Who’haVe a problem in a
paftfczlar subject Tutor1nn shou}d ne: he confused with special
education for students w1th ser1ous 1ea:L1nq disabilities that ‘
handicap -their ab111tv to learn in qenera] Tutoring may be more
effective, and certainly is easier to staff. if peer tutors are
‘utilized wheneyer possible.’ In such peer programs, nrofessiona1
staff may serve as support1vc counsel for-spec1a1 prob]ems

Individu# Sk111s Uevelopment--refers to actua]]y training >

<

the student in part1c1pat1ve and 1nvo1vement sk1lls, and in study/
learning skills that w11Lcserve him/her throughout life. %he
emphas1s_on life time skJ]1s as-qpposed to school only s§111s is
» inportant.  For example, students neeu fo 1earn Kow to
‘rcsearch infonnation for an e]ectfon fssue‘or for a consumer
\; (purchase or fnr occupat1ona1 re- tra1n1nn, chanqe or advancement
_The devo]opment of 1nteract10n Skills and 1earn1nq skills are the -
| two target outcome areas of this center funct1nn.: The outline

‘below provides a detailed persnective of the two areas of desired

outcores.

Interactinn Skills

a) assertiveness T \"

b) attentiveness--askinn questions
c): listeninn

’ in'
7 R 0 |
I'\‘ o
‘t o

!‘\ .
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Learning Skills

a) note taking (in class, on the job) ,

b) time utilization (schedulinqg time, setting
priorities, evaluating what's important in
terms ‘of both personal needs and priorities .
of teacher/boss, identifying stresses and
needs that unnecessarily ‘consume time and

v c) effective reading = -
! d) test taking (scheduling time, organizing
.. thoughts, .reducing wordiness, selectina
a systematic process for going through
the teSt) v ‘
e).understanding directions

¢~ Problen solving--assistance is provided through short-term
(4E;en one-shot) interactions of“center staff with students who

have an irmediate crisis. (For examnle, a student studying for a

big chemistry exam becomes excessively anxious and needs 'a tension

¢
(
release.) _The Center should have 'the canabiTity of eas11}\and

‘quickly Tinking a student with someone who is willing and able

' to. respond i th he]p_renard1ess ¢f the nature of the crisis,

Educational Planning--is the, function which might tradi-

tionally be termed Advisement. Advisement is not used here because
it connntes tell{nn somenne what you think he/she should do. The -
tem piannina, on the other hand,-focuses on the process of students
c]ar{fy what they want and helping them, net in touch with their own
resources ar. strenaths for achievinn qoa1§. The éssumption heré"

L

is that each individual i€ the best source of answers to questions
4 . ‘ /
concerninq nersonal wants and needs. Thus, the plannina ifunction

of the center involves a process of helnina to clarify when there

“is confusion and helrina to move when there is the feelina of stasis

- »
' “ N B
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or $talemate. ?ystematic meetings for p]énninq purposes are -not
intended to take from the student the onportunﬁtv to make decisions,

but are intended to 1mp4ove student dec1sion-mal1ng sk1]15 Educa-

_t1ona1 planning is the process of he]p]nq 1nd1v1uda1 students

clarify vhat each wants from schoo],vyhatwdirections he wants to
pursue and how each is promressina, but it 1§”hot,just a service
to students with problems. - an exemplary plannina program is
ayai]ah]e to and shoutd réach out to all students. It exists to
hé]p gll_stqpents é%p out their academichcareérs; to provide

support inipursuind‘avchosen direction, and to provide feedback

to the student on proaress and possible alternati?ve courses of

action. a
Environmental Appraisal--involves «c. ous assessment of
the school's learning environment. The princ.pie task is to =~

identifyv the more‘inq1rect types of influences on student learning

and involvement,

Céntgr Organization and ﬁeve]opment—-is the critical support
service ‘o all other Center functions. Center Nevelopment covers
the folloWwing trainina services: . - '

1.. Training of Center Staff (ﬁnr1udiﬁq étudent
‘staff) fo carry out all Center functions (assessment,
tutoring, etc.);_ It dnvoives initja] trainina and
continunus ski1l upgradinng,
2. Ass}stance to stéff in handlinag difficult

problems, Tf a staff memher feels uncomfortahle with

2%




‘ ' . L] ’,
his ability»to.réspond to a special problem presented //

' o . . \
\\ : ‘ . by a student, he/she may request gssistance from training

. ’ \ﬂ>

A v staff.' Training staff may use the situation to aécomp]ish
S ~ N ’
Ltwo objectives: 1) helping the student and 2) on-the-spot

. training for the staff persoﬁ seeking assistance.

s }
T

3. Tréining teachers and other school personnel

(who are not official members of the‘Cen%er staff) in more

.
-

. 4 .
,geffgctivé ways to help students learn. Skill aé;as - .
include: ' ‘ - - - .

a) Identifying 1earniﬁg problems .

’ .o h) Tutoring skills
/ ) q

/ c) Creating a Learnina environment
e
RN (1 5 ing'creative/assignments;
- allowine students to tailor assignments
to personal need and interests.
. . {2) Building on student strenqths; ®
. , .recognizing vhat a student dagswell. ... v o
- and finding opnortunities for him to
exercise his skill,
(3) Attendina to physical enviromment-- ]
class room seating, lighting, colors, "t
distractive noise, aesthetic quality,
ordanization. . ?
(£) Improving classroom management-=open
e COMMUNication--how te_respond to
accurate, inaccurate and contaminated
responses--utilizing task aroups /
(maximizina involverment), arading,
) Civing positive messades abdit learnipg--
encouraqement as onposed to-discourafe-
~ment. {An accurate running tally
onc day might reveal an excessively\high
number of times when ve respond nega-
tively to students and a surprisingly
Tov number of times uhen we respond
positively and are supportive toward
students. ) ‘

-

3
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: i L
4, Proqram<ﬁ;;essment involves monitoring the‘ -

effectiveness of the Center, throuqh two basic processes:

Process'Honitoriﬁa--Countinq the number of student;t4

~ served, the kinds of proE]ems presented, and the 1ﬁvolvement
/ of staff, the types of proqramAactivities. It also includes
monitaring problems of runnina the Center (e.a., prob]éms in
acquiring staff, problems in shpport frbhfgdministratioﬁ.).

/ ~ Impact Lvaluation--Measuring the change in study/

‘ earning problems as a result of Center activities. A]So,
this assessment activity focuses on indirect evidence of
increased learning and involvement and other unanticipated

side effects of Center activities.

ke
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IT. ASSESSMENT - . .

e s . B
: Lt w

t i . i
Simp]v stated assessment is f?hdinn out (1) where groups

or 1nd1v1dua]s are in terﬁs of achievement levels and skild : \ $
.develapment; (2) the. effeoc .or. impact -of schoo] @nd teacher |

strategies on students; (3) the problem areqs of group or indi-

vidual performance, Typicéllylwe havg used pencil and paper

D i ¥
tests to make assessments. These are useful for.measuring content B

. area mastery or ski11s such as reading. Also school specialists, : .

consultants and related resources are usually available for this | rdentifying-

o , - : general

type of assessment. This module-uses assessment as a procedure educational
- - U ' ) problems

for finding out. about and defining more general problems within

the edhcatipna] environment. Some of these problems might be / ’

b characterized as student inattentiveness, inappropriate behavior,

 1inadequate study skills, or deficits in social skills. The

activities are desgined to enable vou to determine thf causes

. behind problem cues and to-define potent1a1 methods for handl”

such prob]oms \\\
i
&
M. ”
s ‘)
. / .
»
! !
]
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Uh fe
Fetivity 7
LY f Y

Purpose: To enable you to assess the nresent-situation, isolate
' possible causes for a problem, and formulate alternative

solutfons, - \ :
ot A :
Instructions: One of your classes is generally inattentive,
.

noisy, talkative and restless. ,

1. Define the student cues you will qbéerve and
on which you will base your opinion.

2. Listrpossible'cau;e§ for thiS‘problem;

3. List proposed thange;\ov solutions in c L5

actvities, format, or content.

When, . have completed the activity, share vcur opinions in a

group discussion. >

5




R | fetivity 7

The causes vou miaht suagest for individual or gronp in-

attentiveness micht fall under tﬁree categories: N
. . ' /
1. Personal )
2. Social

7 u _ :
‘ 3. lcademic .

Peviey with narticipants chances within the classroom
__——that might allaviate problems: stemmina {vom one of thes2

three areas and taking the form of “inattentiveness."”

* ';.:-, r ) 3
\.‘

ERIC

Aruitoxt provided by Eic:
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i \\
Activity 8 .o ,
“
Purpose: To corr Tist, 1 material

For assev.ient of problems in vour school, -
m . » - - . i ’-' '
Instructions: Comnile a 1ist of assessment resources in
vour school, DRe sure to coﬁsider traditional
. ~
assessment teols, as well As innovative

nma2asures and resource people. ///

27
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ERIC

Aruitoxt provided by Eic:

Metivitv. 8
4

<

Bpas activity miaht be comp]etnd avay fron the uoerhop

v o N

as an a;s;nnnent For part1c1nants to Do]] or inventarv 1nd1v1duals

and resources for assessment in their schools., l'hen the lists

are brought to the workshnp Allor members to discuss varving B
resources. Tnis miaht he done in small aroups or in one large
groun. Nn assessment, evaluation and measurement snecialist,

‘or & behavior rater might he asked to attend this session and

suaqgest alterngtives to the qroup for classrnom adantation.

Rean
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‘ 'As one method.of handiin problems, tutoring provides intense )
- coaching. ski11 building, and remedial work for any student wha,

experiences difficugty in a particu]ar subject,\\\utoring should
not be confused with Specia1 education for students with serious
learning disabi]ities that handicap their abi]ity to 1earn in
genera] " Neither should it be confused,with-the process of helpinﬁ
a stude t get over being "stuck" in understandinq a concept or

working a probTem. Tutoring may be more effective gag'certainiy

is easier, 1f veer tutors and vo]unteers are.utilized and given

v special recognition whenever possible. Professional staff can

N . B . - »/ .
serve as back-up for special problems and should be:available for

[ <

regular cohsultation »ith tutors; B o g "~‘ -
One of'the first questions to be ansnered before building an'

- e]aborete tutoring program is whether it is needed. This is most
easily determ ed by co]]ecting ddta. ‘Some'possible subjects fqra

data collection are noted(be]ow. You may wish to work on others
or develop these further k ¢ . b (
a) determine for an entfire’ student group (qdade
level, curriculum area, or all students who
s fall w1th1n a certain range on ability tests,
' etc.) or some sample of the above group, how
O ~many are eitlfer doing. unusually poor work or
. failing one two. subjects.
b) condict a student survey listing curricu]ar /
» - areas and ask students to{ indicge those for - "~y
ch they would appreciate tutoring help. "
t a faculty meeting ask teachers to write
“3fhe names of three students in their class
who they feel could profit from ‘tutoring.

\ ) . . E
< Vo Y
;o . _ P s _
. t r-.‘ '
-~ . . P Ju : .
Q . . | N )

‘ . . -~ %' . < - -
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Tutorig

defingd i

Needs
assgesgment
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These‘examp]es are by no means exhaustive. If you f1nd that

5tutoring program cou]d be beneficia] in your situation, . 1nfor-

mation you gather to determihe need for a tutoring program‘could

also’ be utiliZed as a basis for deve]oping an ud;ﬁtifqeatioﬁ =

. process. The f1rst determination to make G mfthod of

selecting tutors wouTd be best 1n'each particular scbgbl'setting
Once the method of tutor se]ection s ‘established, then a means
by which persons to be tutored may be se]ected must be determfned

One question to cons1der is whether your tutoring programs will
Y-

accept only se]F—referra]s or if teacher-referra]s will be

considered 2 what students will qualify and which of these will
4 .

have pr1or1ty\must also be defﬁned

Now . et's consider the possib]e resources available to a
tutoring program. One of the most common patterns used, peer
tutoring; utilizes stuyents for the task of helping c]assmates.

These tutors may voﬁunteer or be! seTected by tudents and/or

-

\‘ N ‘ ” .
tutoring. Citizen volunteers can be located through PYA gr other

[ 4

teachers. 'Some $chools have’ permitted class time for ;rch .

serypee qroups Of particular value wou]d bhe senijor citizen

volunteers, as benefits would be evident for students as well. as

tutors. Still another resource for staffing is the faculty. This
calls for definite avai]abi]ity.of teachers at times when students
in need of tutorina may be available, and it often presents

- ' . - N

difficulty because of schedulina problems.

- 29
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YOU KNOW, THESE L

TUTORING SESSIONS ARE

-MAKING MY DAY. A ‘
{ LOT BRIGHTER T00!

8l

\"-‘-:f.

v

Whatever the resource for staffinqg, the tutor1a1 %gggram
training will have to be desiqned to help tutors relate effac-
: t1ve1y to' assianed students Some schools take an "ei::2£;9;2/ ‘
’ .\igpprpach providing either on the job or a series-of fornfal, - . °
scheéiied, preseryice programs.. The p]anned combination of both

might prove evén more effective. The Preserv1ce proqrams may

help reduce the anxiety of the tutor-to-be by»helpwnq hwm/her///

deveTop sk11] and self—conf1denqg. .o
3, - i}
Iy ’ 3 \/ . o
’ %o

Staff

resources



"~ B. Tﬂtdring

.

you may wish to.-have’a general open team discussioneabout their

perce1Ved need for an organized tutoring proqram.

The next step would be to divide the group int¥ smaller °

task forces and suqgest that each deve1op’a 115t of supporting-‘

~evidence in the left column of a sheet of newsprint abd 1n the
right Co]umn 1nd1cate how they cou]d collect additiona1

supporgive data_from their work situation,

N - . ‘

#
/

»Before exposinq your qroup to the examples in the narrative ]




"‘Activitx 9

"Purppse- To design a tutoring proqram. | |
C Instructions-( Read the fo]]owinq check]ists and select one or
| ” more aiternatives under each concern Your choices
: should be se]ections appropriaté to the neqps of

your school. .
_ S -

. 14"Ppph1ation of Tutors

: S ' Students at large

R - Faculty L S

<& o .7 Students with certain grade averageff '
o et , Interested parents A s
LET . ‘Other (specify)

R

' fiéul- . 2. Criteria tor Tutor Se]ectiOn - .

e Previous experience : ' ~
' ~~ Hours available S A
Grades . T , !
- Popularity o + ‘
Other (specify) : - .

- 3. Recruitment of Tutors

g e

School newspaper b
. Morning announcements
~.Bulletin Board’
>Nominations;
Volunteers

. Other (specify)

: 4. Skills Trainina , L

-

Pre-service training- L
In-class units ' :
- . Modeling
- ~ Role-playing
: " ‘On-the-job -
Other (specify)

3

.
—




N oo B }
. ~ + o
I. .’%./-"‘ * N : ':)c
N ' ' " ~
‘ ), )
. ’ | '\i‘“ . . l,:_,, ¢ Suand l;,»% I
T 5. Issues for Program Integration — ~
' Who is reSponsible for tutors? S
Whem w11 tutoring occur? - _
Where will it occur?, - T ' X
Who w;ll train? & -
" How vi1l yau match t‘i:"tor/student”
Other (specify) .
“Your answers to 1tem 5 should be spec1f1c. ‘These questions
m?ght form the ba51s of your program. . ¢ N . .
. t ‘ _— .
N =
f
|, -
~
"
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‘large growp.. ., ' c e

-

A Activity 9 . : :
g -,

Divide the 'Iwe group into .triads. Allow each fwiad to
tfit;n a tu‘tonnq program based on their reSponses to the five
jtems. Triads should then exchanqe \gntten plans for evaluation

by a second triad. Th1s ¥Va1uat10n mﬁ;ht take the .form of ’/
4

" written sugqestions or verbal discussion in the recénvened

)

G.t

7
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~ individual learnin

-~ IV. INDIVIDUAL 'skaLs DEVELOPMENT

.

‘This function is concerned with actually training the student .

in individual skills that wilt be useful throughout his/her life
The emphasis on life tipe skills as opposed to specific school
skills is important. - For example, while a student needs to lea?h

how to research information for a term paper. he/she also needs

to learn how to research information on an election issue. ,

Individual- skills development is presented here in two phases,'

Interaction Skills ‘and Learning Skills. L S

o«
Intenaction Skills include I Learning Skills include.
1. Assertiveness 'f. X . ‘1. Note taking )
2. Attentivebess & ' | 2. Time utilizationD
3 Lfstewg 3, Effestive reading
. L ey Lo l_c A pTest taking' .
'ff?;;jés if‘dja{fjii‘ fisA»“11 ’*;‘cl‘- .5, Understandinq

N ©
N #

. N
: \*‘ These skills were 1dent1f1ed as areas qF dgjfred 1mprovement

by students in Grades 7 through 12 participatin in the 1975 -

N Georg . Career\Guidance Project. Student; arehconcerned about

improving their individual sﬁills..,Howeverl the desire to

improve .is often not sufficient. Even knowledge of help resources

is not‘sufficient. Students need systematic exposure,to efficient

G 11s; they need to obeerve these skills

making a difference: and they need to practice and receive feed-

&

back regarding their application of these skills, We can no N

33 ' '
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"longer assume that students’who are not succeeding.simply lack .

v vaqylity: 1nterest, or persistence. Students’ want to participate |
more effectively dn their present environment--The Educational

~ Environment. . ~ T N -, R

" The exercises and assignments that are-in§luded as training f

i

in this function are designed to acquaint team members with issues Avareness

- ac'tim:tiq
and skills involved in individual skills development FThe‘
increased awareness of the developmental procesSes invdlved:in
acquiring these skills should provide a foundation for improved \ - l, -

| understandinq and communrcation with students. .“ ‘ R ?_

You as- well as students should understand that in many

’ Eases there is no one. .way to interact, prepare for. a test, read

aiake oty ';kOr exhibit anyiother individual skill. More often
’ "than not what is most helpful is to\inspire awareness of and _ - .
- improvement in learning skilils. This requires that teacher andm \f;‘; /

\t counselor alike:focus’not'on theofies of learning but on indi- - |
. vidual student‘sfpersonal'ways'ot learning. As you work with \ oS

the activities-think of resources that are available to assist -

. students in these'individual skil area:}land ways you might , -
| adapt these resources to fgt the individual learning styles and -

needs of particular studends

- , (/

2
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A. Interaction Skills

)
4

A problem;frequently mentioned by students is their inability

to get‘invol d in- cfass. Since students who %ptively participate

“are more Tikety to leagﬁ" it is important to address this asp
/

poss1blé study/learning problem. .

In some cases, student involvement 1s limited because the

/

teacher does not’ ehcourage it, and in fact may discourage it. .

g
while such a teacher-centered problem is of concern to the

Educational Development Center staff, it is not tTe particular

problem addressed in these ‘interaction exercises. Instead,

l

. 4;‘§F§%¢hés -exexcises will focus on student centered problems, where

N\

‘Tack of stpdent partic;gation is a result of the student s ﬁear,

,anxiety‘or_lack of assertiveness.: Since these are basically

problems' related to interactibn; they carry over outside the
classroom\and often are manifested in'relationships with -parents
and-other individuals. e

The interaction skills materials which follow are organized
into the areas of: (l) assertiveness, (2) attentiveness and
(3) listening. - . é%b

-
-

’
...

Limitation

1 of student.

invdlvement.
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1. Asse;tiveness

Socialization and our way of 11fe tend to ‘cultivate conf11ct1ng

/

3 ways of behaving with. 1nd1v1dua1sfaround us. What is "recommended"

behavfor according to 1dea1s, va1ues, and mores is not always

*?ewanded“ behavion/in 1nterpersonp1 1nteract 6ns. wh11e modesty,
pol{teness, p10@gcy‘nand taet are valued as_yirtues, individuals
who replace these nith what might be termed competitiveness and
aggression seem to be respected also. Yet if. po11te restraint

[
precludes an 1nd1v1dua1 s feeedom to commun1cate or behaVe in a

" way appropr1ate for the- rights of th1s 1nd1v1dua1, or if agdkgs-

‘s1veness in communication and behavior infringes on the rights of

other individuals 1nvo]ved, ne1ther party'1s able' to achieye
appropriategand rewarding interpersqna] relationships. An indi-
vidual needs.to couple freedom of choice in his or her own behavior
with an exercise of self-control indicating respect for someone
else. As Robert Albenti and Michael Emmons (1975) have noted,

“"This freedom of choice and exercise of self-control is made

- possi.ia by the development of assertive responses for situations

" which have previods]y produced anxiety-based non-assertive or

\

aqqgr sive“thavior.ﬁ At the core of assertion resides the )
ass

4

tion that each individual has the rioht to be and to expres
§511nq guilt as 1ong as the process does

hﬂnse1f or herself without f
' . \

not infringe on the rquﬁs'of others, Assert1dﬁAthen, accordina

8P, Jakubowski-Spector (1973)/ is standing up for oneself in such a

way that one does not violate the basic rights of anether. It is

36
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a direct, qé;est. and appropriate expression qf one's feelfngs

and pninions based on anoattitude:that }s charactefized as non-
judgmental. consideratej6f<tﬁE.other's view; willing to compromise
withoutoloss of integrity, and a two-way respect between the . |
individuals involved. ; ‘ - | |

On the other hand, nonassertion is fai]iégwto stand up for

. oneself or standing up for oneself in Such an. ineffectual manner

that one's rights are easily violated., According to Jakubowski
this fféﬁueﬁt]y involves se]f—effacing verbaljtatigi. double

messages, and multiple excuses rather'than briéf explanations.

. At worst, khé nonassertive individual simply says and does nothing

as do many studenfs. The opbosite eXtreme% aggression, is standing

up for oneself n sych a way that the rights of the other person

1a?a;violated fh»qhé'pro;éss.*,Th{s is usually an attempt to control,

S o~ N

punish, or humiﬂi‘té?ihgfﬁthérjpérson and frequently is a dishonest -
) . r P _" <« . a

cover-up of real feelings.

, R HEWN
¥ : I =1 &

$ %o

Assertion
defined

- | Nonassertior

defined

~Aggression
defined




74 : |
given Qse dirsyéi_\r'ict'o’ifferences in assertion, nonassertipn

and aggression, why is aggbrtion more~desirable? Primarily because .

- ¥ R

‘jtTcreates self-respect and increases the probability that an

individual's needs will be met. It serQes to establish lines of

communication,.sets up rules of fair play for that communication,

and establishes the Timits of.the individual's rights in that ~

communication, .

-~ "

Assertion then is verbal, but like any verbal statement it

may take a variety of forms depending:on the situations,

<

. - ;
Empathic Assertion o 27

, This type‘of"asseﬁtiqn invoﬁves*maling ; statemenf thét has
two-parts: a) convéy%ng recognition of the other person's situ-
ation or feelings; b) expressing your own thoughts and observations,
Example: (1) "I know you are upset because of the basketball team's
Toss last night, but I think you should help.us complete our team
projéct (2) "1 knoww<?u are tired because you worked hard-today, A
but I‘t:}

nk you‘shou]d‘help prepare supper because I am tired also."

Confrontive Assertion

This is used when the other person's words contradict his’or‘

»

her deeds. This type of assertion involves three parts: a)

recalling what the other persoh said he or she would do; b)

objectively describing what the other person actually did do;

1These types of asseﬁtivejresponses were suggestéd in an
Assertive Training Workshop presented by P, Jakubowski at the
Georgia Center for Continuing Education, Jandary, 1976,
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cf expressing what you'd like to see happen or what you want.
Example: When I talked With’@ou.iast, you promised me a raise--.
which I didn't receive in this month's paycheck. Because you

. promised it, { would really 11lé that ra1se aw)soon as poss191e.
v Ay
Language Assertion } . ~
Th1s type of as§!rt1on is pa}t1cu1ar1y useful for: assert1ve1y
express1ng difficult negative fee]1ngs, It involves a four-part
statement: o S'
{/feel...(deseribe your feelings) T

+ when....(describe the other person's behavior on the situation)|

because...(describe how the other person's behavior concretely
effects you or your life) N

I1'd prefer...(describe what you would like or want) //2 N =
Example: I feel angry when you do not take out the garbage becadgg'
then 1 have to take care of it. I'dﬁﬁrefer that you do the chores

. i 4

we agreed upon. » -

Escalating Assertion
r xa]ating as*ertion involves starting with a "minimal"

aﬁsert1ve statement that can usually accomplish your goal w1th a

minimum of effort and as a small possibility of getting a negat1ve

reaction from the othe person.- When the other person fails to

respond and ignores your' ssertion, you gradud}]y escalate the

asgert1on and become 1ncreas1ng1y firm. \ i #
. 9-‘ e
. 39 \f d
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Example: You wish to return a shirt which does not fit, but
. the salesperson repeatedly refuses to accept the
“return.

lst statement: This shirt does ot fit so I wou]d like to return -

it please.
2nd statement: You do not post ny store policy’ oi;n, allowing
. _merchandise retu ns, so I wduld 1ike“to return
this. e
3rd statement: If you will not accept the return I wou]d Tike to

see the manager.
1 )

Needless to say in this last type of assertion as in the

] _other types voice quality, fac1a} expresSions, and body 1anguage
are as.important as word choice. In other words, an individual .
must be assertive not only in words,'but'in actions. \ihe.compo-
nents of assertive‘;ehavior incfude eye contact with the person
to whom you are speaking; erect body posture in which you stand
or sit straight, facing the other person- ‘hand, arm, or head 4
gestures to emphasize your feelings, faciaT*E§press10ns appro-
priate to the message yoy are communicating; and appropriete
voice tone, inflection, and volime. An assertive verbalization
is not whispered with head bowed in an unassertive manner'nor

is it angrily shouted with arms swinging in an aggressive way.

i

Direccisss, honesty, and openness are the keys in both verbal

—

and”body-language assertiveness,

L

b

Asgertive
words and
actions



.TL ,Your name,
Vg
- 2. The personal character1st1c you 11ke most
'about yourself, _ \
L Py . ;* 3
3. A 11st of situations (places, roles’, ~
events, etc,) in which you are usua11y
N _a) aggressive
. " b) assertive .
, c) non-assertive
- . ) ,
4, The Vife area.in which you desire to be
more .assertive rather than nonassertive
or aqqressivqr
"Individuals in éach group should then discuss with one another
what they have written,
e b7
, ’v-
. »
s g
]
é . .
\ . - . 1 p
\_’ﬁ !" \‘\ 7
~ T K 4] §
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and ene's personal characteristics.

Activity 10 '

~

Purpose: to encourage honest presentation of one's self
v . !

L}

Instructions: Write.on a piece of paper:

: {
¢ e I

Voy
9

o

~i
\




Activity 10
In this exercise you should simply break the o
large greup into smaller groups and(;irculate among
* x
them. Reconvene the large group for a summary

/
discussion, ‘ , B

e

A




7 ‘ a
PurPose;. to assess individual. needs. for éssertiveness training.
Instructions: A1 individuals s:::i; complete the following
"assertiveness quotient" questionnaire. Use the
following scale to indicate ho& comfortable you
are with eaehhf~em:

1. makes me vet} uncomfortable,

ég:,&n§f,,~@*?%*s”:4~ =1 feel moderately comfortable,

—
o~

e

‘, o

&8

¢ AQ Test

Assertive Behaviors

*Speaking up and asking questions at a meeting
*Co™menting aboyt being interrupted by a person
directly to him/Wer at the moment he/she _ ~
interrupts you , '
*Stating your views to a female authority “figure,
(e.g., minister, boss, therapist, mother)
*Attempting to offer solutions and elaborating
on them when there are_members of the opposite
S€x present o 7
&\\ N

Your Body

*Entering and exiting a room where men are present

*Entering and exiting a room where women are
présent

*Speaking in front of a qroup

*Maintaining eye contact, keepina vou head upriqght,
and leaning forward whan in a personal
cOnversation k

=y

Activity 11 \ | ~: \

3. 1 am very comfortable vith this, /;5,

W —



Your Mind

’Go1nq out w1th a group of friends when you ar
the only one without a "partner" '

*Being especially competent, using your author1ty
and/or power without léQpllng yourself as
impfalite, bossy, aggressive, or parental

*Requesting expected service when you haven't
received-dt” (e.q. in a restaurant or a

store) - ‘ ¢

4

[ | Apology

//Be1nq expected to apoloq1ze for someth1ng and
not apologizing since you feel you are right

*Requesting the return of borrewed items with-
out being apologetic

Compliments, Cr1t1c1sm and Rejection

*Receiving a compliment by cayinq somet;\h
asgertive to acknowt€dge that you aqree w1th
the person complimenting you

*Accepting a rejection

*Discussing anqther person's criticism gf you
openly with that person

*Telling someone that she/he is doing somethinq
that is botherind you ;

o
. Saving "MNo £

*Eéfuc*nq to aet coffee for others or to take
..nuies at a meeting
*Saying "no"--refysing to do a favor when you
really don't 1 Tike it
*Turning down a request for a meetinq

Manipulation and Counter-Manipu%Stion

*Telling a person when you think she/he is
manipulating you s

*Fomment1nn to a person who has made a
patron1z1nq remark to you

Ry
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Sensuality

*Telling a prospective lover about your physical
attraction to him/her before any such state-
ments are made to you

*Initiating sex with your partner

*Expressing enjoyment of an art show or concert

in spite of others' reactions _____L___»ﬁ

*Asking for 4 fectidq\

Anger

*Express{ﬁg anger directly and honestly when yQu
feel angry
*Arguing with another person

Humoy

*Telling a joke

*Listeiing to a friend tell a story about
something embarrassing, hut funny, that
you have done

*Responding with humor_to someone's put-
down of you or of somedhe else

~ Children’ - %,

*Disciplining your own ch#1dren

*Disciplining other{' children

*Explainina the facts of 1ife to your
chilj

o

Copywriaht 1970, 1974 by Impact. From Your Perfect
Right by ggrﬁrt E. Alberti, Ph. D. and Michael Lt Emmons, Ph. D.
San Luis Dhispe, CA: Impact "uhlishers, Inc. errodqced with
the permission of the authors and thévpahdjshor. Available from
the publichers, 5 40 pai oy hick, 495 hard cover.
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5 Activity 1

Discussion should focus on those items which
make participants.feel "very uncomfortable™ [Lead
them into a discussion of why these are sensitive

areas and how one might become more comfortable

in these areas.




i Activi_tzﬁg". : _ -
.. ' . , !
Purpose: to provide experience in responding assertivély.
Instr;ctions: Read the 1ist-of role-playing situations that
follow.and choose 1, 2, or 3 to role-play.
Use one of the four tybes of assertive
responses discussed earlier; empathid,

o *
confrontive, language, or escalating.

1. Your husband was supposed to be home for dinﬁgr by 6:00
but returns after 10:00 saying he had to work late. Person A
is the displaced, assertive wife. Person B is the indignant
husband. §

2. As you leave a stare after purchasing an item% you find
you have been overchérge 75&. Person A--customer; Person B--
‘salesperson unwilling to admit mistake.

3. You have weekend plans thaf have been made for months
but hear from your principal on Thursday that he wants you to
work .. :registration this Friday night and Saturday.‘ Person A--
teacher who intends to keep weekend plans; Person B--principal
who needs weekend worker.

4, You have m;de an error in your semester's attendance
report which the department head catches and Sarcasa,pa11y
criticizes you for. Pevson A--offeinded teacher; Person B--

unfair department head.




N5

- dTécussing aggressive b

5. A student has rdported late for counseling sessions

consistently for 3 weeks. | He provides the counselor no expla-

nation and inconveniences that cdunselor by running¥into the,

counse1o$'s Turch break. .Rerson A--fed up counselor; Person B--

cohplacement student. -

| v
6. ‘In an in-service trainin workshop, the 1e?der is - K
¢

ior in students, but fails to defiﬁe
what/she means by aggﬂh§si;;: Perosn A--workshop participant
who asks for c]arif4tation; Person B--workshop leader. \\\
7. You are‘Jhterested in a date with a person of the "
opposite sex whoﬁ you have té1ke% with several times on coffee
break. Person A--wanting a“dateﬁ Per§on B--too busy to datf.
8. You are not interested in dating someone of the oébosite
sex who is asking you out for the' third time. Person A--intérested
in him/her; Person B--not interested in him/her. |

9. You are attending a large megting in a small room w}th
poor ventilation. The man next to you is smoking a cigar and fhe'
smoke is offensive to vou. Person A--healthy non-smoker; ¥
Person B--smoker,'alas. '

10.  Your parents want you home for Thanksgiving but you

want to go skiing. Person A--skiier soon to be family blacksheep;

Person B--hurt parent.




N

’ - ’ ) 1
> 7 Activity 12 | |
e ) ' !
. (‘ ( J
Ask particiﬂants to divide into dyads. Each dyad
should read the list of ro]e-p]ay%n& situations and each
set of partners shoufE§Zhoo§§ 1, 2, 0or3 (dependicé on
N .
time limitations) to ro]e-p]aj\with one another uéjnq
one oﬁgfhe four types of‘assertivé\reéponses discussed
éar]ie@; empathetic, confrontive, 1§nquaqe.Kpr escalating.
7 . }
You should circulate among groups givéng feedback on
assertive respbnses, g
: , N
whdg al] dyads have role-played their chosen
& L,

situations, ssemble the group, ask participants to

suggest which of the sitﬁations seems most diffiuclt,

TN / .
fﬁa th@h\with one volunteer you should model appropriate
, . . \
/éséértiv;\?@sponses for this problem situation. =~ ~_
. a K‘\ KA
N K
[
X
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Activity 13
. The foTTowing exercise is designed to facilitate
discrimination among common examples of assertive,
aggressive, or nonassertive responses. You should y
complete the“exercise in 10 minutes and then discuss -
j‘ - |
your answers with the jarge qroup.
s— / ’ r ;?
¢ / A ,
b / 7
R A\
\ ” ,
\ \ . »
|}
\
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NG  Aetivity 13

3
\ A
s

oy,

DISCRIMINATION EXERCISE | o

/ ,
mwmmmemnmmmmﬁmmmmnwmmwumﬂw&mm&wmmwm <
 response 15 assertive; Ag if you “hink it 1% aggressive: Na i you think it s nonassertive, o

‘ ) QI ' . % ‘ .
B )
&7 Situation | Pespanse Type  Comment
1. The bus, is crowded With high schoel that is the matter with you kids? I'm *
students who are talking to their supposed to qet off at the gﬁxt corner! ‘f
friends. You want to get off but ng ‘ 4 ~_
one pays attention when you say "gnt
__ Dlease.” Fimally you say,
. 2, .Someone asksy for a ride home, [t iiV . L am pressed for time toddKand can take \ \
inconvenient because you're late, ha%e  you to a convenient bus , but T won't \

a few errands, and the. drive will take  be able to take you home, ’\ _
you out of your way, | "

-]

3, Kids wpstairs are making glot of noise  Hey you! Knock off thevnoise.
/4 bang on the ceiling and yell,

' 3
0 Phans to vacation together are abruptly  This has really taken me by surprise, 1'd y
chiyged by a friend and reported to you Tike to call you back after I've had some = |
on the phone. You respond, time o digest what's happened, | ¥

“ 5, b friend promised to come to a special  ['n really annoyed, You said you were o

' party and then failed toj;how up./ fou  coming but didn't, What happened to you?
| aall and say, . | '

7
/ L

/

/ J Y
‘Y | ' 5\ _ o
6. A friend has consistently borroved m sorry but 1..ah..,haven't been Hro'ery shopplyg ¥ '
food items. You finally get tired  this week and..ah..] don't haveyany eqgs, and | '
of the borrowing and say, * - don't know when Lwill, & oo |
I Loud stereo upstairs i disturbing you., fellog I Tive downstairs, ygar stereo is loud, | |
You call and say, N Wouldfou please turt it down™ L
L P ‘ "
f/ . ' ; P o . ' X . T‘ ‘v"
(VA 4 ' | - ' 7‘ . ‘ .\
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4 - Situation ‘ Response ; Type \ Cmmenti

.8, -Par&g;istalkmgwth an older married You're never available when I need you, All y)ou | ' |
" child on the phone. The parent would . ever think about is yourself, ' ‘
Tike the child to come for a visita S
\ and says, ‘ ' "' A — v ]
\ \ = ;

o 9, Wife tells husband she'd like to retim  WhY} would youwant to do that! You knowyw o -
- toschoolu He doesn't want her to do won't be able to handle the extra work lodd! S
~this and says, , ~ - | J ‘ .

/) n
¥
K H
b7 ’ ‘@
“\‘cf - ' ‘ | ‘ - o
T |
t‘l} ' /Q? . ( J ‘ ) l
Sttuations taken from Lange, A, and Jakubtwski, P, Aé.s tion Training: Cofnitive-Behaviaral Procedures. for Traigers
Champaign, IVinois: Research Press, 1976 (February], ‘ ) <
- J( ._\ - | : . . - " : N /
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X . Discuss each- litumon asking -for group tally on ) >
° " who mom mh ‘response mmm. noh-mmm. or ' .
. mmﬂva. Hara you might agatn lmn the 1mmm ‘
of - noneve ues or body Tan 0
B }rw cues or body quag \ .
Y, ‘ -
B mmm aotty 0 nmm be %o ank |
4 %) "_ partieipnm to dm‘lop lVl group 2 simiYar chm of )ﬂ o
o litumﬂnl and ﬂupomwm uu w!th sgcondary uhoo\ 7 ¥
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2. Attentiveness o ' ~
n.“ ‘» ‘ :
R . !
Attentiveness, often considered a synonym for cOnceptration, .
B ) ') Se ¢
might be more completely defined as directing one's atfention to
a part1cular source st1mu]us or sét of st1mu11' Many educators ) Attentiveness
: 4 | deféned
i _ th1nk,tha§“attent1veness is assoc1hted with order 1n the classroom.,

Although individuals who are attent1ve devote energy and awareness’/ .
to a central st1mu1u3“ratheruthan.to 1nterna1_cues or distracting.

[

. * people and events, s1)ence and’ standard1zat1on'of behav1or or.

b appez;énce are hot/:;%essarwl; ev1dence of attentive students. g
‘ S1m1lar1y, the r1q1d posture, £ixd qaze, tense appearance, and . 2
unrelaxed manner many of us associate with attentigeness, do not - | -

necessarily characterize all attentive individuals. While one

'

. person may“ﬁtﬁe@gaeasiest by sittiﬁg erect, limbs tense and eyes

o v ! . . - . . -
‘glued on the object for ubservation, another individual may

coricentrate most effectively in a sTouched position, ‘staring at C Noe
" a hand 1d1y doodling on a piece of nearby uanper Invshoxt External sign
of an*
“a attentiveness « 1ike a11 extarnal siqgns of 1uferna’ orocéﬁgﬁ&, Internal
- ' process
variew ik ‘cach 1ndividual who engaacs i it? '\S moré’*thaﬁja '
. N

variable physical apneararco, atiuntivenz 55 roauird®s sa mental or :

emqtional "Cu;jxgja;{f'|crlt" Foosamathyy dn the senvironment.,  More ' -
than simD1yont§hndin‘, sthentivens s deadt totan involvement"
which facilitates percefrios awgrrnq‘ﬂ&iﬁg.witive orocessing and,

1f1maté1w Tearning, v e, 2 quse atfentivone g 13 <o inherently . -8
¢ .

- 'bound to “the characcers tice o the svlerie bagiging, the/,"-\

> 1

ERIC *
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. " c]assroom or ofﬁce env1ror1h1ent 1nf1wences--p051t1ve1y or
negative]y—-attenhveness For this reasor& the foHowing exercises‘
- focus on how to increase mgtwatwn by controlling or a]termg the
r’A | environment that infl uences attentiveness. !
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Activity 14

Purpose: to identify behaviars that indicate attentiveness:

‘Instructions:

h;@%

In your total wyrkshop aroup brajnsform a list \w\;

of student behaviors thqf exemplify attentive-

ness. - When you have completed this, brainstorm .

a list of ways te inspire such attentiveness.

s
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Activity 14

Each of these two brainstorming se551ons shouid

be limiteg\to ten minutes. Your summary corments

ght include how to use tn; "ways" 1isted“in part B

- tojelicit the behav1ors égted in part A.

A%optional activity is to ask_the participants

to deveiop and discuss a list of behavioral descriptions

concerning attentiveness in the following situations:
1. Students in a tfbicai class

/;

\j 2. Teachers in a typicai facuit} heetino

3. Teachers in a typical workshop or in-
. service session. '
[

Look for common denominators.

o S
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P Purpose: to experience an ‘envimnmen%change which facilitates
] T attentiveness. " T i 7
L Instrucgions: Using your imag'ihation,\ 1ngenu1ty, and props
S prov1ded by the 'Ieardér, WOrI' as a group to alter
% . the workshop env1ronment 1n such a way that
'attentwenesﬁ‘ﬂﬁﬂ] be easier for you after the.
b ;
_ changes. —. p
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. ‘a Activity 15

A minimum (or'absence)?bf teader direction is

recommended here. You should have compiled for thls

. ‘-'session a set of props includ1ng candles. posters.

paper. magic markers old pillons.»reggags or

cassette(s) and ﬁ?ayer. 1ncense or oiher tmag1native

' materlal Nhen the qroup has completed its alteratlon.

use the. new environment as the sett1nq for a dlscussion
about how to adapt such i: -activity for chssroom ?se.
If the.group is parn;\ul

fortahle with thls act?y1ty. you mfght focus your

resistant to or uncom-

symary remarks on why. it should or should not.be

used in the classroom. You can expect a typ1cal

"blbcflng respon%e. "Our prlnc1pal would never allow
E{qs, and ° ao{;ept 'It. noﬂ-Ju&nentally.

N |
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N .
3. Listening :

%

Although the term "listening" connotes for ﬁ%hy-pedg]e a
passive role in which one person ggcejges'the’soundjpatterhs
from another person or object, 11sté;fhg is a Yggx_at?ﬁve
behavipr that involves more than simp]y’hearing.v,lt is ¢f
importance as a crucial part of any interaction betWeengwo or
more people. To listen effectivé]y is a ski1l which reqdlres.
hearing, attending to, and processing information. Only if

such listening is viewed as a prer:;yisite to responding, will

" the listener and the speaker engage in a meaningfal interaction.

As teacher to stullent, teacher to teacher, studeht to teacher,
or ﬁtudeqtpto stydeht we all listen to one apother with varying
degrees bf attentfvd!%gs and fheréfore with varying degreés of
;”success."df oné'is $ocus1ng attention on someég:\or something

else--or if one ¥s pregccupied, with formulating

response, he -

Active
ligtening




‘or she is not Tistening. - As an actiyity necessary to interactions

: in a social environment. Regardleés of whether Qé are trying'to

" learn, teach, or simply talk with a friend, listening is the
\ L

such as assertive interchanges, or attentive responses, listening

is the skill most ﬁecgssary in both the academiC'éﬁkiroﬁment and

-

skill with which we begin to form and finally participate in an o

interaction.
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Activity 16 : ;

Pyppose: to participatedjn active listening.

Instructigns: Five*workshop participants will be asked“to

a

volunteer as Group A. The remaining partici-

»
5ants‘will become Group B. The leader will

/ ) . ) o . T
give further ifstructions. _ ,
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T -«
: 7 o
o, § 4
:f"‘f‘_ . ’
5 L}

Q
-
i
-
o
[ea )

.............. v,
v

Yoo 1 ® X
& e ., 9 ( . x ‘
P b . ‘b,"'- H \} 'a M .“» ""’-:*‘ *

i EC S . »
- )
: 4 & * -

g
et
wia
%, .
’; -
\
)
.
s
f«
bi
» s\g o
. »°
» N o
o~
5



&y“Trainyng package

Activit'g 6 .

Take the five members of Group A into another room,

- or hallway where_they will be. asked to wait. Take one .

volunteer from this grpup out -of -the other members" ’

hearing range and tell this individual a story of your |

own ehoosing. The story should be lengthy; logical,.
and detailed'enough to require concentration. Then
have this Group A member l tell the same story to
memberng, again out of hearing,range from the other
group members. Member 2 should tell member 3 and the
‘process continue until member § has been toTd the
story. Ask Group A to wait.in their room or hall while
you-then reenter the workshop room and relate the same
story aloud to all of Group B. Ask Group A to reenter
and have member 5 tell his/her version of the story.
The group discassion to follow might focus on how the
two vaersions differ and why (or why not) they “heard"
different details, Final comments might ;oEus on

ways to increasev}istening in the classroom and dn.

the school in generai ' You might mention that this

: skill area is a major focus area of the Human Relations

N .
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| l_, BN» L%arning Skj]'l_s Iy

AL~ ‘ |
In thes t1mes of know]edge exp]osion, where the rate of

" new information is increas1ng 1nexponent1a11y, we are confronted
[.3

w1th the overwhe1m1ng task of. 6$QGESS1ng a]] of this informatfgn.

“-!%

et Students are’éspeciatqy prong to exper1enc1ng d1ff1culty ’

1n mak1ng sense out of all’ theA1nformat1on to‘which they are

exposed Change is so fuch a part of our lives that we are no
.1longer‘ab1eito “learn somethjng, once and for all1." Lifelong
learning is a modern requirement. < ’;5‘
’ ) _*

/In view of these unprecedented pressures ¥o be able to
" evaluate the accuracy of information, to be able to understand
and to make constructive use of information we need to improve

our learning skills. This section of the training manual will

4 >
focus on several aspects of such learning sk111s, 1nc1ud1ng
“note tak1nq, t1me utilization, ef?ect1ve reading,- test tak1ng,

" and understand1nq directions.
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1. Noté Taking

Improving npte taking means imprpviné’one's ability to
capture in aﬁbreviatéd'written form the essence of what one has

heard or-seen. . éeveral.steps are imﬁortant in the notevtakinq
p}ocess:‘ (1) recognizing the 1mportant 1nformat1on or concept.
iq the mater1a1 (2) translat1nq the 1mportant mater1a1 into
easily récordab]e copcepts, (3) developing one's own system of 4
shorthand,*andA(4) phrésing so the notes later trigqe?\thbughts -
* that fac1]1tate reca]] and understandina--what did teacheg{or H
text say’ What e]se is known about that? And how can th1s be

LA

1ntegrated and synthes1zed into a broader picture.

GOT TOBE | N 7
AN EASIER WAY
TO TAKE NOTES
THANTO (CPY EVERY

WORD'
N

‘%
%
Ao
N
— \




, \ . :
N because the evaluation of your ‘recatl

S hetivity 1o e

- O »

. Purpose:- tpfbrovide practiceﬂiﬁ note taking. &‘/ .

Instructions: You will be provided material on w&%ch you will

o,take notes. -This materialimay take ‘the form of
a‘film,vgextbool reading, article, or &Mdjo-.

tabed lecture, “Your note taljng is essenfia1 .

@
>

immediately follow the material presghtation,

/

~7



. >cho?§e

-

S article, (2) a short film or sound/s1ide, (3) .a career

L2
guidancerkit or resodrce mentioned or a tape. Then.

_ after cunpleting the selected activity place a strip
of tape across the floor. The length of the tape

- in single fi]e " When they- Have comp]eted n%§gltaking

in this acthvity, have them p]ace themseives on this _

First,. select and preparer(l) handouts of a*short>

- shou]d perm¥§ all. workshoh\garticipants to stand on it

line: which is a continuum from very brief notes to-
extensive verbatim notes. -Then encoura@e them to
discuss why they find themse]ves at that spgf;on ‘the
scaie, and eventuai]y have them move to where they 4
wouid ike to be on- that Same scale, if they would
\to move Summarize the experience noting such
a se]f-evaiuation of skill is often more’vaiuable

taan a written test of content memOrizati
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Purpose:. £5 discuss note taking. | |
Instruci:ions:- ‘The leader will take four p'eqpie,‘ two at
| a time into the hall, and will divide

rem‘aining participants i-ntb twéngr'oups-, '
E - Further instructions will foi]ow frop

the .feaden.

-




s Activity 18

-

Divide participants into two groups (A &
take tuo members from each group into another‘room or
ha]] Read/tel) both dyads A & B a ;tory or tale of '

‘ybur own. choosing. Dyad A should listen but'ngt take
notes. Encourage dyad B to take notes. Dyad A w111 '
then tell Groyp A the story--w1thout benefit of notes.
Group B shou]d.not be present ‘at the time. Then
bring Group B intg the room and' have dyad B tell
Group § and A‘the story .using notes. Group A should

_ then discuss with Group B the differencehjn the two
versjons 'ef the story. Your sunmary coments should
focus on the nses,ofénoté taking\as an ajd’to memory
and recall. «The richﬁess'ef the,detaii in the story
you share with the dyads will directly effect the
outcome of the activity. /

> An additie;a1 or optioha] activity might.be -
included here.- Ask participantg to share some
sgecific samples of thetn personal shorthand system.

Make a group list.

=24 -,
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Jhe note taking materials that.follow may
be helpful in future skills improvement. They may
be adopted or adapted for yo&yw'n ¢lassroom ,Lr
in-service training use, ) /
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NOTE. TAKING

»,

Note taking is essential for two very impartant reasons---

to aid you in understanding your instructor's pregentations and

’to aid you'in studying for examinations. Good note tak1ng

requires good listening, and as everyone knows, this is not- easy
for it requ1res both active concentratlon -on what 1§ Qeing said-

and afcontinuous evaluation of what is sa1d

Suggestions to Improve Your Listenino Skills 2

1. Be prepared--aefore qolgg to class read your assignments
"iand rev1ew your lecture hotes from the last c\zss. This
will enane you to get the most out of the teacher's
- presentation. | u
2;‘ Concentrate on“the Tecture--Try not to allow yourself
to ?%y$1stracted by the teacher s mannerisms or delivery
techn1que '
3. L1sten with an open_mino-;Don't Tet your opposition to
a point turn'you of f before the foint or message is made.
4, Keep a]ert--S1t near the front to maximize your visual

y and hear1nq perception. Predict likely test questions,

land compare the text with the lecture.

- Write legiblyy o

Suggestions to Improve Your Note Taking

1. Date)and identify each set of notes.v A

\ Dage.

1

i

@
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3. Use youryown.wq%dsbgnd1§o§.f%EA{he mgapjpgsoffwhat.'
l S youf instructor has ‘said. The exception here, is a ;
definition or technical tenn | |
4. Whenever poss1b1e use an outline fonn.' Try aﬁd L
_d}st1nqu1sh ‘major and minor points throuqh your \ \;\1
‘1dent1f1cat10n system, ’/ ' | |
5. Copy diagrams and other islustrations that your
teacher pu;s on'the boanr .'JRecdrd examples to
. clarify abstract ideasy/ L
N o ’ 6. Record dates. places;/*ormulgs, equations, and
rules. Groﬁs check’ ith -text where possible,
7. Keep a]ert for po1nts that your teacher emphas1zes
by means of repet1t1ons, writing on cha]kboard & -
extended comm nt ~ Watch for- enumer&;\gns such "as

the fo]10w1f_ five steps" or "the four major " e

\. ~ causes" and for summations such as "therefore"

and/"cohs quently."

£.  Separaty your own thoughts frﬁm your teacher's. ¥
This i an excellent way to keep alert but is
a qoﬁﬁ idea to bracket yours from the téacher S
qéent for obvious reasons.
o | 9, L@ave yoﬂ)felf plenty of space to edit and

g?11] in your notes. Compare notes with your
4 . L
g classmates for completeness and accuracy.

£ r
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Use abbreviations to shorten up yo

e

'

: Read‘your notes after class to make’Sure you undefstand

’
¥

" them without difficu]ty in the”future. Take time to

‘correct mistakes and illegible writing

As you ‘review your notes underline important points.

This will help vhen it is time to study for the V

In problem courses try "doub]e teaming" the teacher.

you capy all mater1a1 on the board and

take notes on all the verbal material' ,
writing. Make.

sure you. can remember jour'own'system! Examp]e:

cn u rd ths messge. Gd fru! = & /

Try to understand the lecture instead of writing it

down word for word in the hopes of it making I}

¥

sense later.

7
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2. Time l_Jtiiizat_ion | B - | N
o . ) LT _ '

Effective or efficient use of time is-near.oniversal
concern. Students probably expetience more boen conflict about
time usage than any oﬁher group.  They are\often in conflict with
themseres, often wishing they had accomp;ished somethinq‘they
didn't. ﬁhey also experience conflict about time with parents,
and teachers and activity direttors (coaches, mosic directérs
club advisors, etc‘) Many schools offer some Kind of he1p for
students. Too frequently aid in time utiliZation is not forth-
coming until somelfaiiure experience or crisis situation occurs.
Devoting attention to time“use only in timebof conflict is simple
but problematic. Motivation would appear to be high but so would
the association with failure,. |

This module assumes that: e PR

1) Concern about how a person uses his/her time is. universal.
It exists because people are capable of making choices and behaving
in many different hays; Sharing of concern'about'time use can he’
a benc.}cial exberience\thatAenriches one's awareness of his/her
opportunity to make choices. It can enhance one's opportunity
to develop greater awareness d?'one's own and other's‘vaiues as
expressed behaviorally. , And it can enhance &e's own abi]ity to
make, choices and change the pattern of time‘utilization throqgh
systematic attent#on to valued ways of behav1nq ‘This is to say
that teachers and parents are encouraged to review-with their
children (students) concerns, values, frustrations, wishes, and

65
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éntracts relevant to effective time usage. N
2) Motivatlon to. rev1ew t1me can be 1ncreased by att ntion
‘to the way each pemon\uses tlme to ach1eve desired qoa'ls. ‘Mot~

-~

vatlon.w111.possib1y be 1ncreased when ,time usage 1s preSented as

a criti%h1 dec151on-mak1nq process that occurs at some level of -1

, £ . \
. In short, there is no. right -or wrong way to' spend time.

COHSC]OUSHeSS.

Peop]e with different va]ues would expect to spend their- time }

d1fferent1y. , ‘ (;

3) Time is.often spent in habitual, routine traps which
N : : : -

ref1ecf not values but estab]isﬁed behavior patterns. Like al}

-

habits, some work for, and others against, a.person's best interest.
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R 1
L o / Purpose:-. to develop increased awareness of how -
[ . ] ' ’ ’ ~ ' . N '
S 4 . you spend your time.v . ' ) ‘
J. 0 s "The ;1eader will prmide{n,structions for this.activity.
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L wish I weren 't doing.........now." or ™I d1dn t get...done."

. Acgivitx 19 |

ded:- large sheets 9? newsprint, magic marker,

. 3
Materia]s;-‘ in
N / - . 8'1/2 by ‘H"’_-’paper and. pencils “for each . S,

' . .. team member. o /‘ '~ f
" Time required: 2'-4 hours; (dptimaﬂy would be scheduled as . -

t

: N a day workshop) \ 2 ; : e

<

: ~a .o L - 1
‘/ Begin by askinq,\g‘roup members to think back to'the night or 4
y\‘Be ore. Try to recapture ‘the eve Ang.’ Ask them to think N N
f\ 0
about how many times they heard themselves sﬂent]y or out]oud .

say,\ "I oquo be doing.........." or "I wish I had done......,

Ask them t6 note- these thfngs on. the1r paper. When everyone has
fin’ished alsk ,for sharing * Was it a conmon experience «what were 1 \\
¢

the comnona]rt1es? How did member¥ deal with their wishes, oughtsv, ﬁ_)(

- etc.? Ask if they frequ&nt]y find thtl;mse'1ves saying or wishing 1
the same typq of thing night after night or weekend after “weekend,
You m need to 'let me’mbers té'll you\) hovﬁ they had to A
restructurf éhe exercise to make 1t appgopriate f& them. If some
resist gettinq 1nto the . exerc1se encburage them to restructure. / "‘: ‘
- Have them pick some time recent]y when they did find themse] ves
,_do1ng or s,,aymg sjbmething %] ke this to themselves or others,

Next draw a large cwc1e on the newsprint and diviae it 1nto -

qwarters Let the tép 11ne where it 1ntersects the circ]e outside -
’fepresent tya Ma, the r1qht 11ne-an on, the bottdm hne 6 p.m. and \

«the left 11ne--m1dn1qht - o . ‘/
‘ L-25-' * : e R A
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. Ask pacb member to draw- a similar circle on his/her paper- :
\ -

A/ .oy pie) to?® represent the way he/she spends time on a typical week day L

—

Remfnd them that the circle hould represent how they actually '

circle and to divide it intb quarters also. This tim® the entire’ /7
/\

circle should represent time at. school AQain remint members that

R the c1rcle should when completed, shdw how they acthally spent a ‘b

o .S
typi cal day at schoolg L . : . C (

. ' Note' You may, when processinq thedexperience in discussion,

[l

find a specific concern applicable to most reqarding\a seqment of
(

- the school This might be/d‘scussed more thorouthy. B

4 Einally, when all have finished uheir circle for school \\ dv -

repeat the exercise for time at’ home or away from school

-~ Prodkssing the experience. Ask members to rev1ew\their /

Ld

. complete‘ circles and consider whether they look as they would

=

- have»expected ‘Who was surprised? Who would ljﬁf to change
th”irs’ Nhat would they like theirsgto look like really? Who !
fdéls they are wasting time? Who ieels they afe not setting .
priorities? Which changes reflect\chanoes they actually want -to
ke\and Wthh are the chanqeskthey feel they should make but are

r
not in real life likely to make’ Don't let ‘them overlook petty
details which habitually require much time ’

1

Now ask members to drav)\idehl time‘\il%iiation circles What .

e
kinds of chanqes did they make? Which chanqes reflect what they

. -

s . . N

L-26 «
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and then to draw proportionate slices of thaccircle (,ike slices of . .~

spent their time. Whem most have finished ask them o draw another H

r e
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oo s _ , _ ‘
actually plan to do diff’“ rent]y and whi,ch..changes do they feel they
should make but are not in reality flikel§\to make? Is it possib]e
‘that som’ething that is now d fficult to achieve but va]ued cou]d
be more readi]yNghieved if »Lved to a different time? Sdmetimes

it is ?pc?rtant to consider whether an activity ds. notg-completed
because it is. not valued orJaecausé it is not plan ed\or sched- v
uled for an optimal tiﬁle period . -(This focus wil he]p to uncover

. distractors and competitors for activitycand tiSme. Is there -

N ‘anything you' can do to beqin to change the size‘of you\rl slices? ., ’

ead into Isctivity 20

J‘what? 0r why, not?( th{/uma{—«should 1

-t

. "\‘r\ . B .
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Activity 20
[

_ Purpose: develop an individual time schedule.

Instructions: Based upen your findings and
. . & ; L 7
z ~..plans in Activity 19, develop a

4 xime schedule which encourages

more effective time utilization,

" The leader will provide further

instructions.
) ¥ ’,.‘.-
bl
- '
— y
' /!\
-
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Name .

DAILY ACTIVITY SCHEDULE

. Dater

: _ _ .
TTEé -'QMondax' Tuesday ___Wednesday * Thursday Friday: Soturday ¢ Sunday Time
06:00 - ‘ | ’ o 06:0C
06:30 . 06:30

L Jan
07:00 . 07:00
07:30 07:30
08:00 o 08:00
08:30 08:30
b
09:00 - / '09:00
09: 30 09:30
10:00 10:00
10:30 . L 10: 30
11:00 11:00
11:30 11:30
12:00 , 12:00
12:30 hia 12:30
01:00 01:00
01:30 01:30
02:00 02:00
02:30 02:30
03:00 ‘ 03:00.
03:30 . ! 03:30
04:00 - 04:00
04:30 - 04:30 .
i

05:00 N 05:00
05: 30 / 05:30
06:00 " 06:60
26:30 06: 30

Li.
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. ’ ~  DAILY ACTIVITY SCHEDULE

1 fhe Monday Tuesday Wednesday | -Thursday Friday Saturday Sunday " Time
07:00 | | | 07:00
07:30 - 07:30
08:00, 08:00
08:30 c 08:30
. N
09:00 09:00
09:30 \ 09:30
10:00 10:00
10:30 10:30
»
AL N
N
N ‘
J.
. ~
, ¥
14 \/
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Activitz 20

Materials needed: Each member should have a copy of a daily

-«

activity schedule andua copy of a qgiendar

with space for notations about use of time.
\\\\\\Sﬁpr best results try to use a calendar

for this exercisé‘that members already

have, \g.,‘Teacher's Plan Book. Ask the

members to begin by blocking odt on their’
daily schedules those activities that are
\common to all weekdays. They should write
the activities by name for 1}ent1fication. |
Next, on a daily b;sis ask them td block
~out those activities that occur op]y on
specific days (staff meet{nqés club

activities, ‘etc.).

LY LN S g
. o

For step three have . them analyze the
remaining time. The\time that remainé
is usually controljap]eﬁand thus éan be
a soufce of personal choice and plea-
surable experience. Even if the time

is not totally under one's control, \

those "others" who must be taken into "

account in the negotiation for use

L-28 | b
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L
,
of this time éecome known aﬁﬁ the time span
,3 T in questign'becomes defingd. Unti]lbeople
complete a systematic study of their\time use,
they often feéel as though they have 1ittle or
f A . ' no;contro1 ovéf their lives, Sometimes a time
| . use study wil] reveal that, while they may be
accountéb]e to someone else for their use of
time, they are far from pawns or puppets
to non-negotiable yiﬁns'of others.

N
These distinctions should be pointedgout by

subjected

_—e the leader either iﬁ lecturette or brought
out in the course of discussion. -
. ’
. \ A short discussion should focus on what
= “””éi- 4 _members learned from the survey of things they

Q}shed they had dr would accomplish. Members
should also be ehcouraged to share success ful
methods_of'estabTishing activity priorities.
Finally this exercise shou]J conclude with
invitation and encouragement to establish a
'self or peef cohfract. Ihis contraét if{
;ente;ed'ihto will help members close the gap

A
between wantiggfto do something and doing it.

DN L '
Suggest that each person write a tlear toncise

L-29
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. statement descr15?ﬂ§“§&gething¥very speci fic

he/she intends to ach1eve in terms of time use.

.

Encourage‘them to be realistic and to set mile-
. . .

stones that can recognized within short periods
of time--a dqy, a week, or ﬁqnth.
NN o

In summarizing the proportion of time we all

spehd in various ways, nofe the tendency in us .

all to devote much energy and time. to unimportant ,

deta1ls such as shuffl:ng papers or opening mail{ )

How_might 'such details be redistributed in our

schedu]es to facilitate greater efficiency®

~

ol

L-30
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Adtilitx'Z]
7

v

Purpose: to adapt Activities 19 and 20 for student
use, '

Instructions: Adapt fbr cTassroom use one of the,?

Q.
-

. two abtivi?ies you have just completéd.
This might include devising forms for
| Frudent time studies or chanéjﬁg g
activitic. of thé exercise to interc

a student population.

71
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with this, suggest {hey focus on one of the following:

a

A
N 4
4
S
S Activity 20 T, ‘

If individual participants éxbress:diffiéu1ty

A,
B.

Having studert- e ne pian,

Desiain a follow-u check on student time
utilization. :

swhat~gdé1s should students define in time
redistribution: ‘More hours for study,
leisure, etc.? . '

How will these concepts be made interesting
or relevant to students?

—

L-31
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, . Activity 22 . '+ -
o S Purposé: -to adapt time utilization concepts for practical
| ' use, - : ' N
\\ " Instrictions: Each part1c1pant should:
Identify an act1v1ty in school that
N ) occurs on a-periodit.basis and is totally
. f  \ _inefficient--time wise--in 1mp1ementat1on
' \
\' B. Detejm1ne how to be more eff1c1ent in
\\
\ P completing this inefficient task.
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. If participants are uﬁéb]e to think of a school
activity that is inefficiently comp]eted, yoq,m1ght

(

suggest(a) Group testing ., -

‘ b) Pre-planning activities /
c) Semes;é? report completion

' o -
Your summary discussigns should combine and

‘relate the éxperienceg'of these Tast«{wo activities.

The enc]osed handouts entitled ScheduTing, Now! are

: »
included to provi&e paré%cipants with sample student
materials on time utilization in study. You may want
to‘either duplicate these matefia]s and hand them out .

" to partigfpapts or discuss theﬁ with tbe group. - /
. J '

//
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‘/// - N Suggestions for Students . .
v \ ’ ‘: o . :":‘. . I i \T o T s .
- - 3991" to SChedu1e now, don't wait Th1s is onefﬁ*ﬁthe best g:\\ )
Qwa%? ta- 1mprove yOur performance. ) e 7 |
-7 Quarterly - T Q' o “}"J"f“i P ‘ 1 _
v ‘ .Take a calendar and tack 1t up so you can se§>the hhzle
< ¢

quarter at a qlance. Place)ﬁl] the amportant events on‘your . @\'
calendar. }er your exams and papers as they are announced and
v ' those we nds you plan to takexofi. By doing . this you lower
P the risk of being. caught unaware by a dead]ine or an/event you ) ;dsvyf
N want to attend. Such' an‘overall plan is necessary for\blanning

P

each quaréer S strateqy. Even 1if you don't plan anythfnq e]se,

A

plan,yourfh1qh 1nterest enterta1nment and recreation SO you will
have some@hing to 1ook forward to. §§tudy around these dates,
\3\\ . then you won't have to forego the qood t1mes because’ bf study

l

requirements. School calendars vmovie schedules, football

'

¥ schedules and the time schedule forn, classes are all good resources
that wil]_he]p you fi1l in your~quarter1y alendar, ' |
' | % ‘ Q\ ‘ N

uweekly : . . R ) ‘ g

R \Start by putting in an the reqular, recurr1nq events of your ,

e

’typical week., Some of you will be surpr1sed at how much time you /ﬂ#
| have 1eft after such th1ngs as~eat1ng; sleeping, recreation, and

school. Hhat happens to al] that t1me? Some ‘of that time is spent

-y

£ . ..
& ’ doing noth1nq, act1v1t?€% whjch you real]y don t enjoy--a]] they )
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".'Time Boundarieg¥\ ; n ‘ S 'ii

. aMOunt todz?ftﬂl1ng t1me when you aren t sfudyinq
& t1me qF\When you are not study{ng,\do things you rea11y endoy and

- \
A ‘ oy

. N .
N A ~ . ot

—

for develop1ng awt1me schedule. A 40 hour week could giveiyou

20 free hotlrs (or more), 1nc1uddnq some t1qe for the da11y .

school schedu1e This model gives. you weekends and evenings

J .
free. For some of you, the 20 -free hours fo tudy per week is

{

more thgn you use now, averagedkover°the quarSer For'others,

this ay not be enough depending on-yoyr goa] or the quantﬁty

or difficulty of your present clas<es. ‘ .

o If you 1ike the idea of the 40 hour week but neeﬂ more timej\\*r

you can carry the idea through Saturday lnd Sunday or schedule

-

some evening study time.. Obviously, Qe?e are many, many *

modificatlons you cam make. The main conceot is that if you

A
want to block off t1me for studyinq, then plan for it.; -

Frm you critics who st111 don't 1ike structure in your
try keep1ng a record of how much

4

t1me~y0u really stugy--a sure cure for fogqy thinking 11ke

\ . LT
spontaneous carefree 11ves

"I'don t knoy/Chy I qot that D in math,,I spend so much time

on 1t n ‘He]p yourse1f eva]uate hoy“much time you rea11y ‘are

: o I
7 .
spending. : :
p ¢ , . ‘
Finally 7chedu11nq a week's ac¢1vity is fasy: keeﬁ&ng that
. - > ~
schedule is hot\so easy. Make your schedu]e exih;e and try
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eTiminate those‘”nothlnq act1v1t1es LN . > ﬁ', L L

You' mSy Find the forty hour work week a convenijSt mode] [1
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. ! hard to stickto it. .. / \‘\// ) o
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"& o E If ydu spend 30 minutes rea]]y‘ZLudying and the nExt-two ~'A %
hours worrying and studying or daydreaming and stuc ing.or "Ev
worrying .and daydreandng, you' re not ioming up with/% totai of ¢
2 1/2 hours of, stUdyinge What's more, you re not evgg doing a »ff.
good job ox worrying or daydream&ng! . . . T Y.
, Th;s plan is aimed at ciean study time and requires some .
’basic, honest eva]uation of what you' re doing. ?uit kidding . o
. yburse]f about cai]ing those four hours a night study time-~
" even if you are able to Keep your study position a11 that timé '
As a rough guess, 30 midhtes of high1¥?§ét{ve studying with thiL‘ \
. concentration is- probab]y worth; two or more hours o{ distracted
sﬂMw f B

Your perfonmance may 100| 1ike the foiiow1nq graph You

a*fstart off pretty good for a 11e, ‘but you lose your ability }
ﬂ' - to :%ncentrate on the safie subject after awhiie Now, if it's a
book on cars, sociai 1ife ofumynkeys, or something eise you 1§Fe, |
yourg;ttention may be maintained ovgr a 1onger period of time. But t\'

at some point_ﬁA) you meet diminishing returns and -for aif

f pf%cticaiity you're wasting time--not studying. ubviously, the
: ~ o % . s
desirable thing‘tpfdo is push your concenxration back up, right?! - 'f
Peopie who continue to study infthe (B) area are the dres who -
, say, "I studéed e]ebenzy--dozens hours on my history and still
: T . T
, 1 : 1 . Y v
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don't get_1t1"£;fwhyoshou]d I Botheﬁ’jn‘the first place.” ’ﬁnd

-

7 -

w e

_frequeptly, tuey3q01;. Undgr sqch’circumst@hces[~th¢¥e”is Tittie -

~f-. .

" Tre time to stop studying is at‘bdfnt (n). wngn you dre no
1onger.able to remember what you readjlast; when yoﬁ_find yourself
fbok{ng out the window-or,glancing over at your girl/boy friend's
pittgre, or’whegﬁyou'4e listening for someone to come deliver
you from all of this, STOP! _Now that you've stopped your top
studying, glancé back over the topics of thé,materia1 you've just ™~

studied, then take a break and reward yourseif, Idea]iy, your
preak period shouldwaboﬁt 1/5 of your;study time, this works out
to about 15 linutes for every hour of study time. Obviously, it

A doesn't matter whether you study in 15, 30, or 60 minutesﬁgnterval§,

you still get 15 minutes per hour, fhe important thing is that you

have tS\be honest about your break times and just as honest about

breaking off when your concentration is down,

The plap is to run that‘performaﬁce line back up as high as
possible so let's‘fake to the left and leave borédom behind. By
changing gofanptheﬁpsubject:k you improve your chances of‘pushing
up youn\conqentrétjon.' The -more radicaliy different the subjects

gjjtheﬂbetter. | |
o L-36
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1€ § ]ikeiy, as you continue into the night, that your - . >

So the moral hiﬁ.story is: Put your hardest subJects up

;Lconcentrationézi}i decrease even though you use the above‘program.

l ron} where you're most likely to do the best with it. Save your

. busy work for those late night hours when your abi]ity is about o

- _2 equal with the task Don t waste the prime time. B ' |
g\\\\ ";' ; Now, your udy=break program will look like the next graph
| ‘ ,Thébidea is. not to p;::g:ne~hour of English at 8: 00 and then -

_something else, but to work on a subject until you loose conceq-- '
tration. Frequently, you will have priorities for what has to be

done'tomorrow! Rather than lumping study for the priority subJect.

limit your time spent on' the nthers and hit your pridrity subject
"
@very other study period--don t hit it straiqht through

: | HARDEST - A re—i A
PERFORMAN CE } SUBJECT . A . ' \ oo e
: " FIRST - | CHANGE OF PACE e
1 1 P 1 | S - -
15 '45‘ MINUTES 60 90-

. Some of. you might be thinking all this stopping and’ breakinq
things into fragments is gOing to make learninq harder, Luckily,
that is not the case, even though it appears that massed or long
periods of study result in less efficient learning that the short
intermittent sessions as p]anned here. This method will encourage
you to review some of the things you'uentﬂover before. These

"mini-reviews"” are most -helpful in organizipg your material whe:{/// :

studying for tests. _ (
The point is that you learn better in small whole units.
rather than in mass or unrelated fragments. |

L-37
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Summary
1. Get ﬂ good start and plan all your activities Ancluding .
‘sstudy time. s

.2, Make your schedules flexible but stick to them!
3. Stop studying and take a break when your concentration —
. ' starts to fall. . . ' . |
| 4. Reward yourself for work well done but keep on scheduie.
R iChanges in subject matter help- relieve boredom
6. Study -your hardest subjects‘ffrst-‘you 11 do better on
them.

7. Review the studied material before you leave it brkquitrﬂwu' .

for the 'night.

., L-38
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3. Effective Reading .

Loe

Effective reading oftep inspires ‘associations ranging from 1
remediation for the.below average in intelligence to the speed

_ reading courses for 'adults. The focus of IthA'is section of the'

training paekgge is to help the studdpt who is already capab'le )
of readin'g; ani;s not techn1ca11y/1e aHy C‘ded, or necesserily

N

- gifted and searc ing for speed readinq skil In short, effective
reading is aimed at the student who has no basic reading ski]]s
deficiency--the student who can read but yho says, "It takes me-
too.darn 1ong to read and.I have trouble remembering the material
or ?pdérstandinq,it." This tvpe of reader usua]]y does not enjoy

. recreetioﬁal reading. He/she may fee]Hfrustrated by efforts to
remember every word and may thereby miss the point and ‘fun of the

’

: readinq. This. type of reader is not necessarily helped by exposure

to spe’éa reading courses and especially not by émedw'l readinq

* programs.
1 ' ‘ : OR Do You WANT
TE&?S%R‘ DO YOU WANT ~ s To WRITE
UNDERSTAND JUs TO WRITE THE WORDS WE |
WHAT WE THINK, READ OR WHAT

WE THOUGHT
THE WORDS NE
READ WERE
REALLY SAYING

THIS
. QUESTION. - OR WHAT WE
THINK You WANT

us To WRITE 7 |

' : IM NoT REALY | | . OH, T HAuE OH, OH... YES,MAAM !
INTO JUST ' MfmoR:ZED -

3 (¢ REGURGHTATING | A FEW LINES
o - FACTS... T'M NOT IN MY TIME,
24 EVEN SO SURE BUT T

N/ . WE SHouw

ysT DON'T
B%)ASK@ J sgse, i

N~
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The problem for thiS'reader is often one of unconscious

.o :

values or attitﬁdes determining the reading style. The'first step

in solving this problem is increased awareness of reading style

'types and demands. The second step toward resolution is to practice

a new style made possible through relaxed or change values. Many

people‘have been condiﬁioned by test takinq in school to read for

detdil. Unfortunately. the test takinq process has over the years

taught the students to value reading for detail, memorization. and

- fact rather than for pleasure_or enrichment.

\ Z.
N

L R T TP

1

Values
attitu



- Activity 23 - ‘

Purpose: to survey attitudes about'reading.

\

To learn hore,qbout”reading sty]es/including-assetk, prtblems,
’tnd how they deVe]oped, share aSvt team information about
your peading styles. Sta?t by tiking a quick survey.

Respond to therfollowinq que tons 1ndividually>\\~_group

e " e T s,

,JW'_ v“'«u«N N VA

tally will be made later. Y
1. What reading do you do regularly that ¥§ work
related? (List them)
2. /Wﬁst\keading'do‘you do regularly for pleastre?
(List them)
3. How much time do you spend read1ng on a dai]y
basis?
"4, Wher do you do most of your rea&ing? Do you
tend to use specific tfme(s)~and/or'5pecific
day(s) for reading?

5. Complete the following sentence. Reading is

v

The team leader will now help you make a team tally
for questioné llthrough 4, Each teamsmember may want -

to share his/her response to question 5.

) . 75
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3} - ~
When discusSing the survey findings, focus on K
, the neneral Qndings and try to “make sense" of them. N
. What-do they ;'méép? How do the findings relate to you
i and your reading ‘style? Share these and other ideas \
with other team mémbers . 7 -
. p.r S o ) . N
i * A 2
o ‘ "
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'Activitx 23
;>' o : You will need to encourage team members to be
| ’ realistic and not inflate: their resdlts. The purpose

2

\& to discover general principles related to readérs and
Styles and how these effect*what when. and how

eding
.much is read. -iﬂ, RS L ‘
~4¢ During the follow-up discussion encourage person-

alization of reactions. to the survey items. You' may wish
to ask members if eny felt surprised amused, saddened
angered, disturbed or melaneholy as'they/worked on the

survey. (by the questions. or their resuits/responses)_

——




' Activitx 24

oV

" Purpose: to i]]ustrate that dif?erent types of rea ing

materia] with differinq content require di fering

amounts of concentratibn and therefore different

4 amounts - of time. | |
This exercise ia dﬁfigned to he]p team members
;;’ _ learn: more about reader styles. It wi]l‘a]so

help to devolop a strategy for asséssing and

changing styles in students.

TA

,Instructions: Your?team leader will assign'you—several brief -

readirgs.' You are to read each article in your
’ usual'manner and‘st;ie. You will be askee'tet
éskeep a record of the time it *akes for y‘ulto
read<gach reading. This is on]y to enable
* you to study the results and draw'inferenges

_about reading styles in qeneral. - ®

The discussion to follow th1s experience will focus on

readinq style and will not be a‘test of recall,

Readjnq.] R 4
Reading 2 7 ‘ |
Reading 3

Reading 4 - ' o,
N~ . , i
Discussion ; /"

]

77

AR , 1




Ly  Activity 24 -~
You will need copies of each reading ﬁor each member. You)
K =
ay Vant to select~these readings from the attached bibliography.
)Asl? each participant to make note of the amount of time taken to

‘ read each article.Q.vou will need to stress that this is not a

speed test. for others need ‘not even know_hou long it takes for

. e , —~
o each reading. N ' o
. ' ’ . J ' \ . N . . ) kY )
« + Discussion . ; . \ JIA_, .

' The h§pothesis behind this exercise {s that many people tend .
ﬂo read all material with a similar (riqid) sty]e. Readers who
| do not vary their style and discriminate among types of reading
and purposes for reading probably feel readinq is laborious and .
dornot value reading qé an important resource for learning. If
they do value readinq. they may not gnactice what they v _algg thus
‘ experiencing an internal conflict, frustration. and fai]ure.
) The point of the discussion 1s to cheCk out the individua]'s
experiencdnq of each reading. their experiencing of the activity,
what they learned about their own sty]e firom that activity, and ° /
what they learned alout readers' sty]es. You may.wish to ask
members to use. “l learned ......." statements or any variation
of those statements as a beqinning point for discussion.
Askwmemgers to mentally return to readingleach article and

get in touch with not the

ntent of the reading but the thoughts

they were. aware of as they\read the material, Do‘they hear themselves




)

as a qroup'and/determine which are iegitimate and which are not.

Co

. 4 - . -

' sayan, “I lzggeed to remember&khié...," "L'shouid make special

note of this." “Why can't I keep these in order...." what are

other voiceg sayinq--dq they ‘hear a parenb'or teacher? !isk the

qraup to deveiop a (ist of hinderances that keep them frozen at
Y

a steady, non- discriminatory pace in. reading. Evaiuate the 1 st

i

v

At this point you may want to s‘!ess that different content
‘requires different reading styles, time, and[energy. s

-
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. Emotional o 24Z<

v

»

)

. e Colonia1ism and U N 1ssug emotiona4

\

N L

R Scientific narrative \

‘ Thz Recoverx of Gold by Mic?ael 1. Brittan, pp. 80-89
pproximately 0 words
76 Yearbook of Science & the Future Bri annica

»" ) ‘
A
h 8

. ,SQggestedrReadihge fbr Exercises

L4
‘s Y

\Special Report
Proliferatipn and Peace by Lorq‘Caradon, pp. 225-256 -
“{Approximately 2200 words) ,

m Bri annica(Book gcfthe Year/1976
vents [\

Y €7
Special Report

ortion and Fetal Res arch A Reconsideratiop\by Marc Lappe,

pp. (381-382 . (Approximately 2550 words & chart)
T Same ource as above - ‘ j

N C»

' ..
“w_ . . »
’ : B ,

N Historical emotional

Special Report _

The End of the War by Robert Shaplen, pp. 623-624 (Approximately
]

3 words : A

-Same source airnhove
’ \’ ’ . \

b

‘

»

/__L__S Ch°1qgl o ’ \ . X o .

captions & pictures)
Personnel & Guidance Journal September, 1975
Volume 54, No.1 .

PsEchic Enerqg' The Counsglor S dervalued.Resodrcegpy -'
arles ulvino, pp pproximately 0 vords &

Genéral 1nfqrﬁZtion

'You re Hearin it: - New Machines in the New Politics by
nnis Farney, pp. pprgximateTy 2700 words)
Smithsonian, October, 1974 Volume 5, No.”7,

[

[
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4, TestTakinq s I

Y . N
ol

e Tests often are poor 1ndicators of- lgarninq. /Students know A i~
jj it and. teachers know ft. This RE not tos: say that tests should hot. "“ "

| N ." __be used It 'I(s 9n1* to dert you to”the :r(‘ﬁstrat*l?h anger, fear. :

N . or lack- of motivation thht often accompanies students as they o
| W GPP?‘OGCh Q)co;np’ete "'te,st." Sf!dcm"do c‘lassroonygroups o;”f “
B B 1nd|rv1dua1s give serious)attention to thejpersonal ‘and p‘ractica'l |
s 1issues related to testinq., A common Pattern wguld f‘nclude the / .' .

_".teacher announc{nq an upgomlng exam}agd ctudents grumbH ng and N P;Zﬁ
mumang about bot’h the pmcess and erly outcome The 1:1 imate ‘{8sues

K /
frequently becomes emotionanx charged and éfefensive but rarely

leads{o open frajaxk disef!ssion ﬂut d;scharges?enerqies into S &

produ tive-coo at{ve chj i’els aimed at: develobinq appropria \

measures .of learni ‘R The exericise that ﬁollows is an eztample

IM JUST
TOO SICK TO %
“FAKE THAT EXAM!

/ NsTHooen T > K

FROBABLY FEEL ,

(A LoT BETTER (F |-
Ib‘sromsp’ /




- of da ta worthy of individual and group (}tention.
to more -pleasant and eff/gtiva‘vtilization of tests,

the result is often a better mutual underst

Soa

tJ'Q ' . ‘

It often. leacﬁ tf more creative examinations and 1ess pressqre

\

as well. 'This is why se] f-fulfiliing prophecies in students and

teachers are important If Johnny thinks he is 4qing to fail

prohably will, The followinq exercises are desiqneﬁ to ﬁamiliarize

you with dimensions of test takinq and preparation. S
L . L ! Lo,
4
) ¥ - —~
~ x r !
i - k|
/
; - ‘ > o
, . . . )i ¥
./" A Y ’ \

T N N - N . . ) . . .
LT . : . R ’
o P ‘.
- . ) Lo \
, faiw L 4& . 3 .
- * -

' of an activity that could maximize participation and discovery ,f

»teacher in a classroom group. also shares hij or he process wheiu

nding‘an' appreciation.f

all on!zrned . : . .
i c;e\should remember that te&t-taking is not just the behavior ‘
-~itself, but-the +@elings and emotions asﬁociated with'that behavior -

d

he

fe L,
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A Instruétions'

Purposﬂe' “to Taenttfy-ndividual- attitudes—tow&rd—test—tamng

S - and. préparation.

Activ1tz 25

/

List the dimensions of test-taking and
preparation and then place yourself on the
dimension continuum. In other words, ask
yourﬁeif'how you respond to or view the
ibphgviors and  attitudes as;otiatéd with
test taking.

5 {

—
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Activity 25

Copy and distribute the attachgi'pkocqsgégs‘ ‘

C .

. Ce wheel and instructians. I¥,pantféipants need examples of i

~ where they might reside on the continuum dimensions you

: . b
might suggest they assess their own: .

1

¥

fear need for achievement study habits . | .

* stress motivation to succeed study skills
anxiéty . cancentration ability preparation

Instructions: Tell partjcﬁpahts the following:

(1) Plot where you believe Ebat you would fall on each one
g Kof the continuous sbokes of the process whee{: Note that..

7 there are two spokes without descriptions on themiiyou

may go ahead and fill in some aspect of test taking,thét‘

could be either a positive or negative experience for |

you and is not covered by the descriptidns of the other

spokes. ’ . -

(2) After you have identified what your test taking pluses

and minuses are, write dowp sugeestions for improving,

increasing, overcoming, or utilizing these characteristics.

re




Q@

_ } cannot recall, when
taking a test, what I
have read or heard

I get upset (anx1ous-
_nervous) when I am
about t& take a test

Other: (You
fill in)

! concen-
trate well .
and work out. > o
sther distraction:

iGN H

I studied i/
apprapriate
(relevant)
material .for

the test

TEST-TAKING PPOCESS HHEEL °

I am confused by
what the directions -
and questions mean

: {N'

o

s .

"1 clearly under-
stand what was meant
by the directions and
questions: \ -

‘I seem to have

studied (reagd) .the
wrong material for
the test

I am unable to con
- trate and get ea511y
.distracted by whats
happening- around me -

Other. (You
fitl in)

9

U feel relaxed’ .
and confident
when tak1nq a
test

I remember what I have
read and heard



B
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Activity 26

Purpose: to define rémédia] actfon for problem areas

.- noted in Activity 25. - -~
\ : - ’ ,
Ingtructions: For two areas related/to testing in which you

N ~would 1ike to improve, specify & plan that will

" help y6u remediate these problem areas. For

example, ~ Activity 25 if you noted undue test

. i
taking fear, w would you attempt to decrease
a N Vs

y that fear? :

81
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— Activity 26
i - Your discussigp here should focus on clinical techniques
) or practical approaches which might help*in these problem
areas. . These mightlincludef |
N ' lfdese‘ns\'i_t'izat'ion or anxiety reducina programs
| ~ more efficient time utilization, 1
B o speed reading course 5' ' e
tutoring N \ h . ]
study skill training - ] |
/ , ) qroup therapy‘\ |
S arhanqing physdcal environment
oee games to fg;m associations and make recall eﬁsier '
'f 3 If further exp]orafion or discus§}on is d:sired you

migﬁt use hn/a]ternative activity in which the group listens
to and explores the possibilities of desensitization, fahtasy
tapes, or directed imagery. - s

e Y ’ Lo

Nther Activities - ’ '

Other activities you may waﬁt the team to experience that
could be hiohly related include "what we know and what we

want to know," and "Se]f—Contracts.“‘ Both are from Values

Clarification: A Handbook of Practical Strategies for Teachers

and Students, Sidney B. Simon, LeTan& V. Howe, and Howard

" Kirschenbaum, Hart Publishina Co., Inc., N.Y., N.Y., 1972.

. ’ '\ N ‘ s !
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5. Underst;ndinq Directions - !

This secfﬁon of thq/training package will begin witﬁgd
test to help you'éssess{your skill in understanding directions.
| The test has been widefy used to proviae learngrs with 1nf9rﬁatioﬁ
about a skill very critica]\}o their continued devgiopment; The :
information gained from this test Qillahelp you obtain more meaning

from the remainder of this section on understandina directions.

R
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-~ Activity 27

Purpose: to asses§.skills in understanding and following.

L]

directions.

. The workshop leade;\:f11 hand you the necessary materials

for this activity and give further directions. s

’
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b '  Activity 21 | |
[ _ - -
~This activity is structured to be used to help people get'

in touech with theijr stvle of 115ten1nq and d1rect10n fo]]dwiﬂu

"~ You may wish to dev%]op a.ﬁifferent "test“ or exercise. If you

" elect to develop your own exercise please note the design consid-

eratiqns in the directions for wmse that accompany the’attachéd
exercise, ' . :

Anv qenergl discussion of problems Eélated to foflowing .
direcffons can eaé?]y hecome focused on theﬂproblemg o% “directions,’
Be a]ert to this and re-direct team effort toward finding problems

in following and understanding directions, includﬁnq the ppbblems

of unclear directions, low motivation for the task, etc.

¢ ' : g ’

Purpose: This exercise &sta joke but has a purpose--revealing
to test-takers tﬁéﬁr skill in Fallow.... diregtions and
Aattentiveness to d;tai].
Procedure: Introduce the activity hy savina, "We are qoing to
‘ take a test!" Buiid un the idea of riqorous testing
procedure. Make suré evéryope has a pencil. *“ention
fhat the teﬁt Ye5q1ts will be Used.in sbme vay perhaps
.to form qrduns accordgnn to their ahi]itieslto follow
directions, @akp the'tes; senrm important, Etress
that there is a five minufe time limit but that it is
possible people will hé\finished in three minutes,

. e
DNistribute the test faée dovin, look at vour watch,

\\ang\give the "nn "




Nrag-ug
| 3

Your final summary should focus on ipcidents in the past
several years'(Calley iﬁ Vietnam, Mansoﬁ murders, Watergate) that
indicate direction following may not necessarily be desirabl:

Ask participants to_gZEE;;; when students should not follow-

directions.

~
~
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[

[#)] [$2]
. .

10.
1.
12.
13.
.14,

16.
17.
18.
o,

20,

On the reverse side of this paner,\\Sd‘1ﬂ7 and 278.

A MEASURE GF BIRECTINN: FOLLOKING nwILITY

(three-m1nute test) o N

Read everyth1no before doina anvth}nn : ’ ' .
Put your name in the“upper riqht“ﬁ;ﬁﬁ>corner of the paoer.
Circle the word "name“ “in the secon sentence

Drav five /p¢<] squares in the upper left. corner of th1s

paper, - _ ‘ s §
X . E

Put an X in each square men€ioned in number 4,

Pur circle around cach~square. - ' L
. | _ s

Tl cagr nar this paqe.

fiioer wne title, write "yes, yes, yes." ,

Put a circle around sentence number 7.

Put an X in tne lover jeftﬁhand corner of this pane.
Draw a triennle around the X!you«;ust made.

On the back of this paue,;mu1tip1y 70 x eﬂ.

Draw a circle eround the word "paper" in sentence number 4,

Loudly call out your first name vhan youy get to this po1nt
in the test. . \

If vou th1nk that you have carefu1 y folloved d1rections. call
ot ¥I have, "

.
. ; 4
Put a circle around your answer to the above nroblem;

\
.

Count out in youf/norma1 speakina vnice from 1 to 10 backwards.

-

Punch 3 small holes in your paper with your pencil point here.

If you are the first prrson to qet this far call out 1oud1y,
"I am the leader in following directions." ;

Underline all the numhers on the left side of thiss paqge. i

Movwr that you have finished readina carefully, do only
sentences one and two.

157
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_V/ 2 LOftentimes people move throuqh their daily schedules "

. responding ip routine and habrtual w7ys. In so doing, specific

activities ;hat require following specific directions to meet (1) a

}Ab', supervisor 5 pectations, (2) a teacher's expectations or (3) a
friend or gﬂre:i S wishes get loss in the maze of rouiine and habit. - Pitfugzlof
"In this way we unintentionally disapp01nt others and Ourselves. , Zggtzzgit
We also lead less interesting lives and create less e}citino N :‘

. >"/ﬂ uork or needless %ork because of this tendency. Often, peo;ie\clf}f ; "’n“\
distort written arid ‘verbal directions. because their own conscious

: anid- unconscious needs act as filters. The filters screen out _g\

what the person does not want to see, hear, or do. g .

Admittedly, many directions offered as heloful quides for
behaving or completing a~task, are not as ‘clear and concise as
they ld be. This type of directions invites interpretation )
and gpeﬂ:\ Still, 1earners.Shou1d strive to\understand and

- follow directions intended to help them complete a task success-
. fully.‘ Success and failure are too often depéndent not on one's
‘mecher "zal ability, tneoretica]~understandinq, or qrasp ofﬂPrin- .

<: ciples but}instead upon one's following or not fol]owing directions
- 3 v !
in the applicdtion of ability to a speciffC task. The first exer-

-t

cise in.this section helped you to becoﬁe'aware of "your skill and
the problems invo]ved in following written directions. The next

exercise is designed to help you qgt a picture of skills and

problems in followina directions given verbally.
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Activity 28
' . ;.. \
ONE-WAY TN%NAY‘

AW

Purpose: to prov1de participants with practice underq;aﬁé‘ﬁg
and fo11dh1nq directions.

£ r . .
s
Listen carefully to all directions given by the leader. "You

. wi]?/ge asked to do specific tasks from_tfme to time.

&
‘.
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- - ‘. » .’ . ‘Activit 28 ) . . | . ' - Lo \\’
; ONE-HAY, TWO-WAY: | .
o, |
» . ; A connumcmons muﬁm* -
C Soals - B N B

I. To cqhteptuéjize the superior functfoning of two-way i
. L : pl , . Ca !,
communication through participatory demonstration.
IT. To examine the application of communication in family, hw

__~"Social, and occupational settings. 1

"\ Grdup Size |
© . ‘unlimited. % C

))
Time Required

Approximately ?orty-five minutes.

AN \ _
Materig]é . yooe / N
1. Newsprint and fe]t-tippéd marker, _
4 II. -Two sheeés of B%per and a pencil for each partié:ipant.P
A ~171. A reproduction of Diagram I and D1aqram II for the
ﬁ* . demonstrator,
L 3 £
| . ¢ ‘ |
) Physical Setting & S

Participants ‘should be seated facing the demonstrator, but

lin such a way that it will be d1ff1cu1t, if not 1mpossib1e to
by o

see each other's drawinqs

/ *Reproduced from The 1974. Annual Handbook for Groun
Facilitators, J. William Pfeiffer and John T, Jones, Fditors--
lj?Jo11a thliforn1a University Associates Pub11shers, Inc. 1974,

* - LY
Voiw

O ‘ . : N I_JL\,’ z . ..' »
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The facilitator may wish to begin with a discussion about

ways of 1ooking at communication in terms of content

wwdirectioniﬂhetworks or interference

The - faci]itator~exp1ains that the. group will experiment

with the directiona1 aspects of commun1cation by partici-

<

pating in the fb]]owing exercise: - o -

1.

The facilitator se]ects a demonstrator and one
or two ooservers. Thevremaining'participants
each are supp11ed with an penci1 and two sheets:
of paper. Tﬁey are 1nstrueted to 1abe1 one
sheet Dicgram I and the other Diaqram II

The facilitator tells” the qroup thgt the
demonstraton will g1velthem d1rettions for ,
drawing a sertes'of'sqoares.‘ Participants

are instructed to draw the'sqnares exactly

as the demoristrator tells them, on’ the .paper
labeled Diagram I. Participants may neither
ask questions nor give audible responses.
The demonstrator is asked'to study-‘the

3

arrangement of squares in Diagram I for two
mifutes.. '

The facilitator instructs the observers to
take notes.onvthe behavior and reactions of
the demonstrator and/or the partYcipants,

LY 4

L-5%
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-

5. The faciltator prepares the following three
_ , , l ! :

- tables on newsprint. .

e e d

: [ S e e — - c- vr .
o TABLE 1 .

& o

L]

T —_NUMBER_CORRECT —reTITE e

(23

B..

L-52




" TABLE 2
(For Diagram.II). .

: ESTIRRTE. _ — AotoAr — .~ |

. . 5 . ,
-
1 s
4
. . -
3 T ’
o~ )
N "l
g - . @ .
< - » ] oo '
L #3
i 0 * ,
r
o:. Ly
. (
- 4
!”. ‘«
\

TABLE 3 | ;
“(Summary) =

Diagram 1 Diagram IT

L)

5 L

Time Elapsed .

Estimated Median

\\‘\>

-y

Actual Median

L-53 .
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%

. o .6 The'facilitatdr« sksithe demonstrator to turn

o . . ‘L . -his‘backgto;the group or'to stand behind a v

) Screen;’ The facilitator then asks him to proceed".‘. .

ﬁb o . reminding him. to tell the aroup what to drawas ’

| ' ’ quickly and- as accurately as he can. The

;-A b . | facilitator again cautions the group not to . } :
< ik T 7 ask questions. T (

' : 7. The time it takes the demonstrator to complete

(. . .

his instructions is recorded in the Su&nary

~

e

Table 3 under Diagram I. ,
8., Each participant is asked to estimate the nunber
" of squares he has drawn correctly in 'elation to

{ -
the other squares. The faci]itator then tabulates_

< ) . . the participants' éstimates.in Table 1. ’
| 5. The first phase of the experience is repeated
with the following modifications: The demon-
strator\uses biagram II; he faces the aroup,
and he is aifowed to respend-tO‘questions from .
the aroup. The participants should use the
papers labeieg Diagram II,
10.‘ The fac11itat§n\has each of the participants
estimate the number of squares he has drawn in

“the second phase of the-exereise and tabuTates

the estimates on Table 2. The facilitator then

uses Tables I and 2 to calculate the median (or
average) estimatexamccuracy for both Diagram 1

L-54




and Diagram II Hevposts these medians in

Tabie 3.

~a

T o 1. The group js then shown the actual diagrams for

: o f?Lw - the - WG sets of squares. Each participant
‘. . , - counts the number of Squares he has drawn cor-
. R rectly on each diaqram., ! ‘
12. .In the Nast coiomnsof'Tab{es 1 and 2, the

‘faciTitator -tabulates the number of squares the

L

participants have drawn .correctly for each
- diagram, ﬁrom the'data, he)determines the
:fﬁ;’ ) . ~ medians for Diagrams I;and4Ii and enters these
‘ A - : ~in Table 3_ . | s
ITI. The fazilitator léads a discusslon of the results in .-
terms of time, accuracy, and level of conﬁ,dence calling
- , | upon "back home" experience and: application
| L .’ The observers report th‘ir process oﬁgervationsx The
oroup discusses these in relation to{the data generated
during the firstephase of the discu5510n.
Variations - R '
I. Instead of’meoians; means {arithmetic average;)'may be ©
_computed. o I
II. Additional ohases such as.the following can be included:

1. Two- -way, with demonstrator facing participants,
who are permitted to react nonverbally,

2. Two-way, with demonstrator not fac1nq particj-

pants. ng%




SR 1§

i IV'.

VI.

Teams of part'lc'lpants can be formed to draw the d'lagrams

- : < A -
L 2 BN

P oL . -

Two or more participants can be selected. to work together

as a demonstration team.
%

on newsprint cooperatively.
The content can be changed to include data re:vant to
'the objectives of the tpa'lning and/or a complex type of
problem,
Phys¥cal models, made of dominoes or blocks, can be. =
~described by the demonstrator.
. S . . ? \
e .
| L}
. 4 w
- - - q“ ‘bo
q "y P
),
~- : \
" \
s
a.
/
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™
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" DIAGRAM I: ONE-WAY COMMUNICATION

- [
o

V/

. w
Instruétions- Study the series of squares below. with your back

to the groqp. you are to direct the participants in how they are to;

draw the figures. Begfn with the top square and-de5cr1be each in

4 Z.

successton taking particular note of the. relationshdp of each to
) —
the preceding one, No questions are allowed. ) -
. ‘\‘r )
. ( 1
o ‘ - S
i . B 4
. *
. @ ‘ i
{ .
t
! g
J \ b

~

%,

[
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DIAGRAM II: TWO-WAY COMUNICATION

S I Y
o Instructions:  Study the series below.

Facing the group, you are
t “direct the particdpants in how they are to draw the figures. "

fegin with the kop square and .describe each in succession, taking
P

artitulgr note of the'relation of each to the preceding one,

¢ An wer aﬂ/questions from particip‘@n:;,.and repeat if necessa'ry.

I3

N . N . Y
> - . L . s : o
i 2N . -

-
Y

e
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Activity 29°

Purpose' to revea] that blind fo]]owinq of directions is not

- / always desirab]e. 1(

.‘{, . 2’ fo

Partig}pants have no: h1nt of\:his exerc1se in their manual.
You shou]d 1nstruct one or two participants or the entire group
to perfoqm 1ncrea§ingly absurd tasks. See how.long group members
wi1l continue to- follow direttions"'thfoughout this exercise,
maintain the‘atmosphereﬂof-serious businesa,_aad,\{n short,’dd

not indicate that they should suspect anything on your parg;\h -
d

--You might compile your own 1ist of crazy taSks,,but théy shou

resemble reasonable requests so participants will tend to
cooperate. These directions might include:

Prepare for a paper/pencil exercise
Sharpen pencils

. Go to the board

Erase the board

Raise the window

Climb out the window

Wash your hands o

Wash your feet : ‘

Sit on the floor — -

. ~Stand on your head
\ﬁ) % Check the last exercise of the participant )

to your right
Slap thagt participant

VT
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.{/- i V. PROBLEM SOLVING ~

&

The problem solv1nq function of an Educat1onal Development
Center, wh11e not f1rst pr1or1ty, deserves cons1deration This

function prov1des d1rect services for students, teachers, and
»
parents w1th S\tuat1on crises. For the-student the s1tuat1on may .

]

7 involve difficulty rémember1ng the- steps in solv1ng a mathemat1cs
or science problem. For the teacher the trouble may- be com1ng up ..
w1th a waysto help students unde;stand’the re]at1onsh1p of a

sequence of steps in solv1ng problems. For the parent the concern |

may be knowing how to best talk with a teacher and ch1ld about v,

problems related to learn1ng or persona] grouth. On the surface

the solution might, appear obv13ys but other problems may_evolve

T
( around more ser1ous conflicts or m1sunderstand1nqs.

The problemssolvang functions may be provided by any number
h v l
of, people, some. of whom are already funct1on1nq in this capacity.

»
Additional people may be' en11sted how.yer, to enable more sys-

tem

ava1]ab1l1ty of personnel and to include peEPJe rep el
¢ s'..at1ve of peer and parent groups as resources erhaps most

1Yy, the Educational. ﬁevelopment Center staff must find

ways\g ass1st1nq the total schoo] s\;ff develop~and qive priority
1

p
dtions. Regardless of staff size, “ene person needs to

tt1tude of sensitivity and he\\::lness in immediate crises |
hold ultimate responsibility for the problem solving service.

The fo]]owing‘exercises are designed to aid you in developinq a
vorkable proBTem solving assistance system. .

N
) : |
i’

Problu
8olv

staf;



&» .Anymu%m’ solving function must be publicized:” Strateqies

must be developed for acqua1nt1n0 students, teachers, and parents
with the functions that can be provided. This can be accomplished
through any of the usual channe1s of orientation programs and
presentations, bulletin boards, students or sthool ne&s]etters; ~
and notices on the'restroom doors Special attent1on should be \\\
paid to critical times as ant1C1pated around beq1nn1nqs and ends >

A

of: quarters or semesters, grading per1ods, and exam dates.
7
/

Public



s P }'_’ T _
j'Activitx 30

) j [

Purpose: toStnigiaté ideas for a problem solving service.

- Instructions: Each group participant should assume he/she

1s responsible for the problem solving

fun@tion. ’WOrking in triads, each triad.

should develop a plan of/imple. ntatiofhre,
s

1. Brainstorm types of student neéds of
~ crises situations whichzgould be handled
with a prolem solving function. if?{
o 2. Formulate a 11st of school/volunteer
personnel who might be avaglable for a
\ ' y problem solving aséistance p?ogﬁam.,
3. Define a set of skills each problem '
/ solving ser;ice participant should have.u4
ffTS\ 4, Establish g set of guidg]ineé for the ’
s . operation of the problem sglving service:
Who's available what time of day?
After hours service? i
ﬁ;\;gho is ultimately responsible?

. . ‘ s
» . ) 88 ' . 4




Activity 30

You may want to ‘circulate among the triads’ and< «

facilitate their problem solving systwﬁign.

When all triads have completed the activity, you

L-60
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Activity. 31 ,/’

Purpose: to specify what services in a problen solving

system might be useful in a ?risis.

e

a~ s ’ .

Instructions: = Take one _of your examdles of crises
As1tuat1ons from Act1V1ty 30, Step 1 ’
and exp1a1n how it~cou1d be resolved

) - L.k2$1n9_one'6? the followina:

N

telephone _extension for anonymous calls

R a
confession booth for advice

*7

Educat1ona1 Development Cen%er for case

conferences

consultatiqn from experts 19 counselino
¢ or behavior modification \

- one-to-one counseling
fhome intervention - / .
peer counselina

other--be specific

~i,
.

s



Activity 31

You should- preface thE},activity with~§ list
‘of servicgs that might be considered aé ways_of
meeting cfi§es situat%ons. Some of these are listed
in the participants instructions. YOU'm§; want to

expand this list as a follow-up summary t6 the

exercise,

s g2

A
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:R)%~‘:~mygxagly%dﬂgl«1s the best source of answers to.queiF1ons concerning

LS

e

PR
- - .
- monitorina progress and nossihle alternative courses of action

Ve, EDUCATIONAL PLANNING

Educational planQinq is the ‘function which miqht traditionally
be called "Advisement." tgement is not used here because if -
connotes tellina someone z:::fkou tﬁink he should do. Educationa1
planninq on the ofher hand, is helpina soméone clarffy personal

goals and incrgasfnq'ayareness of resources and strengths for

. : /" S 4
- achieving these qoals.\ The personal assumption here is that each"/'/l\

‘personal wants and needs, especially since each person lives with
the consequeﬁcgs of his/her own choices. fNne person cagdgrovide
personal¥opinions, but not answers for another. Thus, edugationa]/}
planning is a process of clarifyinq when there is confusion.and"i
initiating movement when there is the feelina of beina stuck.
The goal isr for the student to rétain the opportg?ity to experi-
ence the process of decision-makina énd beqin to‘develop self-
confidencet and a sense of direction.

[duCationa}’n]annina_;;~npt just a service to students with

probluis. A1l students Meed help in mapping out their academic

careers, in outlining and nursuina a chosen direction, and in

if one direction does not prove satisfactory.

“The basic stances of the helping relationship tnvolved in

~

Fducational Planning jare as follovs:

1. As helpers, we brina al} our life experiences to the .

helpina rolationshipa Most fundarentally, this means that

/

/ an

I &

Pfé;ning

V8.
Advisement

L
L1

\
1
H

Total school
coverage

"~



a person's power lies in the ab41ity to set personal direction?kk " .

Aécepting

A1l of us choose to behave in the wa‘hat we do. By accepting
Responsibil

responsibility for taking care of our elvesy responsibi]1ﬁy for
4 our choices ané\their,consequences, we gain the freedom to activé]y

set our own directions within any situation. As helperé we should

A ) & i
te “to others based on this conviction, and believe that by L

. 4

rel

doiZg S0 we allow the people we work with the experience ofﬁ

Vs : sharihq in this discovery, : ‘ f
2, People in=emisis feel caught between needing Someghfng
to change and not seeing any way that it can. Stuﬁk in this i
contradiction, peoplé act as if they are at a sténdstiTl. ‘ i
‘ Becauso somfggé‘geems stuckgié”th1s way, déeS'not mean that he/she N
L4 is sick or weak, but that hé}she‘ié\snﬁeone who, most of all, is,

ready to change. It is important tQ;szpond nét to that static
R4

z A

1 SRy




3

posizhon'of~being stuck (whiéh is a denial of’ he person's
strengths), but to the tools and skills which are available to
him/her in workinq thrdﬁgﬁ the crisis It is important to 1istén

to a person who feels stym1ed for in that pos1t10n, a person has :
diff1cu1ty listening to others as well as to h1ms&1f/herse1f

3. Individuals br1nq into any crisis the strenqths déve]oped
- over a lifetime of interacting with others, resolving issues, and
taking care of themselves (even though, for the momen t théyﬁ%eem
to have lost touch with their strengths). As the planner responds
to a person's demonstrated Strengths and resources. he has available
for problem solving, the individual beqins to get back in touch
with .is own capacitv to taKe care of himself/herée]f and to move
through the crisis. p |

4. Signiffcant people (students, teachers, family) involved
in a crisis indicate thgir caring and concern when they seek help.
Frequently, ihacrisis; what we see is considérable upset and
distancel. Implicit in the upset is powerful investment, or
declaration of caring. The fact that people are seeking help
shows a desire to reduce the dictance. I1f we respond to the dis-
tance alone, we deny this impiiﬁLI caring mossage., A person
can qive rwtdqnition to both mesaaqeg, helping each person i;volved
in the crisis "hear" the ceiinng. B

5. Trachers and students, or parente and ehildren frequently
respond to the turmoil and disaqreement of a crisis by attenpting

ot

to exert control over cach other. Tnig is eqspecially true when

Y.
P

Awarenesn,
personal
tools

Building c
strategie

3
Declaratio
of caring



. d1stance and further polar1ze disaareements. In contrast. once

S L
S ,‘_)

the(situat1on 1nv01ves adolescgnts who are exp]oring w1th §btt1ng

PE LN i

their own directions. These control struggLes often create added

q .

individuals give up attempts to control each other and begin R Sharing

taking care.of themselves, accepting responsibility for their own
choices arid theit own consequehces, they can begin to;share their
feelings and ask for Qhat they want’ in a way that facilitates
movement through crisis., The goal is to work toward sharing
within/a context of personal responsiBility, thereby a]lowiﬁg
people involved in the crisis to experience ways of communicatidg
which allow them to arrive at their own conclusion. |

6. 0Nften people tn crisis put most of their energy into
seeking "answers," askina ”why,“ searching out reasons for the
crisis. Also, individuh]e frequently feel a need to recount the

[
whole history of events leading up to the crisis. lhether

responstbtlt
v8.
Control

R4

(.k

intended or not, this usually amounts to an attempt to‘fix-the Focus on

blame for the situation that has occurred, adﬂ leads to question-
ing each other in a punitive way. This kind of behavior generally
cont’.ues the static condftion of the crisis and may often result
in increased distance and the delivery of qirrational ultimatums.
The responsigdlity of the planner is to focuélon the resources

and skills which are available witﬁih the relationship and to
respond to the individua15'h142rms o#fwhat they want from each

other from now on.

future, not
past

Educational planninag involves more than crisis intervention.

In fact, this function involves more than planning educational



- ’

schedules and cdrricL{um~seJections,‘as the term might imply. "
The focus is on educational planning as related to all aspects
of life--present énd'future. Educational decisions and plans

are made in the context of several life roleg settings and

2 ’
P! ’

events. Educational planning is any ongoing develoomental
process comprised of“a series of tasks, decisions snd experi-
wgnpeé. The activities invokved are véried, including indi-
vidual and group conferences, curricular and extra-curricular
experiences, parent conferences, pragram planning, etc. Staff
competency requirements are. numerous, but can be categorized
and described in sif basic skill areas: _ Listenina and
respondinag; focusing on streﬁqths; problem so]ving.skil1s;
‘c1arificatiop; reJirection;eand negotiation. -“)

. . . .
1. . Listenind and responding. This is a resnonse process

also called "active Jistening" aimed at facilitatina productive
m&vement bv reflecting primarily underlying feelings, which are
those feelinas that lie one step below what is explicit in the
speaker's statement. The aoal is to contract the caring which
vie assurie ultimately motivates anvone s2ekina to work, By
listening and 1rttina annther person know we avc listeniha, we
"get with" that person in a wav that encourages -personal qrowth.
One of the most important parts of this first skill involves

listenino far the posifsee messaqe in the sceaker's statement.

This aiso helns the person in crisis to hear the "“flip-side"

of his/her ovn messann, for example:  "I'm o really angry at my
teacher. She dresn't even seem to know that I miss her class.
94

I,

Re flection
of feelings

L]
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v impbrtant to you to have

She never xally on me." ;?
¥

Response: "It dounds like it's' rea

‘ 4 ) - Y
some recognition \from your teacher.” We then use the positive

\

message we are hearing <o reflect fhe unst¥ted desire for action
in the person's cﬁqzunications. We work with how the person would

like ‘to have things bé i*ferent in order to initiate action toward

eStabliéhinq a starti lace for Chanqe.aﬁFor éxample,,Qhe above
<L -
statements mi;hf”gg,followed with: "It sounds like you are feeling
' ~

fgmored by‘yépr teacher; you'd like to have. some attention from
her." Active listeninag is a way of moving with the pen§gh in

: »
crisis; ae first get in touch with the pain of the situation

througn our recognitionf of 1¢, moving finally to a place where the

individual is ready to think about personal qoals @nd action
. , . j

!

2. Focusing on strengths. Used in conjunction with active

¢

strategies,

listening, this is one of the most cruciai aspectsﬁbf planning.
Throughout the whole helpinagsprocess, we respond t?rthe skills
and recources which we see and sense in the person. ﬁé éan
focus nn what the person is doing for himself herself in
coming to seek assistance, in decidwnq‘to makeq!linqs different,
and in clarifying personai n7o0als. We can point to Da%t

successes in using strecaths to <deal with crises or problems,

3. Probiem solving skills. The importance of listening
for and workina with o client's o strenaths and feelings is that
CoL y : ]
the person in._the helpina paie 0 Ffreed rom having to take !
G5

RS

|7denti fying

personal
strengths

Y

-



\\ d1rect10n which students prefer, and feel best about, aﬁd he]p them

E

s

~ open ended questions help the student to explore personal attitudes

the repm rw closely concerned with the particular statement,

— H
_those same ﬁcssSﬁes directly to ‘each other, again after arriving

responsibility for solutions to the situation; We 1isten for. the

decide how to best move in that direction. 1

4. Charification. The essence of thié skill area is 14

helﬁikg étudénts,think through the various situational alternatives;

and knowledge re afed to the p]anniani; problem solving situation,

We specify and define with the student Yirections for the session,
\ . .
fee11nqs, wants, a1tern§tives, decisions, consequences, and
\
commun1cat1on between peop]e 1nv6dved in the decision,

5. Red1rect1on Thi# skill is poss1b]y the most potent one

requ1red in educational p]ann1hg\ The qoa1 of communication is

C

*

for s1qn1f1eant people involved in the decision or crisis situ- ¢
aiﬁ

“ ‘ .
to talk to each other in constructive ways. To dccomplish
this, all messages between individuals must be c}ear]y 1nterpre§ed

and understood. Etach person needs to listen to the.messages of

The\gexﬁrstep is

\
to increase t?e acceptance of the commuﬁ1ca on. Then the
\

thers until ¢11 arrive at a common m sséqe

Lo

facilitator shares the aareed-upon messaqe with the person in

The purpose of this is to provide a mode} of effeqtjve commun-

/

. person give

ication and to "break the ice." The final step 45 for the

facilitator to step out of the process and have eac

at an agreed upon message (through the 1isteninq-ref]ectin§
v 96
: \
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.
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process). The kinds of messages we can agree on have built on
these things: |
a) Messages that do not blame or Ephish : _ %
b) I statements/owning a stdtement |
c) Positive statements as opposed to negative

d).Statements the other person can hear (that do
not cause defensiveness) .
-~ ~ ;

6. Negotidtion.x This ski]?kmay or may not be used in ﬂ
educational planning, Often, once pe0p]e are able to hear each)
other S car1nq messages, they fee] they can deal with 1mportant -

# = issues or problems by themse]ves However, we cons1der

negotiating to be a skil] we can teach to persqn 1f th1s is )

D

VA something wanted., The negot1at1on #rocess involves f1rst identi-

;} fying. the need to have things gﬁanged from each person's point of R@gotiativn
- ' with others
view, so that all have a vested interest. Then’ it is important involved

to focus on one issue at a t+me,'and it is bést that it be ‘fairly Z,

o~

yt ." 3 3 . L3 :
non-controversial for. a first negotiation. .Then explore the issue,

' gettin~ ~ach to explore personal fee]ings; in order to detennine-
\what each member wants. A1l the while, each person 1}‘the Arisis
<is qi?én responsibility for arriving at an acceptab]e'so]ution,)
that is, for cach to distinguish pegional "wants" from "neeas;":
. . .
« what if non-neqotiable, how much is\neootiab1e After agf/;men S . /
arégreéched it may or nay not bhe yseful to estabﬂ1sh consequenc S

w/
for break1ng them, Th1s depends upon whether members feel theylare

needéd, 0Often those involved in a confrontation feel sSo good about

97
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rqachinq agreements that they don't want to even think‘l about F 4
* 5
~ the possibility of sett@cks. | |
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“ - o . Altivity 32

Art:Med‘ Sehool Dilemma
g

Purpose: to provide the participants with an opportunity to = ,
- experience, a role-play situation involving an
. educational planning problem. - "W
) L ‘ S e aa
¢ Instryct]‘ons: Your lgadei‘ will ask for volunteers to asswng\t?eﬁ
« various roles in this situation. -
., 7 ‘ .

« ®ituation: A-senior high school student wants to-be an artist
I . N '

Vo
. ) o
_ ’ h}‘s father is really set on his being a medical
» , C
' doc tor. ‘The student has been taking courses to\
,t . / ] g u -
« "/ DPrepare {fori Medical School and: is at t}ﬁ ,po;i of ‘;4

»

. &

THIS SHOULD
POP THAT buMB \
EDICAL SCHOOL-

.‘.
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~ e .
¥
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7 o *
Cu ' A% .
) ' r
of his class. Crisis: The student was actepted by  *

AN
i

7

‘a miﬂor medical school. 'The,approachiﬁq deadline for

éendjqqkinitial papers to mediga}vschool has put the
student in a -real crisis, becaGSe‘accepfing would M
seriously strenqthen a commitment to a life career
he does not réal]y viant. fIn'oraér to sort ou; Ebem/‘g
feelinas of not wanting to 'di fnt—parenté\vs.:/\' 3
not Qantinq to qo to medica]'?q ool, ;he student
came-into the Center for help. After t1arifyin§ his
thoughts and feelinas within the educational planning
process, the student ddcides on hif'dg; to apply to
vfr?'sqﬁéoL and/;ends“a 1etter'rejec£1nc his acceptance
t6 medical thoo1. The parents are enraged; The

principal is enraged because her top student was her

. examp]eﬁbf_“sucéess“ that she held up before other‘““\>
\_ ' NN
- & students and the community. - -
m ~ \ g
e /;j‘
/p’ , . ///\ 7‘
o <\ TN v a
r ' 3
s 1
L ]Od o ° 3
1x
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* Activity ‘32

‘Ary;?«ed School_Dilemma

about be}n% able to get a 9*7 nteEr wi}% suff1c1enf“’
sk111 to model”“the role of‘a erson (counselor ﬂr .
teacher) fac1l1tat1dg the edu ationa] plann1nq process“?
rSelf.

you may wish t play that role

the people for_t roles you
\%‘\S [ -
might he]p them 1d jf1fy with_the role more\closel ’

In-sett1nm

by sugqestipq that role’ playinq aﬁd empathet1c respond1nq

AN

e
ar'/ery 5’1m1?ar in skill reqmrements s E

Following the ro]e play a»qroup d1scu§sioﬁ'shou1d

Bl

be conducted l Comments by the . %arger ‘group qan focus .

on such top1cs as (1) sk111s 1nvo]ve3 a1tern ivey

¢

solutions or process strateq1es, and (

1dent\f19a%1on f&\§‘§:
of simi]ar probTems which might be confrented in . -

educational planding. /

3"\‘ /""“’ * \ R"
SRV
. qr ‘\ . L
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.N_c.,u Al sch001

’u‘the psycho]oq1ca1 climate present in seqments of the

,/;;/systematt§ESamp11nq fs

¢ . 4 . ’ . L}
[‘ - - \ o7 ) .4, ‘ . o
. )

Vi1 ENVIRQNM

) . . ~ N , ) .
N .
o, ~ s '/

Env1ronmenta1 apprai al is the process by which we continua]ly
kevaluate school programs and tpends in order. to deteciiaef1c1encies

or problems. This funct1on also 1nc1udes stay1ng up- tﬁidate on. new
» e
theories or approaches to echation and Tearning. Env1ronmenta1
" .
appra15a1 is a1med at mon1tor1nq the\qeneral effectiveness of the

e S

'school in' promoting student 1earn1nq and as such 1s\more of an.
' 1nd1rect appra1sa1 function‘than the prev1ous1v ment1%ned assess-"

~ment function,

-7

have some env1ronmenta1 appra1sa1 but these '

programs*vary 1p de 1n1t1on purpose fonna11ty, and leveh of

I

rgystem1zat1bn. A’/spme(je

asks ques{gons about the effect1veness of 1ts 1nstruct1onal progﬂam

v

_in promot1nq 1ea§n1nq among students in qenera] as we!J aS'amono

Th1s tralnand’§§2kaqe rhcqmmends at

‘more systemat1c 1nqu1ry 1nto the extent and nature of the 1ns§ruc-

vel,” formal or 1nformal, every schoo]

-

spec1Y1c types 0 students.

o
tional prgbram as| it related to promod1nq student Teaquno;’;Ihg_J
e -

~focu. here is upon three major approachéé that may - be’ useg to e

v »

If

The first strateqy requ1res adm1n1strat1on of 1n§tru'Lnts to assess
7:chool

. .
undertaken us1na the\1nstruments to\assess

Y
14

! schoo] climate ‘then. qeneral1zat1ons abﬁﬁt the schoo] and specific

AL«APPRAISAL I

PN BN

~y
generate hypotheses about the effectivqness of the' schoo! prodna:. ,

. segments,;ith1n it mﬁ? be made * There ‘re a number ofxc11mate -

B Ca

! -x."

%ﬁpprazsal of

«all fe
relatin to~
student '
Zeanpzng .
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, o
1nstr‘uménts avaﬂable wh'lch may be adapted to suit 'I’ndividual -
school needs. The Career Gu'ldance (‘Hmate Scales,, to be used in
l\ct'lvity 33, are. 1nc1uded as examples of 1nstruments designed to
eHcit perceptions of schpol effept,]veness in promotinq student ‘ I
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Y . N \
-Career Guidance Climate Sc_?1es e e

-Qutline &deiﬁétructions oo\

I. Teacher Feedback Inventpry !

" Purpose:

.

IL.

Use:

]

_ : ) : - i )
Petception of the quality of classroom teachers
functionipg in the school. Primartly for student
response Uu% directions can be modified for edy-
cator's jgﬂ;%FvaIuation of peer feedback. )

Negative responsés on a majority of the items would
be indicative.of & -repressive school climate. Each
item deserves attention to check practices that may
Justify staff development training in an area.

Personal Problem Solving

N

Purpdset.

-

»

oo
. 9

-~

..‘*
AN

* é
;ﬁ‘@\.

I, School Cbmmﬁnicatibns;u
. 4

i ;';“ .
4 f) Us eb. L

Perception of potential helpers and their relation-
ship to typical concerns. Primarily\for student
response. Staff can compare their prhdictions of
studeft response.

Failure to choose schaol staff plus mapy/al don't

-khow" responses may be indicative of closed commu-
dcation in school. Potential organization procedures

-and qu dange pProgram emphases may be\sqggested by -

+ individual items. , B

* .
v i

Pubpose: Perdeption of relatidnships among key groups and’

“2

B

:

;
l

Use%
i
}

%

\ !
¥
s .
!
?

functionaries. .Stydents and staff can respond to -
this, inventory. = , = . :

Pravides check<on communications break downs and

-'and possible power struggles. Conflicts between

groups. can be brought out into the open’.

L
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© TEACHER FEEDBACK INVENTORY

Directions: Please indicate how charaéteristic:(or "trve*) each °
statement: is of the teachers in your school. _ )
gA; Most teachers (mor!'than'?S%) ,
B) Many teachers (between 50% and 75%)
C) Some teachers (between 25%.and 50%)
D) Very few teachers (less than 25%)
(E) Can't say, no opinion :
. . N
1. Teachers clearly,outline.and organize their cours?ti! A Q)C DE
b .
2, Teachers encourage ¢lassroom discussion. ABCDE
3. Teachers make the class material relevant to 4
current trends and events. _ ' "ABCDE]. .
N . ) : >
4;@}Teachers involve students in the choice of class !
~ goals and classroom activities., . ABCDE
5. Teachers giVe_friend]y hglpT%o any student having .
probtams with c]asqurk,' ~ -ABCDEr
"6;'}Teache}§ make sure that students understand the
~work that is done in class., , - , - ABCDE
* 7. Teachers are fair and impartial when: grading ¢r '\fsa,
. eyaluating student assignments, o o 03?&%? CDE
8. Teachers maintain pfbper control-\not too}much, .: o
not too little, ‘ . ) © ABCODE
) Y\ ’:‘ . N o R B .
9. 7 chers encrurage students to do independémt . . :
work, 8 o ABCDE .
10. Teachers are understandin(jjof students! academic ¥ T\_ ‘
' stress. .o _ S ABCDE/|".
1. Teachers stimulate students to think and ber ~ o
so  Tmaginative, : ‘ 4 AB CDE
12, Teachers-succeed in making their courses
interesting to students, - , ABCDE
13. Teachers are clear about what they expect in
assiqnments and tests. ' - ABCDE %
. . ,‘;; . ) ,;104 _ > - | N



15,

16.

17,

18,

19,

20,

’Teachefs encourage stydents .o pursug

their special tale

s, abilities, and
interest '

R

Teachers genuinel ¢ about what habpen§
to students, ' .
Teachers help studer

to adequatelw
experience success, o

e earh,

-Teagzers encourage sthdents,to héﬂp each
0 . ;

L3

Teachers do not makg/;h“big thing" of
$tudent mistakesgin class. \

Teachers provide opportunities for -
students to discuss things-that are -
important to them.

s

Teachers provide enougﬁ,guidance to Tnsure
that each student knows where he/she is
now and where he/she is going.

“ABCDE

~ABCDE

" ABCDE

ABCDE

ABCODE

ABCDE

ABCDE |

sy
7




o PERSONAL’PROBLEM SOLVING
. |

Directions., If .you felt you needed advice in any of the following
«. areas, who woyld be the one person in each area you
would most Tikely turn to.first for advice or help?

L

a

Person I would turn to first: » > e
N ] P
A Teacher N -
i School counselor % v
° (C) Parent . : Y T o
(D Clergy-minister, priest ~ ’ -
. (E Other adult not in the. family
N Someone my own age >
) G I would try to solve the prob]em by myself
. o 5 ; I donﬁIVEﬁow -
< S
(ﬁ' - ) 7/ . ’ l
~ Area . CorelE .
) “-:..;: rw‘ AU : ’ V
1. Adjusting to school - - ABCDEFGH
2. Advice about co]]eqe admtss;jj; ABCDEFGH
3. C]asswork concerns - .. ABCDEFGH
4. Reldt1ons with the opposite sex A B C DEFGH
5.. Personal problems A \“?i*B COEFGH
6. Choosing a vocation ° ::)  ABCDEFGH 300
-, -':.q.-, —
7. Trouble w1th read1ng or studyina - .iiflf“ .
. skill - . “KBEDEFGH
' Lo “
8. F1nd1na a job during school A - ABCDEFGH I
) 9. Solving a fi‘ancia] prob]em . ABCDEFGH - . {' )
— jo. Finding & 1ob after graduation T ABCDEFGH
o ) P N ’ < t ’ - 3»&
N 11. Ethical or moral problems ABCDEFGH.
™20 Drugs *?5§ . ) ABCDEFgH.
. . ) * y . ‘ ., l,:y) ) / ' v - e -,.
. 13., Teacher conflicts . . o ABCDEFGH :

| : . ‘ ‘ . . oy ,:' ? 'lk
ERIC .- 183 I

oy



'1.;5

16.
17
19,
20,

_ Re]igiou% comitments e ABCDEFG .
e ?

-

e

chial prob]ems ABCDEFGH

T

Parent: corffl j cts .,

at

ABLDEFG

xx =

Getting a.lpnq wiéh fnends oW €. "ABCDEFG

I N

ABCDEFG
ABCDEFG

Joming clubs or socia) qmuﬁ
\

T

Buying a- car .

Finding eut how I affect others

ABCDE F‘;£§§T

e dt
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SCHOOL COMMUNICATIONS
R

Directions: In general, how good is_tﬁé communication or personal
o - relationships between the following persons or groups

at your soh00‘;‘.

.

gAg Véry poor ' ST v r
B) Fairly poor . ' ' . .
3. (C) Fairly good ¢
gng Yery good *
E) Can't say e
. _ . L
1. Student leaders with other students - . ABCDE
2. Students with other students ABCDE
3. Students of one race with students
of another . ABCDE
- 4. Téﬂhhers with college bound students ABCDE
‘5. Teqéhers.with work bound students ABCDE
6;;‘Teacﬁaﬁg with other teachers ABCDE
¢ Teadhefs with counselors \\\ ABCDE
8. Adtiniswmatfrs with students ABCDE
9 ;‘\ami."‘ors with teachers ABCDE
_ .10, Adm%niStFatd}s with counselors - A B C.DE
“" 11.7 Furents with teachers o WABCDE
12, Parents’with counselors 5 "\ ABCDE
13. Counselors with college bound students ABCDE
_ . ST " . D ¢
N 14. Counselors with work‘bqun&§§1ydenvb; A B.égb Ef
‘ . Ty ) . Q ‘ v
§ 15. ' Students-with parepts, ABCDE
o e '(»‘-/f~;;,', N A -
. LA : . \;r"u_ v _ ’
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< math, Educationa] Deve]opment Center staff-he]pers)

" the expected mean on any adhfevement

. .
. , ,

-

. 25 per%f:tsbetween grades 7 and 12 rs cause ﬁor aiarm 6 Pev1ews

Jresponding to learning needs may be determined ‘} review of

'faculty, (2) detennine the effectiveness of the teaching process,

These instruments were deve]oped by the Georggg Career
Guidance Project Results obtained by ‘these instruments revea]
the re§pondents' perception of the gen!;al environment as well as

&

the teacher(s) or helper(s) style and process. W1th minor changes

these same instruments may be useful for reviewing a spec1fic
A

teacher, helper, or class of teachers (social studie@, science, |,

A second strateqy useful in %pottinq’learning problems or ‘R
inhioitors to learning include thejmonitoring of da%h alfﬁﬁdy

available in most schools. ,How wel] theeschoor 1n general is

standardized test results and drop out rates. If the student

population mean ability score is signi 1cant1y‘different from -
/gfbtest, therewis reason Y

to inquire in more dgtail about the discrepancy. If fai]ure

rates in'a given subject matter area are unusually hi§her :ﬁ:

might be expected. on standardized test resu]ts this mioht'a]so

pr1v1de a warning signal. Whenevér predictions_;ndgresufts are

. oMo .
grossly out of line it is time to: (1) review éxpectations -of '

’ 4
£3) conduct a study habits anentorymamona.students, (4) or .

re-evaluate past promotionai poiicies and'standards L

FaEs

As a‘rule- Of-thumb, a schoo] %op out rate’ ty‘ exceeds * & r :
”~ .

N ’)
svmiiar o those suggested above might be applied here

[ ]
&
P

- N\



.~ Additional indicatdrs of learning prob]ems or inhibitors( . r'c
learning that signal cause for alarm and action are' (1) schedule
change requests .out of proportion for a part1cu1ar teacher or |

‘ course of?ering. 02) highly skewed grade dastribution of student

(}anbiIit/ (3) unusually high rate of ahsentee}sm, and (4) unusually

‘ high failure rate(s) . ' - | N

A third strategy calls fdr the dtrect ngintstration of a ]

. - study habitsklnventory as a part of the standardized testing | .y
‘ program.ﬁ'Many schools form committees of facd]ty, students and .
parents to construct such 1nventories W 1e others se]ect instru-§‘

ments 6? this type avai]able from educational and test publishers. o}

| / "~ (One such instrument is the Study Habits Cheek List pubf\shed by \5
Science Research Assoc1ates ). An 1mproved -Study habits inventory |

might be der1ved by combining typ1ca1 data from an inventory W1th

o \ results of diagnostic tests in reading, writing and mathematies
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Activity 33

Purpoge: to ekperiénce typical\educational environmgpg

N . , o
appraisal scales.
~} - f
< Complete the Career Guidance Ctimate Scales as
L 3 ‘ ". .
administered by the:leader.
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Activity 33 %
a copy of each of thé three Career Guidance C11mate

, Scales fm'z épch team memB'Er (Provided 1n the
:ﬁﬁﬁ;particfpaﬁt'manua1 )y

7
RS
e I
N -
- - L]

Administer the Career Guidance Climate Scales ask{ng

" - g each team member ‘to complete each scale as he/she perceives

‘the situatwn to be from their own perspective. Switch
'14nstruments 1nd1scr1m1nate]y and mg‘ a group(ta]#y of the
results.

A\ A _diseussion should focus on whdt members learned

from the experience. If reasons are given why these scales;q

might not work, reflect affect but redirect attention to
what is learned from this scale. &

Did the scales aff®et or enhance their perception of

the school learning clipate? Would this experience be ;7
recommended gpr students, teachers, pcrEnts? .If so‘who
would implement the process and qow? ) ¢
T ‘ kﬂ
s } ~ o fy
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e
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Q@quPosg:; to”aevelop an énvfronﬁental apprai§a4 program.

- \f‘ . ; .
w&‘ ‘ » < 8 rl -
. . .
-
La T Activity W

"

C -~

D

Instrbctipns: Design an environmental appraisal plan~fo§_your

“

_schodl,qremembering that the goal of such a plan

is to produce a lea;glgg"prof(]e'for your school
- . . N t ‘
and to provide for y6ur school a vehicle for '
" keeping.school staff in touch wifﬁ<prpven

processes that promote student learning.

v

The enclosed Flgures 1 and 2 -are examples of how
an actjonplan might look in format. This-type

1 ? b
! of‘ii.h

at provides quitk visual 1gentif§cation

; ‘ﬂ‘;research activities, priorities, and respon-
‘ ' ..

sibilities. This type of action plan might be

adapted to fit the needs of your school.

3
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her Feedhack -

ntory

nal-Problen "

ing Scale

Classrogm adminis
~tration grades 7,
8 10. 12--&”
. students

%

See above

N .

X

E See4above‘

°
«

- Assistant

* Frinciple

-

Al
- Loe”
// .o

May,

976

o May,

1976 -

* Sept.,
1975

.'/'
. Poor--25-30% of

,’teachers -perceived -
to be doing poorly

¢

by students

Poor--time avail-

ability a problem

Good. excépt items

5, 8,9, k1

70% of students .

request 1' change

" 80%. of studenits

request 2 or more

‘changps

7 _Administer 3(}

to teachers--same

" grade--cdmpare - °

results. Suggest- '3;§, .
faculty. meeting on '
problem solv1ng.

Dec1dq whether sbhool
persannel- Should be -
perceived to be hiqher
proportion of "person

I would turn to first. ‘

" Need a follow

survey” to de ne >
ava11abil1ty of others
théy would turn to and
sat1sfact;on with out-

. come

s

Next registration

collect systematic
data to, determine

. stated reason for -,
- change requests, I(p
. Review again after Rt

next registration.,f~
-
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E A
Values Clarification

b 190

r.

. Guidance Project

—_

Simoﬁ,QWOWeu'
Kirschenbaum

.Values Clari-
cation:

Handbook of
ractica

. Strategies for
Teachers &

Stuaenfs 1972

Excellent resource
of 78 strategies

for use by teachers-

and students, .
Focus on learner
involvement and
commitment,

. g ' A . . \
P \ . o e .
. School___ 7 .+« " ENVIRONMENTAL APPRAISAL a “Figure 2
.- Daté completed | o e
L i R ‘ ‘ L . o o o . .
. 3 b DL L RN N
: m e T SOURCE - . ~ NOTES » « "~ ACTION NEEDED
_ Entouragement and Praise :Dinkmeyer Excellent. - . Train-observers using ~
C o R 'source for Staff'  source and conduct study’
‘ Sor Development-- via stryctured observations
’ . Exercises for af classrooms and teaching
Related with - practice and " process to determine extent
- “Significant : recognition of . of use of encouragement and
) ‘Dthers--a § discouragers. _ praise 4n teaching prodess.
- Staff Develop-: : * (Mo -identification by eacher
ment Manual-- or subJect)
Georgia Career -
v ]

Make results available to -

- staff and option for specific
feachers to request study.

Depending'upon results--
Establish staff development

. series for school staff and

parent groups,

Establish I:Jent and Teacher -

groups to red book, partic-
pate in experiences using
values clarification approach .
and seek "contracting" to
include in theirrelation-
ships with their children.

Possibly establish values

clarification groups with
children/students. ’

/

4

-

195
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Activitz 34 -

Needed: (1) school, distriet, state data on drop-out rate; -

(2) completed copy of the.standardized testing program

for the schoollwitv results summary;.

(3) a copy of a study.habjts checklist, if avai]ab]e.

If participants experience difficulty with adapting
these examples, you might direct them to the three 31tefq‘

natives noted in the introduction to this section. Your,:

_summarizing discussion should focus on what changes par-

ticipants made in the examples and vhy these changes :f

o~

seemed desirable. Your final comments, should focus on,”;
how this plan will be implemented in partiddpant schoolss-

who will be respon51b1e for it, who w111 coordinate the

data co]lection, how often it w111 be repeated how the

,adm1nlstratjon will be convinced that it is needed.

Ve

O\
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E

. learning designed to help you learn from your own actions, prac-

“pating in exercises designed to nogel greater student 1nvoﬂvement

| |
VIIT. CENTER ORGANIZATION. AND DEVELOPMENT

Throughout the’]earnind activities presented in this training
manua]fyou have bee: asked to participate frequeritly. Most of the
act1vdt1es have been designed to actively engage you in a dynamic
process of 1earnfng about.important‘d1mens1ons of a student's world .

at school. In this package you have been engaged in experiential

tices, ané\perceptions{; This same approach h1ght be‘adapted\tn

your own<c1assrodﬁs and{bff1ces;‘ Such adaptations seem desirable
because pup11-centered learning experiences generate more 1ong- '
term reca]léof princfp]es than teacher-tenter 1earn1ng; because A

students seem to devote mbre energy to learning through doing

than through 11sten1ng to lectures; and hecause teachers of h1gh- Jk_‘
Greater -

‘student
involvement

ach1ev1ng c]asses tend to accept c]ar1fy, and adopt student 1deas
significantly more often than teachers of low-achieving c]asses
In the Educat1ona1 Env1nbnment package you have been part1c1//
\
in le~=ning. Practices such as tutoring, advising, p]ann1ng, and
teaching for 1earn1nq skills -development usua]]y can most effec-

tively be deve]oped by éxber1enc1ng the need, the process,‘and the

result. Pooling one\; experience wv%h the experiences of herc

leads to hetter ant1c1pat1on of individual differences in ° ; I

a skill. This enab1es teachers to p]an for 1earn1nq experiences
0
that sh- . reach 1a?ﬁer numbers of the target graup Yet, we |

might add that the developers of this package ‘do value lectures,

4

- - 15

19,



books; and authorities who represent content mastery. The issue
here is a question of presentation and sequence of events in learn-

ing. ‘Learners are most apt to respond well or learn material pre-

g

sented to them when they exﬁérience a readiness (personal need) for

a

) . .,
the material to be presented and when they experience the relevance

3
1

of the material to their needs.

While there are a number of.skills required for teacher roles,
y .

the principal focus-in this training package has been on the use of
procedures that promote learning. The listing below indicates
\ , some of the procedures that were utilized. You may wish.to adopt

, some of these for your own classroom needs.

Procedures . Procedures
~ ' . . that

Brainstorming ‘ promote

Processing Skills (see also Values Clarification) leaming

“Values Clarification
Mini-Lecture
e : "Case Presentations
Modeling . R
Role Play -
Communication Trainind (Listening & Responding)
//// Structural Discussion (see Processing Skills)
Motivators (Stimulus Statements, aqames, warm-ups) }

-

The next listing shows facilitative procedures as they might

.
e

'be‘app1ied in providing the functions of the Center.

CT--Communication Trainina
RP--Role Play
ff--Case Presentation

4 VO--Yalues Clarification
§ - -Brainstorming
frony
4
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’Funetions o Facilitative Procedures’
7 ™ducationat Plannina’ - CT, RP =+ 7
-/ A " - , .
Tutoring v . CT, RP :
- ) ‘ . a\
- Assessment . LS { o
Problem S&]vinqm - CT, .RP B
- Environmental Appraisal = P
& Learnina Skills ‘“ ;i Ve, BS
,/ o ' o

Now that you are more aware of the teacher skills an

Al

. dures that promote learning, and how use of these skills

proc-dures can be promoted through an Educational Develop

KCenter.\/ﬂiscussion viill center of Staff Nevelopment, and

% )
. Facility Development. vt
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A. Staff Development - Lo s FI

. N S - N R k ) - : P )
- ./ Staff Development 15 the criticai support functionfor §ﬂ7 E
. . r’»‘ ; . N

other Center fuﬁctionsidgsgf1bed11n‘the Fdugathonal En@ironmeng

)

pdckage. If the educafibna] environmeht.i% to become emotidnale;

ahdk%nte11ectua1ly.satisfying coptinuohs upgréding pf skills and

4

: _examination of work related attitudedNand valués is necessary. - %
Staff Development sheuld tﬂf“ : gé ' } 1’
i v ./ .o
. ‘ 1) Trainingizf Cepter ;staff ¢Gvcarry out all Center .
~ .function§/506h23§*a sessment . _tutgrind, and learn--
ing skills improvémght. Such tPaining should be
“ . ).+ conducted prior togprogram implementatjon, and
o thereafter periogfcally to upgrade skills.
-2) Ongoing assiktanece to sfaff in héndf?ng difficult
e S problems.. Consultgtion*amonq.anter staff should
be provided in the organizational davelopment of
- ., the Center. When a staff member feels uncomfort-
N e able with his/her btlity t¢ respond.to sﬁeeial9
. .o . pioblem presented by a student, he/she m ?)request
o : ST staff,gonsulﬁation. % ' ’

~ f

N .

L : 3) Trainjng teachers and 5tnerAsahod? personﬁe]*(z&o
o - are not offfcial members of the Center staff) Tn | °

_ N ) morg‘effective ways ‘tc help studepts.learn. Skill

CoTe . greas include: ~ : '

- ® .

- . -
[4

a) identifyiny learning crobiess
v b) tutdring skili,
e L c) creating a'l parning envivonren?

‘ 1) oiving Crbagive 1Isigerapt L encouragin
N . , students 4 fe oy ascianmenic te EE{SOH&] #
: needs ang intevo 7 ‘

. ) _
. )7 buildine o \?ujﬁnr Stronaihs oana contri- A
' - butions, weangn i t L oegddent does SN

Py ting ypk fov diim/
Thopr tp 2«(; otoe bt s e donwledaé.

y - . A S - .
R Coowel e g T

- [ . . i . ' . - _.
;o 7 3) \@LLQ;C1JC"n niveoca’ eaviByiadnt o class-

FoOT sedt o Lo T Ry L disting-

Ty motap s ctee nué:tv,/mrqdnlzation.
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ERIC -

Aruitoxt provided by Eic:

\Kj\\ It Staff Development i% is important to c]arify the obJective
Sy .

a ( 'w‘ . )), .
s b s 7/
1 . . \o\'
: i A(V * -
) 4) s improving c1a§§{oom managemént ; promot1ng

open cannun1ctt1on max1m121ng involvement,
utiiizing task groups, grad1ng,_gubgrouping
t 3 L
5) giving positive messages about learning;
encouragement rather than discouragement.

N

'// T . , -~
Levels of Training , .

7

~

of training--or level of gra.n1ng ‘*hn ob1ect1ve w111 varx\yith
different targpu groups and wili vary at d1fferenu t+mes«w1th the
same target groups. This pa: ckage assumes three pose1bfe 1eve1s of

training. Ffach level.builds on the level bSefore Xt‘and,addS'a new
_dimercion. ¥ ' : I

. -

1) Awareness. The purvose .®; Le meke the staff member qware N
of where he/she is. what his/her strepgths, and limitatiens are in

skill devéTopment. and what' vgliues ond attitudes he/she holds

[

toward students'and_teéching. Movemept 15 not the objective of

this training, a]though T may occur itk sore ntaff.
o ) N v :
2) ‘odeling. The ultimate purpoce of treining is to get ‘the

stéti member from whare hé/éﬁg i to vnere ne/jshe owght to be:
\ . ’ .

[

Only then-can stal? become o{f=cti%e wyie’ for student atiitudes,

and behavic . Here :hf"iaf‘\n_vher) w%_«i'yh'ﬁ;'% his /har
) I ) — / »~(
behavior nee-. ip chanys - Lliiwai“ ipye oronein tyne. rf train-
ing is mo{vgr;‘,;(_t"“i,"f!'uﬁ e T I/A( 7Tf’ q’t Ve
\‘/ \ . .
post-awareine chowlov s .
. . 8 .
; 3) Facilitarror, 7 ¢ oo o 00 =eimnn s o enable the \
3 -~ . .
R ‘ , % e . .
staff mamber. to Facilitphe the ~vowic o* & ety Sterf memoers
P al - . 4 .
) / . « .
— i oo @,
. () . -
P bl
§ <
w -
: . ”




.objectivedf facilitation. .

P
v

P

not only mode] good skills, but a]so relate to students and plan
F—\
experiences for ﬁﬁem that will enable them to acqu1rg skills. The

staff member§ abjlity tef promote movement in students is the

s
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. ‘ . Training Teachers
- 7 : b - -l
. \ K . . f
" Purpose: to provide a sample training exercise for improving
T ‘ . teacher effegtiveness and encoufaging facil+tative
‘ /f teaching. ' . e : -
Instryctions: The workshop leader gill provide you with a
- . . . ? N
L N . - L,
structure for 1listing your typical facilitative
‘ ) . ) .5:, iy . G . - “ v
’ angd_non-facilitatjve requgbes to students.
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S Activity 35
//”//1 L Training Teachers v

i

.Purgose: to pFovide a sample training.exercise for jmprdving

teacher effectiveness. ”

- ; - e Y

v

You may wish to solicit from the team potential issues for
“consultation with teachers. The decision will prbbab1y be based

on team readiness for barticipation at this point and time avail-

- f
able. If team input is soticited, make it quick and fun. You

A

may wih to us.e( brain\stom{ng with subgroups.

Suggested Exercises

,FJ,_\\\\\\\\There are a number of exercises that might bj introduced at

this point for member participation. Each of!ﬂleusk111 afeas

suggested for teacher gonsu]tation and traihing could be developed
as an exercise. The one which follows is intended to serve as an
exapple. It has value for team training and probably, could be

used with many teacher groups to enhance their awareness and prac-
” I

tice of more "facilitative" teac?@ng. (This term was borrowed

Vo &

from Facilitative Teaching: Theory and Practice by Joe Wittmer

W

and Robert D. Myrick; Goodyear Publishing Company, 1974) They

imply that teaching is concerned with promoting academic, soc*al,
bt TN

and personal growth. Facilitative is characterized as a teacher

f

pr5v1d1ng learning situations where learning is: '

~-

%



Tyt : “ ' i -

\A

1) meaningful to the learner
2) volﬁntary. )
3) self-initiated

4) self-evaluated \ v

5) feeling-oriented - A @

Optional exercise: ,(setwﬁime 1imits for each step)

Step 1

(Group Activfty) Ask the team m;mbers to'generate.quick]y a
116t of verbal responses that teachers and other school staff use
that convey negativism toward stddents. Encourage their 1isting
of subtle as wet}gas blatant responses. |
Step 2

' (Individual Activity in the group) ,Next ask each team member
to identify his or her own mosf coﬁmon negaf1ve response and to
identify acgual responses that could be subétituted in the future
to make the interaction positive.- Individuals may be asked to
voluntarily share their work and findings.

"sk team members to develop a series of short statements that
can be used as stimulus statements by a student ca111n9>for teachér
respohse. When the group has finished they w111'have an exercise
for possible use in awaréness and communication skill building for

teachers and Center staff.

)

I'4

Step 3

k

Conclude this exercise by asking team members to keep track of ° °

their successes in substituting positive for negative responses and



to share these successes with the team. They may ‘do this for anyﬁw

;/ speciffed period of‘time--bdt specify the time (day, week, etc).

g

L-67




Three activities ere presented next for your participation.
The first (Activity 36) is a simulation (role play) for developing
criteria for good teaching. It also provides a standard stimulus
eve”t‘igidgrOUp observation of teachihg 1ﬁ action, allowing
trainees te experience both teacher and learner roles in the same
situation. The practice oppoftunities with qroup feedback are
limited on]y by the time and interest of Dartgc1pants~ This exer-
cise seems satisfactory for use in training Center staff for a
number of functions,

The second exercise (Act%vity 37) in this part of the package
is designed to help you identify skills and practice applying
them in situations where consultation by Center staff with school
personnel might be possible.

The last exercise (Activity 38) is designed to help your team
(1) review the design considerations for your team training, and
(2) “develop a plan and specific trainina desiqns for the staff

development function of the Center staff.

122
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Activity 36

\

Identifying and Précticing Effective Teaching Skills.

.

Purpose: to reveal how one person verbalizes, rephrases, assists,

leads, directs, and in other WS, teachers.

A
Bl

’

As a team, identify individual skills or knowledges held by

@

‘members of the team. These skills or knowledges should bé simp]é,

discrete, possib]yZUnknowh to several other team members, aqd’lapa—
ble of being mastered by a learner }n a short time (10 minutes). -
A1l team members will need to identify a skill Oﬁ_kgpwledge as
described above--this will provide material for assuﬂ?ng the role
of "trainer." Examples of such skills or knowledges are: a cerfain
dance, ijst]inq -pdftihg'a :golf ball, putting a ring on a stick-

a string attached to eéch drawing-a realistic human figure, draw

ay crooked line, working a yo-yo, knitting, macrame, throw1ng darts,

p1tch1ng'pennies in a waste baskeE\ etc.

The next step is to pair off t ainer and: learner %or demon-
stra*:ﬂn for the remainder of the team. The skill or know]edée
is now to be taugﬁi to the learner.

The-third step is obtaining feedback. The trainer should
start by sharing conditions and factors that he felt effected the

training session. This is followed by learner feedback. The-

learner and observers may find it helpful to use a rating scale

or structured response form for feedback. This form can nrohably

123
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best be developed after one or two simulations have been:completed,

fhis will allow a better idea of what‘he1p41s needed in making
~ observation. Suggestjons/to get sthted 1nc1ude answering the
"f011ow1ng / |

(1) was theytask easy to follow?

(2)‘ did the 1earneh feel he knew what was exbected7
- (3) did the ledrner understand ‘why he should.learn this?
o and was he" helped‘to feel it was of personal importance?

(4) did the 1earner feel stupjd or put down?

(5) was thextra1ﬁer patient?

o (&) was: the procedune clearly 1dent4f1ed and out11ned step
e by step7 (was it manageable?)

NN - (7) was. there opportun ty for pract1ce7
oy (8) did the trainer use support and encouragement7

9)\ d1d the trainer seem excited or Bored?

- f@?h?e f0urth step is to repeat the ~#+tation with a different;
‘\_, }‘ M
& -&#K ”The s1mu1at1ons should conuinue until all team members

[CI R ORI

Pt
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r
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- | Activity 36

o

_". Keep the trainer—’nbrole focusth on identifying factors or
cond1tion§ that\effected the 1earn1nq. He1p keep the trainer,
1earner, and team from mak1nq value judgments--“that wae)bood or.

L}

I d1d a good job or that was terrrible," ‘tc. (You may wish to

enqace the “team in a d1scussion about the effect that making value

judgments has on ‘teachers and 1earners ) Let the 1earner 1eve1 of
sP111 acqu1sit10n determ1ne the effectiveness of the 1earning

process used and encourage descriptive comments while critiquing.

The specific aspect ef'the learning process involved should be

identified and suqqestiohs made'for improvement; aS'necesséry.
These aspects should be explored by tra1ner and 1earner before °
the\observers do so in detail. ‘

Limit feedback to about 15 minutestpe; mulation, Dfscus-:

sion to tease out general principles of learninq and training may
¢ .

“last Tonger.

"You may want to set up a learner to assume various specific'

- attitudes or paces of learning to provide exper1ence for the

* trainer in work1nq with a vir1ety of types of 1earners (STow

learner or syper1or attitude, etc.) Thts should be unknown to all
other team members.

The discussion that™ follows the planned sjmu}etinn (difficult)
Tearner characteristics) could focus on who felt frustratien and

impatience. Diddfrﬂstration show and how? \hat happened differ-

A . :
ently in the two simulations? Was the trainer aware? Was the

.

learner aware?
L-68
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“Activity 37

Consulting smis Practicee -
. - (Ro]e play- S1mu1at1on) . S |
K This ezercise can be a‘case: presentat1on fo]]owing the qque- T
lines presented for role play (" sociodrama  Appendix A) ' [
Counseling/Consu1t1ng Skills Inventory that is -included here canabgi
used effectiv@y for °prov1d1no feedback y
Only two s1tuat10ns are presented here and you may fwish to . N
develop additional sjtuations for your training end for training ;
center stafi : Role play is to continue until all team m~ ke haye
had an oppz;thh1ty to nractice taking the rc
~tes fn.the sjtuation. Feed. uk session vd 7ollow - J%
each roi.  cyed simu]afion, |
| A teacher is using a lot of subqgrouping (task groups) in her
'c1%fsroom to encourage participation/involvement of students. %he
principal ‘s hiqh13.crit1ca1 f the ngise and chair disorder in
her classroom. He‘¥9 talkina casually to a teacher who heppens to
be'a Center staff member.
Situation - 0 | _ T
A teacher has assigred ‘comic books, True Confessicns, Populare
Sc1ence and "hop manudals for. students in Fnglish whogare poor :

readers and troublemakers. THe students have made definite pro- S

gress. The pripcipa] q1;covers the reading material and ordefs
125
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the teacher to get rid of this "trash" and get back to the District
approved reading mater1a1 The teacher drops into the teachers'

) lounge and makes an angry comment--'"Mr. Roseberry can go jump in
the 1ake JI ve had it w1th him and 1 hooe‘ﬁe takes the damn Eng11sh

texts with h1m.“ A Center staff member is present

L4
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; ) ' ;
o | |
. B : S
, 'COUNSEL ING/CONSULTING SKILLS INVENTORY* |
- , Q-‘ " B . ' | . « . ) .
NAME OF PERSON BEING DESCRIBED: | ‘ . -~

o (A) Indicate for eaéh quedtion the rating, (1-7); that most n Fly’
. describes your own dirget erperience with the person being o
* - described. - - é

\

1. He findg' out what kind of help [ want, what I expect from him,
and wha; 11m1tat1ons I want to put on our work together, ‘

Hardly ever--1 2 3 4 5 6 7 -- A1ways

‘2. _He is clear.apout the kinds of help he feels he can and can't
give, and/yhéf he expects from me. ~

Harde ever--1 2 3 4 5 6 7 -- A1ways

3. He takes time to find out what the pfgblem rea11y is.

Han]y ever--1 2 3 4 5 6 7 -- Always
; , .
A 4. He seems to care whether I accomp1ish what I want.
Hardly ever--1 2 3 4 5 6 '7 -~ Always
- 5. He asks the kinds of questions that he1p me think things
2’ through n
. "« Hardly ever--1 2 3 4 5 6 7 --_ Always
6. He really listens to me_and uhderspaﬁds_my point of view.
“7Hard1y ever--1 2 3 4 5 16 7 -- Always
7. HE seems to understand his own mot1vat10ns, biases and
erotypes. ,
7
Hardly evkr--1 2 3 4 5 6 7 -~ Always
8. When there is an important, though poss‘b1y unpleasant, issue _
’ to face he helps me to confront it.
»‘Hard!y evef--1 2 3 4 5 6 7 -- Always
9. He makes me feel "supported and not Jjudged. ®
Hardly ever--1 2 3 4 '5 6 7 -- A?ways
"o 4 s
- - o * . ]27\
/ N
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1.7 He he]ﬁg mé}éxpldre é]terngﬁ1Ves without pushing hf§ﬁ501ut1ons

,’i

12.

13.

14.

. ‘ . t
v ' M -~ .
t LR . ¢ [ / s
.. ¢ p ) . i . o '

-

 10.

- the problem, through fact-finding, synthesis, exploring and

) . . - o C .
v - . - B

¥ , e v ‘l‘) / . ‘.Oy:}n [N
’ * - 2

" o . . o e - . Qi V%ﬁfﬂ)‘ i
a - o ‘o, o : "‘ .

9. ! e
We stop from time to -time to evaluate how we Jre working
together. Jt e ' - ‘ .

~

rd

Hardly rever--1%2 3,4°5 6 7 -- Always’
" ¥ ‘'Hardly évéﬂ%-l;uz 3 45 6" Z$\tf‘:A1wqys . |

S ' ‘ . U L
He helps me progress in a generally orderly way from defining
testing solutions, to planning actiog and follow-up.

p Hard]y eyef--l 2 3 4 5 6 7. -- Always
He willingly accepts the fact that the problem and the ulti-
mate responsibility for solving it is.mine, not his. "

. -
P

HardTy ever--1 2 3 4 5 6 7 -- -A]ways

As a result of his help, I become more-capable of‘sdfz1ng ‘
future ptroblems myself. ' N

'Hardly exgru—l 2 3 4 5 6 7 --_Always

After rating eachiof the preceding questions, please go back
now ‘gnd circle the three items where you feel improvement
would benefit him most.

. \
Each of us seems to have a "natural" or preferred style of
attempting ‘to help another person. Some of these styles are
more appropriate to certain situations than gthers. The most
effective helping are probably those who are‘fflexible enough
) use a variety of styles, selecting the one\imost appropriate
to the situation of the moment. The following™are descriptions
of some of these helping styles. Mark whether the persaon
being described is "doing 0.K." with each style, “needs to do
more" of that stylg, or "needs to do less" of that style.

¥
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- The original instrument is reprinted here,

gﬁi%LYsr

s x
A} ‘o ° )
Wl S R
A ® R
- ™ N ~ t‘\{
v ‘ - . ’v‘ ‘\_
1--—Needs to do more __— 4 .
2r--Doing 0.K. f o ] . ~
~3i--Needs to do less ‘ - : L
x Y : ! . . , . ~ { . "
~ . \—J“-‘St ]e N A‘ \R ‘ "_ ‘ ~ )
' ;‘ ' ' 2 ; N

St1mu1ates 6thérs to take action through their—-1 2 3
own insights, understanding, choice, etc.
C]arif*esﬁquestions, reflects what is happening.

<

PROCESS

"Helps others examine the prdcess of thei® 123
SPECIALIST  irmteraction with-each other or the situation.

Makes observations about what he sees .~ |
happen1ng, suggests ways to exam1ne process
issues.

w

COUNSELOR > Helps the c](g;t f1ﬁd understanding and decide 1 2
< on-action h1mse1f by ref]ecting\th$/cﬂie ts
fee11ngs back’ to him more cléarly,’b
S tjstf‘ons for clarification or for/
: ernatives. Sometimes suggests
' from his own experiepce.

l1ternatiles

PROBLEM

/.
Helps solve a specific problem. ggstféfvthe' U 2
SOLVER

information comes from the situation or the
other people involved, although he may bring
some information or app]y his personal judgment.
Often suggg/}s methods.

w

w

EXPERT "~ % Brings special knowledge or skill to the client 1 2
’ and may recommend a specific course or-action.
“He-Questions in order to facilitate his own
dfagnosis. He may be expert in the process or
in the content of the situation.

w-

) Br{hgéjﬁ definite point of view regarding the 1 2
__~ Situation or the sélution and acts in a way to

- have his point of,view prevail.

ADVOCATE
e

~

" Make gt least one suggesfion which you think would help the.
person desqribed further 1mprOVe'h15 counseling/consulgng skills.

Include comments on behaviors that you think are particularly
effective and that you would encourage him te coht1nue‘\“\\¥ \

\0

* The masculine pronoun is to_be re “in a generic senSe,
meaning he or she, in accordance-with cyfrent non-séxist wsage.
<ihchanged and unedited.
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. consult Appendix A for iuggestions.

purpose:is to model a case/presentation 0r con-
’ &

. Activity's? o
'I\\a’ L4 ) . S -

‘. ‘.\ , ) s '
Gonsu1tation--Center,Prob]émf’ ////
Need: Sevéral qopies Of “Cahnse1fng4Consu1ting Skills Inventory | &
e . for each - team member. .. - . _ ;z
Instructions As‘suggested in the narrative 1ntrodnc1ng this -~ )

content erea, yqu may wish to conduct a sociodrama

as this activity's focal point. If so, you should

If you feel a bit uncomfortab]e;about‘conducting a

full-scale sociodrama, }bu can accg;plish,similar
A ‘A
goa]s,through a tra¥itional simulation or role-

play situation. In either e;sg\you will probab]*» >
1

need to embe]]ish the ro]es w*{b\further descriptive&d
comments. ' ‘ - 8

In the follow-up discussion guide tne group toward '
cons1derat1on of a]ternat1ve positive strategies

Consensus is not necessary or even desirab]e The

ference staff1ng which is seen as a part of the

Center funct1ons

- . . .
e N E - .
18 l R v, . S
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Activit 3;83' -
. ,
t

Detaiﬁing the Staff Oevelopment Eunctidn.
’ )

)
L

Purpose:  to design a’ Staff Development™Plan

P

".The product to ‘be achieved ddrﬁng this exercise/is an outline

of identified responsibitities for Cenfer staff deve4opment and for
staff development for each of the Center functions. Ideally each
team ghember will complete the staff training for each of the Center
functions just as all have participated in this tra1n1ng package.

Important decisions’ that impinge on the. 1ssu? of staff deve]opment

include the nature of the Ccnter staffing pattern and the inclusion

\

of personne] at various sk111 levels (professiona] educators, stu-

dents, volunteers). As the enyironmental appraisal funétion un-

. Covers new alternatives for providing functions or for serving new

populations, and as staff turnover continues so will the nature of
the'éfaff deve]ogment process.
Review this training package and identity the facilitative

procedures used. Critique your own training for the Educational

Lnvironment. Be éure to include a look at what each of you has

learned, what'you feel is still unanswered about providing Center
functions. Look also at the extent td which this package has
helped each team member toﬂbecom? more aware of his attitudes,

values, and¥skills related to the Fducational Environment ;

¢
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demonstrated (modeled) procedure§ to deve]op awareness and

faci]itate'ski]]s deve]opment And fina]]y to what extent has' the
training enabled you ‘to deve]op the skills needed to he]p others
Mimprove awareness and)ﬁti]l in coping more successfully with the

e ) \

educationa] process?
| From the Egem critique of trafning, develop guidelines for
training staff 16 Ce@;er functiops, emphas1{1ng processes to be used.
’ Develop small task fchce groups &Ecording to 1nterest and skil]
////f': - by Center fufction Tutor1ng, Interaction Ski]]s, Educational
P]ann1nq, etc.  Each task force shou]d determine what sk1115 and
resources exist w1th1n team members that can be used for tra1n1ng
for their function. Each shou]d;next identify the resources avajl- ’/Tft
able that are not part of the team and determine how to obtain them. l
Ffﬁa]ly, each tesk force shou}d deve]op in detail the Center staff
training a?d staff development to be used for their funcfion.‘ This
. plan qhou]d‘inc1ede recoqmendations for preéentat}on of training,
e.g} mini-courses{,on-going consultation, workshops, seminars,
weekends, eveninas, etc. |
Step 4

The designated coordinator for Staff deve]opmentAshou]d

—— collect each of the task force plans and develop (at a later date)

a training manual for review and final approval by the team.

M(’\

\
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: . - : Activity 38
- . R . ~
Staff Development Function Details
V :\ ’ | . R v
Purpose: to help participants design a Sta?f'Deve]opment~P1an

£

Instructions: Introduce this exercise by describing its importance.

Effective Staff development programs are the key
~ to positive change. without\incrEESed motivation
and skill on the part of impiémenters;.new program
- ideas stand 11ttle chance for soccgss.. o/
| | Step 1 1 involves two basic tasks., First, help the
,/f » ) v‘ participants 'ist the proposed Center functions and
o /-"', .' ., ask them to rate themseives on a continuum as to .
| their attitude, know]edge and skill. Second]y&)heip
.them identify (by review) the types of training pro-
- , . cesses used in the functions on which they rated
themselves highest. . ’ "
§tep;§_reduires the participants to make'qse of the
information they acquired in Step 1. The product
should be a 1ist of de51red processes reiated to
target Center fUﬂCtiOﬂS
__tgg;g invoives a current proqram assesggent Based

--on identified current skills, and needs for further-

skills each group should produce a specific staff

deve]ophent plan for their assigned function. You

" might heip them identify Resourck personnel, facilities,

etc. ~ m 70
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'B;H'Faciiity Deveiopment

The final phase Qﬁ,this training deals directly with program
1anning_and management strategies In many ways, this stage is
”the most difficu]t for it involves the determination and deline-
ation of very 3pecific action plans. The content of this section

is presented in an out1ine form to facilitate for implementation
of thF Educationa] Deve]opment Center concept. At'this point it
is important to mention again‘thaf the Center functions may be
coordinated and imp]emented without a specified faci]ity However,
the qua}ity of such a program wou]d undoubtediy be enhanced by the
"~ appropriation of a physicai,faci]ity, or at least incorporation
into such a facility as a Care%r Guidance penter. |
The~specific steps to be folTowed in implementing the programl
_are: 1)1Program Establishment/Interpretation; 2} Identification
of AdVisory'Committees; 3) Organization of Center--4) Management
and Administration of Center; 5) iesources Identification, and
6) Program Evaiuation Activities are 1nterspersed throughout
this imp]ementation section, however, in different form than in

. the preVious sections of the manual.

/ )

et
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. - Activity 39

Facility Development Plan
Your workshop leader will desc;ibe the type of product
which s expected from your sméll task force groups for each

of the six steps outlined in this section on Facility
bevelopment.




1

Step 4 should focus. on a wrap-up discyssion. Léave

with a specific "Next Stop" plan.

L-71
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develop a product for each of thelsix steps suggested 1in th1s pro-

Step 5 - L

, Activity 39

i  Facility Develobment Plan

5

Divide the group into smatll task forces]é;d ask each to

gram plannj;g.phase You can be of assistance to the tagk forces
in two major areas. "First, you need to describe (in detail) the "‘
type of préduct é;pe;ted/}n each of the six steps. Seéoany,‘you
can be of excellent consultative help by,miiing with the gfdups,

answeriné_questiqns, posing,altérnatives,,etc. Your only }éSpon-

sibility is to conduct a large group~diséussion at the end of the

Ly

time you have set aside for.each step.

Products: , ?

Step 1 :
A. List of target groups (to be sold)
. B. List-of anticipated Barrie;;--and Related Answers
Step 2 )
A. List of Professiona] Advisory Committee Members &
Functions

B. List of Student Advisory Coonmittee Functions & Types
of Members s

Step 3 ] )

A. Method of Organizing Functions/Services
(Diagram of Operations)

B. "Location of Fac111ty, and Time Schedule

Step 4 i '
: Management/Admin1stration——Name of Center Coordinator
and Functions

A. Rank order of Center functions
B. List of Resources by function

L-72
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Step 6 . ' L - v/ -
’ ‘Descriptiod\of a Program Evaluation Design

A. . Types of Data to be collected o Rk
. . B. . Responsibilities--Personal - ‘
- " €. Methods of Presenting Resu1ts ;- , { .
Ve o y N

Leader Notes for Step 6-A. ‘ -

As the team works on developing the four situations keep in

' mind that a role play of each situation‘may be helpful If role .
}piay is to be used roles will need to be identified and developed--
a setting, time,.and glggg_all.oeed to be specified. Before elect-

. ing to use this approach see the alternative role play "that follows.

Part of the team might‘serve as a jury to decide on the
fadequacy of the response to‘the situatioﬁ(s)”oy the Center staff
in roie play. The "jury" could develoo a list of criteria they
wil]~use to ev?iuate-the\CEnter staff'response whiie the other
role players involved work on developing’ their roles. (For role

play guidelines see the attached material on Sociodrama, . Appendix A)]

The discussion that follows the role play shouid focus. on the
strategy of the Center staff and the needs of those asking for the
g data. Was the data readily available in organized fashion? Were
: visoai displays used in the presentation? What data could have
been most appropriately displayed visually? WOuld the strategy
and presentation be different i used to respond to: (1) a school

board member's request. that Genter functions be restricted in favor

of moze staff and physicai Space for some other program, (2) stu-

- dent d,faculty interest in learning more about the functions and

4

L-73
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functioning of the center, (3) parent-teacher association interest

’ in knowing ways to help solicit volunteers to staff the Center?

-~

s Each team member hould share his feeiings and W]ear&ings
a result of tbe role #3>she assumed:

. mmmmma-- ---1'was surpriséd that it kas ---Z--- ‘
(hard to know what a board member, student parent might think
of the presentation) : _

-------- ‘r-l found myself getting-------
(angry bécause I felt that ‘the Center staff wasn't really
responding to my needs.)’

---j: ------ I learned that------=----. 3
(as a Center staff it's not easy 'to respond to an inquirer's

needs because I felt defensj&;_and had a hard time listening
and determining their needs

----------- I learned t2¥tﬁ---------¥- DR

(as a Center staff I f we needed to have our data about the
" Center prepared in a variety of ways and needed more visual

aids to assist in our presentation and allow us flexibility )

If the above statements eren't brought out by a role player
you as leader may suggest that you perceived theae as issues or
simply raise these- as quéstions of the role p]ayers ‘

" Finally, the jury‘of_evaluators should present to the role
players their perceptions about the presentation or response.
; If you use this role play approva] you will need to provide N
‘a set of data (from fantasy) for the "Center staff" to dse in role

. Tt
An alternative role play could be to suggest that the team

play.

| identify in each of the four situations the peopVeanolved. They

~ would then hold a simulated meeting of aif/%055ib1e inquiries to
. 2 A v
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determine what qué!tions feelinqs, 1deas. and concerns they have'  \

about the. Center. These would be noted by’a team recorder on
neUSprint for use by the team 1n,p1anninq data to be needed and
means of collectinq the data. The djseussion suggestions for -

the alternate role play are appropr1ate even for their ro]e play.

-~
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B L g 4 / . e . |
- . Step 1. Program Estab)ishment/Interpretatign. This step could be
- termed selling thé “Center" concept. In order to make the Center a
. reality, the geople who give the “OK" must be sold on the concept.
To sell them the foJlowing steps should be considered
) A. Identify the different groups of people who must agree -
that a Educational Development Center is a good idea (e.g. Princi-

paT‘ Teachers, Parents,”Students) in- order for the idea to become

¢ : ‘y

a reality. . T : <
- B. Identify the major concerns of each group: For exampie,_"
P:Sncipal ~high drop out rates, attendance problems. ‘Identify
some way in which the'“tenter"'rCSponds to the concerns of each -
group (e g. gather data on school drop out rates, show what percent |
can be ‘traced to study/learning problems) work up a presentation
which speaks to the particular concern of each particular audience _
.and is presented in a way acceptable to the audience (e.g. a slide
| p show for parents, but probably not,for the principal.) —
C. Be sure to anticipate resistances each group will offer .
* (e.g. Principal: -This will cost too mucﬁ)

Step 2. Identification of AdviSory Committeeé

A.  Set up a Professional AdviSory Commjttee to the Center--
compbsed of experts in re]evant fields. It should alsa inc]ude
\
) the "gategeepers wqose support is needed before the Center can

become a reality. Advisory Committee shou1d~1nc]ude parent leader
-1 . .

. and representative from news media who, if possible, is also a

parent of a child in the school.

134 | | \/\
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~Who will serve as "staff" to the committee (i.e., make reports to

)

would negotiate the system Student main problem--failing A1erra-—

1. Identify'people to inyoive. ]
_-2} Identify "function" of committee--will it be advisory

-eor will it have ‘real power’ Carefully outline the Cmmnitteé S-

© boundaries. . A

< 3., Decisions to_be made: Who will chair the committee?
| @

and for committee--take minutes, distribute minutes, etc.) What

\
will be the reguiar meeting schedule? Other decisions7
d
B. Set up Student: Advisory Cmnnittee (SAC), to insure that

‘the Center responds ‘to real student needs. SAC should include stu- |

dents who are,or pftentialiy could be clients as the. majority 2f o,

members. (In short don't pick just the school leaders who gener-
. ™~

ally are not the kids with study problems ) Representatives chosen

.by SAC should serve on Profesﬁional Advisory Committee Congider

I‘

the same issues listed for Professional Adv1sory Committee.

Steh 3. odanizatio#of Center, ~

-

A. Orggjization of Services--TheréLare two possible ways to
orgnize ‘the services into staff responsibilities:

X Plan "A" Each person sphcializes in a service. In other
words, theLoerson or peop]e who do “Tutoring” would specialize in\\
that area an would,not have,respon51bility for ,other functions
exceot to re er students;to.other»staffﬁand provide information.

AY

Exercise: Draw'a diagram of this system showing how a student

¢

also needs help in scheduling study time, test taking.
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;« L .. Plan "B" EaCh staff persom{s capable of carrying out
all service functions and can respond to a student with a number
" of - §tudy/learnin eeds. Atwthe same time, each-staff member would
.develop one area//i particular ang/would consult with othé( team.
members, and in turn would reque&t qonsultation from team members “
for problems not in his arg For example, a student referred to
staff member A" whose major area is tutoring, however, "A" also »
‘Randlés study/learning s§ills development: (scheduling study time
_and test-taking) for the student Staff member "A" consults with
>staff member "B", whose major area is study/learning skills
development ’

Exercise: ‘Diagram this system for student with same presenting

“hroblems.

| B.

Importart Considerations
o :

. \Interdependence of functiong. Consider all the

» possible ways the functions are linked ogether For exam“le,
suppose Environmental Appraisal shaws a high transfer rate Qut of
one teachen s class. This information should be given to‘staff
deveiopment. Team meTbers should trace cause of transfers If df

s inability to téach or to get along with’

\or
students, staff. devel‘pment/could offer assistance. It is impor-

—//services need d and shouig,make an effort to link the service with

/ the person in need. . e S

{ \ |
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Step 4

. part of setting policy and procedures.i Wtho is subq;d1nate to whom?

“basic skills requ1ned f07 staff to provide each function. Tnis

~exercise is an opportunity for you agﬁ your fellow team members

-Exercise:

2. \Loceting Reéponsibi]ijuf'for Center Coordination.
3. Scﬁédu11ng regular t1me far Center staff shar1ng
4. Ma1nta1n1ng a schedu]e for "What" is goingf/n, when"

it 1s provided. . S o
1 C

\

Management/Adm1n15trat1on of Center It is impertant.that a
"' . )
person be 1dentif1ed to coordinate and administer the Center. The

re]ationship of this person to the career gu1dance team and the

advisory comm1ttee will need to b‘j—eentified and deve10ped as a

What administrative/coordinative functions need to be provided?

Step 5. ( ' gu L g
Identifying ResStrces for Each Center Funct1on "At- this point,

you and ypur fe11ow team members have experienced exerc1ses and

1nfonnation sharing for a11~of the fynct1ons*1nc1uded in the

Educational Deve]opment Center concept. Hopefu]]y, you haye a

good understand1ng of each function, and the different degrees_to

which the function can bé deve]oped from simp]e to complex and the
~ o

a

to beg1n to lay. the qroundwork for making tﬁe Center concept a

reality (if you so choose)-- at your schoal . .
) :

- ) ‘ : !

A. Rank order Center functions jn terms of priority for ‘}

students at'your school, (direct service functions only.)

8. What Direct Service Funct1ons do you p1an to provide?

" What System Support Funct1ons are ebsolute]y necessary7 What

System Support Function will you Brovide? ;o

]?.\3_‘__ M/ /}l.j ) . "f
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'C. For each function'(all)’ identify a-resource (a personi
‘rather than a department whenever possible) who can help your team
set up that function Look very. closely at the. variety of ski11s
'offered by the staff at your school. Where skills do not exist in
house, be creative 1n considering where e]se to go Dori't resgﬁ}ct
yourself to traditional setting (in the university) Look at com-
-munity centers (e g. counseling center). Businesses‘may have re- .

‘sources in their smaff development departments, for examp]e in -
" teaching people how:to communidate on paper. Also, lookyat skills
_.that parents have to offer. Consider arrangement with universities
X whereby draduate students could help with the research/eVaiuation
function (or other functions) and reéeive graduate credit

D, Develop a simplewpian of action fOp/first steps when you
return to your school-. Consider (1). whﬁt needs to be done
first, (2) how will responsibilities he div\dhd among team mem-
bers, (3) when w111 team get together aga1n to p( 2 next steps.

Step 6. - PN
Evaluation. Program evaluation 1s§the function of monitoring

the effectiveness of the Center. This Center function“is ongpof b
the most important and deserves high priority. _It invo;ves three
'basic processes: . 1 ’

A. Process Monitoring -- gounting the number’ of students

served, the k1nds of g{pbﬂems presented, and describing- responses

v to the prob]ems It also fncludes maintaining problems of manning

the Center, e.g., proplems in‘gcquiring staff,_problems in support
v . 3 : . .

. from administration. ' ,
~ ~F .
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© would reqy1re data to be available ~about the Center functions,

L

B. Impact Evaluation - measur1ng the change 1in study/learn-
1ng problems as a result of Center act1v1t1es Measuring the dif-
~ ference the Center's extﬁtence has made, directly and indirectly
(1nc1ud1ng unanticipated side effects) ‘

C. Cost Effect1veness -- measuring the cost, inc}uding’ donateJ
goods and services, per un1t af service rendered (per student
_served per hour of service. )

Th1;“1ast exercise is 1ntended to help you c]qrify what tzge

of. 1nformation you may need 'to 1nc'|ude& your program as;essment

a. As a team identify four situations that might occur that

successes, problems, and services rendered As team members you
should now have a good idea of whywprogram evaluation is important,
what needs to be 1ﬁc1uded as data, and how the data can best be-
presented to various -audiences or inquiries.

b. The final steps for your team 1§ to determine‘who among
your team will a§§ume'prihary res;on51b111ty for developing this
fuk tion and the role(s) of the remaining team members and any

other people that may be included in the leadership for developing

the program evaluation function of the center.
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THE LAST WORD

) ~ You have now cc;mpleteciﬂa training packagq.designedv

to improve your abilities to facilitate student learning

~

7 and conifruétive involvement ih The EducationﬁlnEnviron-
ment. We trust that you have benefited from this staff
N developmént éxperiénce.- {od‘may wish]tq_consult the
resqurces 1ist at the end of this ‘modul® for further
'f’infq{mation and help in¥this area. '
According‘to our recé;t comprehensive needs
assessment study, studentsfgpsirh to be more effective |
/ tfhat we have cgallenqed you and helped you to consider
/ some techniques and Etratéqi;;’for facilitating their
\ A ;_fdfts to becéme more eﬁfgétive.

t

¥

( ( SLM

’1thheir present daf]y environment--fhe school, We hope
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In &his training'package the term sociodrama’refers to
learning experiences in whath\partic1pants act out common or
typical social roles for purposes of exploring, defining,

'clarifying, analy21nq, and developing morg\effective ways of
dealing with cannon experiences and problems

‘Sociodrama is more effective than discussion alone for
helping students to develop behav1oral skills and understanding
of others. It prov1des all participants with a common frame of .
reference and a protected s1tuatlon 1n which participants can

] relive situations/and test différent ways of dealing with _
situations. It helps them to anticipate some consequences of

their actions and-to develop greater flexib ]lty'ln problem

solving. By expoSure,tofothers',situations they perceivé the

universality of certain problems and deséhitize themselves toward’

sohe past disturHing-experiences and dreaded futoye ones
Huch Jnxiety can’ be relieved by rehearsal of appropriate andEN’y
successful behaviors before the fact.

A The pr1nc1pal values of soc1odrama for this traininq
packaqe are the pot‘ntial for *creating arousal of new awareness

and new skills via practice. The common experlence is the

l personal beha\ﬁors and strategies as they relate{to §urvPving

/"-‘\
‘and succeeding 1n the educational system to learn. The topics

J/.available for soc1odrama are limitless and may be on‘any'aspect

w1 (_/ ‘.
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of sociai educational, or vocationa] problems. Some exahples of

- various subjects may be (1) be1nq "jittery" and confused when
teacheﬁ hands out test papers, the result be1ng poor grades (2)

n getting tense and ramb11ng in speeoh'when the teacher calls on .
you for a comment during d1scussion (3) how to handle not having
completed an assignment by the due date (4) wanting recognition
for super1or work but feeling that to ta]k about pride and success

. /would be considered bragg1ng 6r not’ “cool," (5) want1ng to ask
for he1p but not want1ng the label as "dunmy" or "teacher net"
" (6) wanting to show interest and enthusiaéi but afraid to do so.
" The brief outline that follows may sfghe as a he[pful guide
in conducting & sociodrama. '

}




USING SOCIODRAMA IN THE CLAfSROOM

4

‘There are three major pre-requisités,tovthe‘succeszu1 use
. of sociodrama in the classroom: .- '

1. That the class have a cooperative group feéling--everyohe
be concernedeabout the accurate portrayal . and under-
standing of some social issue.

B

“2. That the students who participaté have sofie knowledge
. - of the situation and the person they are to represent--
know]edge and feel, '

>

5&*,
) ' 3. That the'sopdodrama'bekhsed as a learning device rather
than an end in itself. ' ’

The whole class would be drawn_into the portrayal by cfitica]Iy -
éva]u@ting the acturacy of fﬁe gresenfation in 1ight bf whether
the person would have said and AEted in the manner of the
.presentation. It is sometime\ advisable tgg ~“voug£ the drama

again after a discussion.

‘

HOW TO GO ABOUT PUTTING ON A SOCIODRAMA

1. Selecting the situation

“~ 18, Should be a very sTmple‘one

Sheuld invoive personalities

The issue should be oné which arises because
people have different desires, beliefs, hopes
and aspirations, or a problem which occurs because
people do not un?erstand eachk others point ot
view. \ : : )

d. Should involve no more than eight people and no less

' than four people ' -

? e. Shquld describe the roles to be take

oo

~= 2, Choosing participants
a. When first trying out sociodrama teacher should
select students who are fairly well informed on
the issue to be presented, who are imaginative,
articulate, and self-assured.

8

37 /.
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, b. $hOW'offs,often freeze,. the. shy feel insecure, and
. g the inadequate should take the minor roles.
. - - . Dramatics training is not necessarily the best
’ : because Sociodrama draws upon individuals® ‘own
resources. . B
€. Hhen choosing, know the background of students, .
placing the students_ in situations that will
) " benefit them. (EXAMPLE: If the problem is
" _ one of’ prejudice, those with marked . rejudice -
r Shou]diunbbtrusively'be selected to demonstraté ' «
: the issue.) C , '“

» -
y .

3. Setting the stage - }
a. When selected send out of room to plan rolesg*

entrance, staging, etc.

] "4, Preparing the audience : _
- a. Observe as though each one were acting it. N
b. Ask themselves, is this the way I would feel- in
! this situation? EjF E

o c. Emphasis is placed on the expectation that there
. ~will be no finished product. ) : :

- 5. Acting out the iituation - : )
. . 8. -leacher 15°8 cross between director and audtence--
< i‘! a dead end cut the situation short. .
vb, Keep "the feeling of freedom of expression, allow
' reality and success. -
W . c. Encourage role-reversal and introject new roles
‘ as necessary or encourage participants to
introduce new roles.
d. Discussion can take place at points of being
) stuck or after each enactment.

- 6. Discussion is usually , ' ’
a. C(lass eager to makes comments. _
b.  Center upon (1) how people feel; (2) why they act
as_they do, (3) do they act as the situation
calls for? If not, why? '

\ ¢. .y ideas it could be re-enacted with new
‘ a..tors, N of
d. If more knowledge is‘felt needed by teacher and
¢ - students this stimulates research and then-

re-enactment, _
e. Participants should report upon how they felt in
the role. 2 ~ ‘

- " The teacher should always make e(ident the fact €hat no one is

o expected to do a perfect job, Express pleésant surprise at how
, o, _ \
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well the students sucqeeded in the task. Sociodrama can in this

3

manner be a very effective learnina device providing hoth the

teacher and studen€s an exciting‘quortunity for join; creative

(

learning experiences.

o
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RESOURCES * |

and Practice. Goodyear Publishing Co., Inc. Pacific Pa
Californfa, 1974. =~ =« - C

Wittmer, Joé and Robert D. Myrick. FacilitatiVe_Teachin : Theorx'
saaes, i

1

: Raths,'Louis E., Merri1l Harmin, and $idney B. Simon, Values L

and Teaching. Charles'E. Merrill Publishing Co., Columbus,
Ohio, 1966. o . x i "~

D “ : :
Simon, Sidney B., Leland W. Howe, and Howard Kirschenbaum, Values
Clarification: .A Handbook of Practical Strategies for Teachers
and Students. ' Hart Publ{ishing Co., Inc.,]New-York, 1972.

‘Nylen, Donéld, J. Robert Mitchell, -and Anthony Stout;‘Handbook of -

Staff Development and Human Relations Training: Materials
Developed for Use in Africa. NTL Institute for Applied Behavioral
Sclence, Nifﬁington, D.C., 1967. i . ‘

Hawley, Robert C., Human Values' in the Classroom. Education
Research associates, Amherst, Massachusetts, 1973. -

Thompson,- Charles and william'Pobpen,-FortIhose4ghgug§ngi. Ways
of Relating to Youth. Charles E. MerrilT, Columbus, Ohio, I§;f.

Nyberg, David, Tough & Tender Learning. National Press Books,
Palo Alto, California, 1971. - , '

4

Napier, Rodney W. and Matti K. Gershenfeld. - Groups:. Theory and
Practice, Instructor's Manual. Houghton MiffTin Coi, Boston,
Hassachusetts, 1973. _

D |

Napier, Rodney W. and Matti K. Gershenfeld. Groups: Theory and

Experience, youqhton Mifflin Co., BoSton, Massachusetts, 1973

Combs, Arthur W., and Snygg. Individual Behavior, Harper & Row
New York, 1959 C. 17& 18. —

Hamachek, bon E. Encounters With the Self. Holt, Rinchart, &
Winston, Inc., AtTanta, Georgia, 1971. (6

Alschuler;uAlfred.S., Diane Tabor, and James McIntyre. Teaching
Achievement Motivation. Education Ventures, Inc., Middletown,
Connecticut, 1970. - :

-

* Listed ip Order of Suggested Usefulness
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